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Welcome to Limba moderna 1 -
studiu intensiv. Engleza. Clasa a Vil-a

Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a is

a course for lower-secondary students, which will give you

and your students all the tools you need for successful and
enjoyable language teaching and learning. Teaching secondary
students can be challenging, even for the most experienced

of teachers. It is a period of great change in young teenagers’
lives and it sometimes seems that their interests lie anywhere
but in the classroom. It is the teacher’s demanding task to
engage students in the learning process, and the mission of
Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vll-a is to
help them as much as possible to achieve this. After extensive
research and investigation involving teachers and students

at secondary school level, we’'ve come to a clear conclusion:
sparking students’ curiosity and desire to learn is one of the
main driving forces which can enhance and facilitate the
learning process. The aim of this textbook is to stimulate
curiosity through interesting content via impactful video, visual
images and ‘real world’ content on global themes.

How Limba moderna 1 -
studiu intensiv. Engleza will
benefit you and your students

Engaging real world content

Limba modernd 1 - studiu intensiv. Engleza. Clasa a Vil-a
contains a wealth of fascinating reading texts and informative
Discovery Education™ video clips. The two-page Discover
Culture sections bring global cultures to the classroom,

greatly enhancing the students’ learning experience whilst
simultaneously reinforcing target language. The texts and
three Discovery Education™ video clips per unit often revolve
around teenage protagonists. The wide variety of themes,

such as natural history, inspiring personal stories, unusual
lifestyles, international festivals and customs teach students
about the world around them through the medium of English,
whilst also promoting values such as cultural awareness and
social responsibility. Each unit also has an accompanying

CLIL lesson (with accompanying Discovery Education™ video)
which contains a reading text and activities. Each unit’s texts,
together with the videos, encourage the students to reflect on,
discuss and explore the themes further. For more information
on culture in Limba moderna 1 - studiu intensiv. Engleza. Clasa
a Vll-a go to page 19. For more information on the CLIL lessons
please go to page 25. For specific extension activity ideas
please see the relevant video lesson pages of the Teacher’s
Book.

Easier lesson preparation

Everything you need to prepare your lessons is available on
https:/manualedigitaleart.ro/, which allow you to access
everything easily and from one place. The package contains
the digital version of the Student’s Book, with interactive
activities for class presentation, audio tracks for the Student'’s
Book, video clips, tests and additional practice activities, which
include grammar, vocabulary and communication activities.
Several other activities can be found in the afferent Workbook
(printed version).

Clear goals to build confidence

Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vll-a has

been designed to provide a balance between exciting, real

world content and carefully guided and structured language

practice to build both confidence and fluency.

Students of this age also need to know exactly what their

learning goals are if they are to become successful learners. In

Limba moderna 1 - studiu intensiv. Englezd. Clasa a Vll-a, this is

addressed in the following ways:

e The unit presentation page at the beginning of each unit
clearly lays out the contents and objectives of the unit,
so students know from the beginning what they will be
studying in the coming lessons. More detailed objectives,
together with CEFR relevance, are given in the relevant
opening page of the Teacher’s Book notes.

e Clear headings guide students to key content. Target
language is displayed in easy-to-identify tables or boxes.

e Each page builds to a carefully controlled productive stage,
where students are asked to use relevant language and
often expand on the topics and themes of the lesson.

Extra support for Speaking and Writing

Most learners find speaking and writing particularly
challenging, and so the Speaking and Writing pages in the
Student’s Book and the Workbook are structured in such a way
as to lead the students step by step through the tasks necessary
to reach the final goal of that page. This approach has been
designed to help build students’ confidence and fluency. In
addition, the guided Your turn sections at the end of lessons
give students the opportunity to activate new language. For
more information, see page 20.

Visual impact

Youth culture today is visually oriented and teenagers are
easily bored by material that is not visually attractive. In
addition to the video content, images in Limba moderna 1 -
studiu intensiv. Engleza. Clasa a Vll-a have been chosen to
appeal to young students. Each unit begins with a large
impactful image designed to attract the students’ attention
and encourage them to engage with the content of the unit.
Reading texts are accompanied by artwork which draws the
students into the page and stimulates them to want to know
what the text is about. For more information on use of visuals
in Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vll-a see
page 18.

A personalised approach

Secondary students also need to see how the world they

are reading about, watching or listening to relates to them
and their own world in some way. They also need ample
opportunity to practise new language in a safe environment.
Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a
offers multiple opportunities for students to personalise the
topics via the carefully structured Your turn activities which
appear at the end of lessons. These sections add a relevance
to the subjects and themes which is central to their successful
learning. In Limba moderna 1 — studiu intensiv. Englezd. Clasa
a Vll-a students are encouraged to talk about themselves and
their opinions and interests, but care is taken to avoid them
having to reveal personal information which they may be
uncomfortable discussing.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a



Graded practice for mixed abilities

Teaching mixed-ability classes creates more challenges for the

busy teacher, and with this in mind we've provided a wealth of

additional practice activities, including:

e Graded unit progress and final evaluation tests available on
https://manualedigitaleart.ro/ as well.

e Graded exercises in the Workbook, with a clear one- to
three-star system.

e Additional vocabulary, grammar and writing practice in the
Vocabulary Bank and Grammar reference sections at the
back of the Student’s Book.

e Suggestions for alternative approaches or activities in the
Teacher’s Book notes for stronger / weaker students.

Common European Framework compatibility

The content in Limba moderna 1 - studiu intensiv. Engleza.
Clasa a Vll-a has also been created with both the Common
European Framework (CEFR) and Key Competences in mind.
Themes, topics and activity types help students achieve the
specific objectives set out by The Council of Europe. These have
been mapped and cross-referenced to the relevant parts of

the course material. More information on this can be found on
pages 32-36, and on the first page of each unit in the Teacher’s
Notes.

Relevant content

For Limba modernd 1 - studiu intensiv. Engleza. Clasa a Vli-a,
research was carried out on the language syllabus using the
Cambridge Learner Corpus. The results of this research became
the starting point for the selection of each error to be focused
on. By using the Cambridge Learner Corpus, we can ensure
that the areas chosen are based on real errors made by learners
of English at the relevant levels. In addition, the authors of
Limba moderna 1 - studiu intensiv. Engleza. Clasa a VIl-a have
made extensive use of the English Vocabulary Profile to check
the level of tasks and texts and to provide a starting point for
vocabulary exercises. For more information on the Cambridge
Learner Corpus and English Profile please see pages 23 and 32.

Thorough recycling and language reinforcement

New language is systematically recycled and revised

throughout the course with:

e A two-page Review section every two units in the Student’s
Book,

* A two-page Review after every unit in the Workbook, plus
a Cambridge Learner Corpus informed Get it Right! page,
with exercises focusing on common errors,

e Unit evaluation tests,

e Final evaluation tests. In addition, the Vocabulary Bank at
the back of the Student’s Book provides further practice of
the core vocabulary, while the Writing bank allows students
to practise their writing skills. For more information on the
review sections, including ideas for exploitation please go to
page 30.

Flexibility for busy teachers

Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a

is designed to be flexible in that it can meet the needs of

teachers with up to 150 hours of class time per school year, but

is also suitable for those with fewer than 90 hours. If you're
short of time, the following sections can be left out of the

Student’s Books if necessary, without affecting the input of

core grammar and vocabulary which students will encounter in

the tests. However, it's important to note the video activities in
particular are designed to reinforce new language and provide

a motivating and enjoyable learning experience:

e The Starter Unit (the diagnostic test will allow you to assess
your students’ level of English before the start of term,
please see page 31 for more information).

* Review pages: these could be set for homework if need be.

e The Discover Culture video pages: though we believe this
is one of the most engaging features of the course, no
new grammar is presented and the content of these pages
doesn’t inform the tests.

e The CLIL pages at the back of the Student’s Book.

e The Project pages at the back of the Student’s Book (please
see page 26 for more information).

e The Vocabulary Bank at the back of the Student’s Book:
many of the activities can be set for homework, or can be
done by ‘fast finishers' in class.

e The video clips on the Language Focus and Speaking pages:
though these are short and there are time-saving ‘instant’
video activities available in the Teacher’s Book (see pages
122 to 129).

e The additional exercises in the Grammar reference: these
can be set for homework if need be.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a
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Course Components

Limba moderna 1 - studiu intensiv. Engleza. Clasa a VIlI-a provides a range
of print and digital learning tools designed to help you and your students.

N 1
ISTERUL EDUCATIEI NATIONALE

Student’s Book

The Student’s Book contains eight units, plus a Starter section to revise

basic grammar and vocabulary. High interest topics, including 24 Discovery
Education™ video clips, various vox pop-style videos and additional grammar
videos, motivate learners and spark their curiosity. Each lesson is accompanied
by guided, step-by-step activities and personalised activities that lead to greater
fluency and confidence.

Ben Goldstein & Ceri Jones

with Vicki Anderson, Eoin Higgins,
Cristina Rusu, Diana Todoran

and Ioana Tudose

Digital Student’s Book with complete video and audio

programme and with Online Practice

The digital version of the Student’s Book is available on the online platform
www.manualedigitaleart.ro/. It includes activities in interactive format, as well as full
video and audio content. You can run the digital book on a computer, tablet or other
mobile device.

The audio tracks for the Student’s Book (Limba moderna 1 - studiu intensiv. Engleza.
Clasa a Vll-a) can also be found on www.manualedigitaleart.ro/biblioteca/art-en7-Im-1-

intensiv.

Vocabulary Action verbs

L
@ Strange stories

]

2 Q) Match the wordsin the box with
thepctures(o-H). Which pcures ore
missing? The sen, checkan repeat.

ath s dib hde s o
jump Rmvay thow breskinto

3 @) Completethesetenceswith the st
simpleform o the verbs in Exercise 2.

6 sed on the

Wite down your story ba
picures (80-100 words). Share your

© Vocabaary Bk e 128
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Teacher’s Resources

CAMBRIDGE | €Jiscovery

Limba modernd 1 — studiu intensiv

mtEio28  \\/orkbook

Caietul elevului

The Workbook provides additional practice activities for all
the skills presented in the Student’s Book.

Vicki Anderson with Eoin Higgins,
Cristina Rusu, Diana Todoran
d

AMBRIDGE

Limba modernd 1 - studiu intensiv

Engleza

Class Audio CD £ &
The Class audio CD includes the complete audio
programme of the Workbook (Limba moderna 1 -
studiu intensiv. Engleza. Clasa a Vll-a. Caietul
elevului) to support listening comprehension and
build fluency.

Seria AN e 1558 i 2696200

CAMBRIDGE | €Jiscovery

Limba modernd 1 studu}illrllétalr:zl; Teacherls Book

The Teacher’s Book includes full CEFR mapping,
complete lesson plans, audio scripts, answer keys,
video activities, optional activities, tips for mixed ability
classes and a Games Bank.

(Garan Holcombe
with Ioana Tudose

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a 7
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Unit tour

Student's Book Limba moderna 1 - studiu intensiv.

Engleza. Clasa a Vil-a

ediscovery

In this unit ...

The four unit
video clips are
summarised on
this page.

The language of
the future? p76.

Giving a
presentation p78

CLIL Pictures with
meaning p153

Vocabulary, grammar and
unit aims are clearly identified
so that students and teachers
can easily follow the syllabus
progression.

The third page of each unit
features a reading text which
provides a natural context for
the new grammar. All reading
texts are recorded.

Reading A

1 Work with a partner. Lo«
situation familiar to you?

2 Q@ Read the introduction to an Sgine survey.

What s it about?

a face-to-face communication 1
nunication
¢ teenagers and computers

b teenagers a

A short Fact Box
imparts a snippet P
of interesting
information
related to the
topic of the
reading text.

results.

Social networks p73

@ Read the survey. Then work with a 3
partner, answer the questions and read the 4

[HOW DO YOU
ICOMMUNICATE?

Arecent survey showed that although 80%
of UK teens have more than 400 Facebook °
friends, they have only
these friends in real life. Psychologists b

met a quarter of

the future.
understand about English as a world
language.

wite an essay about the best way o

A short Be Curious task
encourages students to speak
and engage with both the
image and with the theme of
the unit.

The Language Focus pages in Limba moderna 1 - studiu intensiv.
Engleza. Clasa a Vll-a highlight examples that are contextualised

in the preceding reading and

encouraged to find the examples for themselves.

Eyplore communication collocations

4 Match the words and phrases from the survey
at the photo. Is the with the definitions below.
status update face-to-face virtua friends

digital generation social network sites B

v
5 Awebsit that helps people communicate and

9
© Vocabulary Bank + poge 133

[Vour

5 Discuss the following statements. Do you
agree or disagree?
Most of my friends

communicate through their status updates

every day.

access social networks by phone or tablet.

¢ have met their virtual friends (on social medi,
Twitter etc) in real e

ve a sodal network account but they

Is that true {r you? Complete our social
networking surey and find out!

B It depends on the person.

o-face.

The Reading pages include
Explore features where
students are encouraged ot
to notice vocabulary

from the text. Often

the focus is on lexico-
grammatical sets. Other
times, collocation or word
formation is focused

on. Students are also
encouraged to understand
the meaning of above-
level words.

+the digital generation meet.

1. SOCIAL NETWORMS CHX
2t morg wHul

Jy bea lot more of then.
fly won't disappear but people mightsgt
them and go backto chatting overa cofi®

ANGER OF HAVING TOO MANY

‘on how many real-life friends you have:
> might forget how to communicate in real ffe

ENCE MIGHT BE TRUE FOR YOU IN FIVE

nly have a lot more online friends.
the same number of friends both online andiin

‘ed to start making friendss oniine.

RESULTS.
Mostly A: You love social medi

Many Language Focus pages
contain a Say it Right feature,
where common pronunciation
difficulties associated with the

Language Focus are dealt with.

They appear at the back of the
book.

| 6}
Language focus 1 iwill, might/may/could + adverbs of possibility

1 Look at the examples from the text on
page 72. Write (C) certain or (NC) not
certain. Then complete the rules.

the future We use ”._and*.._/.
probably, definitely and certainly to show,
how sure we are.

© Grammar reference + page 125

2 Complete the sentences. Use the verbs
and prompts in brackets to help you.
1 I sure everyone _willhave. . an Intemet
connection in the future. (have ~ certain)
2 1....my mobile phone next month, 'm not

4 1don'tknow, |
work

B 9 We could live without Facebook
? but 'm not sute  want to gve t
¥

A4

Each unit starts with an impactful image designed to spark
curiosity and discussion, and introduce the unit topic.

Vocabulary'
Communication

The second page of
each unit focuses on
vocabulary, which

is presented in a
memorable way.

1 @ Match the words in 4

the pictures (a-f). Which pictures
are missing? Then listen, check and
repeat.

Tweet text message

sodal media post_email

phone call - Skyper™ forum

blog post

Work withla partner. Compare

a chatting

complete théquiz and compzre your

2 @ Match the missing pictures from answers.
Exerdse 1 to the definitions.

1 Amessage of 140 characters

2 When you wite information about
yoursef to share with others.

3 Anonline diary.

I've got text masages first because
1 send hundreds Y texts every day!

How often do you use tese forms of

3 Match the comments with a form communication?

of communggation from the box in

What do you usually post on social
media, Twitter or blogs?

@RM_Players celebrate in the street. We
won the league again! fvict
OK Tanya, CU on Fri at 7:30 @yhe
cinema. Tt me if u get lost!
Barbara has added 17 new photo\to
her alburm Life in Leeds.

my e school nel

jokes photos

Your turn activities
at the end of every
lesson give students
the opportunity

to practise new
language in a
personalised,
communicative way.

other (please specify)

4 Q) Listen to the Wha
forms of communication do they tall

Bodit fiom et 12 @ Vocabulary Bank * page 133

Through the listen, check
and repeat task, students
are given the opportunity
to hear how the target
vocabulary is pronounced
and to practise it
themselves.

The grammar is
presented in a
clear, easy-to-
read format.

listening passages. Students are

3 Use the prompts to write sentences and your own
ideas. Use the adverbs definitely, probably and
certainly in the correct position.

Teens could forget what it is like to truly 1 social networks / with us / for a long time. Soclal

interact with people their own age. NC networks will definitely be with us for a long tir Th G

They will get more popular. 2 lose contact/ fiends you have now mm

You may need to start making friends. 3 make/ new friends in the future e Gra ar
online 4 tablets/more popular than smartphones i futurg f h
There willprobably be alot more of them. 5. online fieds ot replace reabfe fends n gafme reference at the

They definitely won't disappear.
You'll certainly have a ot more online
friends

They might not disappear.

back of the book
contains more
detailed examples
and explanations,
plus additional
practice exercises.

4 @ Complete the blog post wi
the box. Then listen, ch

wil (3) probably might (43) could
use.and”._ o show we are sure about

10 show

A techno geek speaks out:
Inthe near future, machines il do everyting
for us. There * be any books, only screens. We *__ won't
need teachers, because we ¢ definitely be able to leam
‘everything on our own. | imagine that some of you® __not
ke the idea because you're frightened of change, but it's
good! As for communication, things ®__ change, too. Who
who knows, we__see the end of telephones. 'm not sure
but | think television ° _disappear too —we®__probably
‘watch everything on our computers!

[ourtum}

5 Make predictions about your lives. Use Wil
‘mightimay and adverbs of probability. Write six
sentences.

Many of the Language
Focus pages include a
Get it Right! feature,
where corpus-
informed common
learner errors are
highlighted.

to do. (go on

P a
Our teacher wil definitely give s homework tonight.
o5 et week, 50 you
ot certain) 6
time Jimis coming. He
ime. (get ot certan)
the country tomortow, but we
o Whatsap. (keep i fouch-certan)

Work with a partner. Compare and discuss
your ideas.

Learn about communicating online.
What social network sites do you use?
Which three social networks do they talk ai
in the video?
Why are they ‘changing the Internet’?

up. e ~natier

EDUCATION

AT eDiscovery
Ewme W 4

Social networks

A Discovery Education™ video complements
the reading topic, and provides further
exposure to the target grammar, in the
context of a fascinating insight into
different cultures around the world.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a



The listening passage provides a natural context

for the new grammar and vocabulary items.

The next page
focuses on Listening
and Vocabulary
from the Listening.
Sometimes this
second Vocabulary
section pre-teaches
vocabulary before
the students listen.

The Discover Culture spread expands on the unit topic and provides
a motivating insight into a variety of cultures around the world.

B
'Y

Discovery
Education™
video clips
throughout the
course bring
high-interest
global topics
to life for
students.

If you don’t have access
to video in class, the
students can access

this video, together
with the interactive
activities, on the online
platform
manualedigitaleart.ro/.

}

Vocabulary
Communication verbs

1 @ complete the sentences with the
correct form of the words in the box. Then
listen and check.

whisper complain boast gossip ergue.
joke shout criticise

1 Don't_.__araue.._ with me - you know that
Fm ight!

2 Yousshouldn't... about the bad weather
what o you expect in England in November!

3 Idon't ke him. He's always... about people
behind their backs.

4 I’ true that she does wellat school, but she

it

5 Youshouldn't..,with your friends about
something serious. They might not think
its funny.

6 Emmetis my friend, sodon't .. him. And
anyway, nobody's perfect!

7 Sshht ' trying to study. f you want o talk,
please !

8 Those boys are ahways..... They're so noisy!!

[Your turn]

2 Make notes about three of the situation|.
a time when you argued with someone

the last time you complained about somethihg
the last time someone aitcised you

a time when someone shouted at you
someone you know who boasts a lot

a time when you joked with someone and
they didn't think it was funny

1argued with my brother last week. It was abol
the computer.

Listening Short conversations

4 Work with a partner. Look at the photos of four
different conversations and answer the questions.
1 Where are the people?
2 What s the relationship between them?
3 What do you think they are takking about?

5 @ Listen to four short conversations.
Match the photos in Exercise 4 to the

ty
Iforgot my homework again.

3 Ask and answer with your partner about
your situations. Find out more information|
A: When was the last time you argued with
someone?

6 Q) Listen again. Answer the questions.
Conversation 1
1 What s Serena's poblem?

What does her mother prormise?

4 Whydid you argus about the computer?
© Vocabulary Bank  page 133

2
c
1 What does Alex want Nick to do?
2 What's Alex's opinion of football?
Conversation 3

1 What does Bela say about Rachel?

2 What s Tina’s reaction

Conversation 4

1 When does the concert start?

2 How does Paul make hs friend hurry up?

New language
is clearly
highlighted.

b

o

7 Lookat the photos. They refer
to the two topics in the video
about China. Think about the
questions below.

1 What does China produce? Do you
have any items produced in China

You now?
2 What languages do Chinese people speak?

ediscovery

EDUCATION

§  The language of the future

2 Watch the video and check your answers.

3 Watch the video again. What do you hear

about these numbers?
1 t4bion 3 19505
2 40,000 4 100r 20 years

4 Watch the video again. Choose the correct answer.

1 China's population is bigger than
a Europe’s b the United States'
 Europe and the United States' together.
The Chinese people speak
2 diferentlanguages. b Mandarin.
nwritten Mandarin, people use

and

a b three or four

Discover Culture

< English

phrases?

5 Testyour memory. What did
you see when you heard these

The Language Focus 2 page features examples
from the preceding listening passage.

Language focus 2 @ First Conditional + may/might/could,

be able to

1 Complete the examples from the listening on

5 Complete the text with the correct form of the
verbs in brackets.

1 Ifyou_pass_allyour exams,
welllhave.. 3 holiday abroad this year.
2 We....in the cup final if we win tonight.
3 If you wear make-up, they .. send you home.
4 Ifyou....first n the queue, you'll get to meet the
band!
5 You_...the band if you're late.

2 Look at the examples again. Use the words in
the box to change or add more information.

definitely send may have
be able to could meetmight miss

1 1f you pass all your exams, we..._a holiday abroad
this year.

2 Well..._bein the cup final if we win tonight

3 1f you wear make-up to school, they'll___you

tratfic ‘promised, more people *__ (might
walk or cyle) o school and work, and there

home.
4 ifyou're fistin the queue you'l . the band.
5 You....the band if you're late.

Your turn sections
at the end of
every lesson
provide speaking
practice and
enable students to
revise, personalise
and activate the
language taught,
for more effective
learning.

3 @) Look at the examples in Exercises 1 and 2

‘my town, butf 1 (not find) work, | . (may
and choose the words to complete the rules.

£0)tove in another place.

1 We use the first conditional to talk about
possible stuations n the past / future. © sayitrightt + page 117

o ot 4 e
B [Vour urn -
T —

after the verb 6 Complete three of the sentences below 5o that
they are true for you. Then wiite two more

© Grammar reference « page 125 sentences.

1ot pats ll my xams,
When the if cause comes firt it ends with a 1 have enough money,
s If 1 argue with my parents.
f we meet the band, 1] be realy happy. I criicise my frend.
1 shout at my teacher.
IFthe weather is good over the weekend, Il go out.

1f the weather is good over the weekend,

4 @ Use the prompts
1 youwhisper/ not be abe to hear you
If;

picnic. picnic,
well probably take a guitar with us. Ifwe take 2 gultar,

2 if you postan update /| deinely / read
S s e 7 Work with a partner. Compare your sentences.
4 if /she speak quickly / I might not / understand

5 you might make / ew fienc / i/ jointhe club

6 i /they pracise a ot/ be able o win

7 i/ he ot do hishomework/ could get 3 bad

mark

In this level,

students are

also encouraged

to understand

the meaning

of above-level
Reading An article

ﬂ words.
1 Work with a partner. Look at the (Bplore phrasal verbs
4

pictures and answer the questions. Look at the highlighted words in the text. Match
1 Where would you see the images? the phrasal verbs in the box to the definitions.
2 Why do you think they ae i English?
goup getby keepon comeintouse tuminto
2 @ Read the article about the English
language. Is English still the world's number 1 When afigure or number increases or gets bigger.
one language?

Start being us

When something changes and becomes something
3 Read the article again. Mark the sentences different.
true (T) or false (F). Correct the false ones.
1 English s everywhere because a lot of people:
understand it
2 There are fewer second language speakers of
English than native speakers.

o be able to live with a situation with diffculy.

When you continue to o something.
© Vocabulary Bank » page 133

[Your ]

5 Complete the sentences about English with your
‘own ideas. Then compare your sentences.

In Denmark, people speak English as a second
language.
The English language has the most words,

The second
lesson in the
Discover Culture
spread focuses
on a reading
text which is

Selfie and app are old words
“The author i sure that Mandarin will be the
world's next number one language.

1 lenjoy/don't enjoy leaming English because
2 Leaming Englih i dfficult because

3 1 sometimes use English
4 Ithink in the future | will use English
Ienjoy learning because like talking to

THe WORLD OF ENGLISH

dverts and

Everything in Ch

2 The country produces so many

things.
Every day, more and more
people use Mandarin to
communicate.

o

check your answers.

Disctlss the questions in

< four thousand characters.
The Pinyin system uses

2 the Roman alphabet. b Chinese characters. ¢ a computer.

More people speak ... i the world than English.
a Mandarin b Roman

¢ French

learners? WIY2Ahy not?

Watch the video again and

obvious. Why? Because it s the one language that most

people understand - more than Mandarin or Spanish

which have more native speakers than English,

50, how many people speak English? Right now there are

over 360 millon native speakers o Englishinthe world. And
But

thematically
linked to the
cultural angle of
the video.

i Isracl
than 80% of people speak English.So,f you go there, you'l ind it easy to
getby!

b
on ading more words.ou mightknow words ke sl

Tiwees, app and hio. Allfthese words have come o

usein the English language in the last few years.

And what about the future? Wil Englsh alays bethe

worlds number o anguage? For the moment, yes.

butifthe Chinese economy continues to grow,wil | a%k
Mandarin tumninto he next ’
number one vorld anuage? alord 32
Well have to waitandsee

dium

spectators Entrance

—

The Your turn sections on these
pages encourage learners to
compare their lives with the lives of
the people featured in the reading
texts and video clips.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a



Speaking and
writing skills
are carefully
developed
through a
progression of
easy-to-follow
activities which
guide students
towards written
and spoken
fluency.

After a short
comprehension
activity, students
are encouraged
to answer the
same question as
the teenagers in
the clip.

Both Speaking
and Writing
lessons present
Useful Language
in chunks to
develop fluency.

There are two
pages of Review
after every

two units. The
exercises are
grouped under
Vocabulary and
Language focus
(grammar). These
can be set for
homework if time
is short in class.

The optional Real Talk video features English
and American teenagers answering a specific
question linked to the language or unit topic.

pea ki Ng Reassuring someone

Rgfal talk: Have you ever given a dlass presentation?

(OEE Watch the teenagers in the video. How many
teenagers ...

2) have given a diass presentation?

1) are nervous or worried about giving class presentations?

o) have to do dlass presentations regularly?

2 W Have you ever given a
class presentation?

3 Q)MED Helen is talking to her ol 5 QXN Listen again and check your answers.

Petra, What is Helen wor

6 W8 Work with a partner. Practise the
conversation in Exercise

Guage.

7
Useful language RS

Don'twory!
You dont need to worry.
You'l be fine ('m sure),
Listen, | think I can help you

B Change the words in bold in the
conversation. Use the ideas below. Take turns
to ask and answer the questions.

181 turn outal right,
There's no problem! Problem 1
Of course you can (do !

You have tosing a

song at the talent

competiion.
Petra: What’ the matter Helen? You look
worried
Helen: 1ve got to give a presentation in English
class next week, and I'm scared. | don't
think can do it
Petra: Of ... course....you can! You're good at
Engiish. You .. to worry
Helen: Yes, but you know I'm reallyshy. Its S
frightening in front of all those people! You are playing in
Petra: True, its not easy f you'reshy, but don't the final of a tenis
oul ..., Im sure. compegion.
Helen: Well the problem is,when | speak in class
I feel embarrassed and go red. Then |
mix up the words
Petra: Hmm! Listen, | hink | can”, .. Have you
written the presentation yet?
Helen: Well yes, 've more o less finished it
Petra: Then .. no problem! You can practse it
on me and my friends
Helen: OK! That soundslike a good idea. 1l feel
more confident then
Petra: Yes. If you practise it otsof imes, | know

it turn out

A clear model is provided
© for the speaking task.

4 Complete the sentences with the correct
adjective form of the words in brackets.

ocabulary

Match the communication words with the 1 Matthew feels realy, tired. (tre).

LT 2 Their new computer game is really ... (excite).
[blog post tweet forum Skype | 3 The TV programme was so....(bore). | fll asleep.
social media post _textmessage 4 Jason saw a spider and he was really.__ (errfy)
e e 5 Hanys book s really__ interest.

1 I can send short messages and it cheaper than a B A et (o)

phone call. text message

2 Ican chat with my friends and see them at the
same time,

3 I can send really short messages to all my
friends at the same time.

4 1 can add photos and videos and my friends can
vist my page.

5 Ican ask questions and post messages and
anyone on the st can reply.

6 Ican write about my lfe and the things I'm
interested in and anyone can read it

{Blplore vocabulary
5

Complete the text with the words in the box.
Use the correct form of the phrasal verbs.

virtual friends come into use get by
minto face-to-face
digital generation _personal information

2 Match the words with the definitions.
1 whisper o 5 complain
2 boast 6 joke
3 aitise 7 shout
4 argue
a 1053y something is wrong
b 1o speak angriy with someone
¢ totak very quietly
d totalk very loudly The mumber of people using 's0cial network sites
e 1053y something funny is going up along with the of_ that
10 speak too proudly about they have. I th i
have done lters but the current . Have access to different
g togive a bad opinion about something R
‘phones have ..., we have less
3 Match the sentences to the fears in the box. ::::‘u:';“"“":“":t‘"" e
a lo who can't

All Writing pages include a model
text from the featured genre.

N, Writing An essay

1 Lok at the photo and read the essdy. Choose
the best title.
a Have mobil phones improved g
teenagers
b Ave teenagers too dependenfon mobike phones?

munication for

Twenty years ago, mobile phones were for businesspeople
Nowadays, it's impossible to find a teenager without one, bur are
mobiles the best way for teenagers to communicate? Mobles can
be useful. Firsly,they allow teenagers to communicate with their

fends and family anywhere, anyi is
10 quick and cheap. What's more, mobiles help you organise
your ife, and you can tell your parents what
don't worry.

you're doing so they

Howerer s s g Forane g, ou i e

v s s, specly i o coumeyst 4 i e

in a noisy place, you can't hear your mobile ring i

the time can be expensive. b e
T —

‘communication for teenagers. Nevercheless, they mustn't use
them to0 much,

2 Read the essay again. Answer the questions.
How does the wiiter get the readers attention in
the introduction?

How many arguments in favour of mobile phones
are there?

How many arguments against mobile pho
What is hister opinion Ties for teenagers?

Useful language R

Introducing points and arguments
Use adverbs and other phrases to introduce what you want

What's more, Nevertheless,

Nowadays,
Firsty, However

3 Look at the Useful language box. Find four other
‘words or phrases to introduce arguments in the essay.

IS

Complete the sentences with the words in the box.
addition lastly more onething Firstly

1 Irecommend this mobile. For._one thina__, it a
smartphone. Whats. ., its on special offer, and
it quite small and light

2 The new model has two improvements. ., it has a much
bigger memory, andin...., the battery will ast longer.

Language focus

1 Complete the sentences about life in the year
2050. Use will, won‘t or might/may not.
1 Everyone il use the Internet for shopping, I'm
sure
2 Ithink some schools .. offer classes on Skype.
3 Cars....use petrol, I'm sure. They ll be electric
4 Lots of people . probably work from home.
5 Robots.___definitely do al the housework - at
least | hope sol

6 1’ possible we . read baoks anymore.

N e s |

@ Language builder
5 Choose the correct words
to complete the text.

Lisa

PLAN

5 Plan an essay. Inclu
from E;

de i 2
elp you and the

n

Tile: Ave socia networking st like

Facebook the best way for teenagers to

communicate?

+ an introduction

+ a paragraph with arguments in
favour

« a paragraph with arguments against
« acondlusion, indluding your opinion

WRITE

6 Write your essay. Use your notes
from Exercise 5 and the model text
1o help you.

CHECK

7 Can you say YES to these
questions?
« Is the information from the plan in
your essay?
« Have you used expressions like Firstl
What's more, etc. in your essay?

i rt
Hi, Mike! | haven't seen you ' 2, ages!

Writing lessons
broadly follow a
Process Writing
methodology,
where students
are encouraged
to plan and
check their
writing.

Useful
Language
sections on
these pages
highlight
specific
linguistic
features from
the model
writing text
and dialogue
which will help
build students’
writing and
speaking skills.

birds clowns lifts #iying the dark snakes

11 prefer taking the bus or train.
2 1l take the sairs.
3. Idon't ke them flying near me.

fying

we®_agenera
communicate with each other without a gadget?.

6 Complete the sentences with of, about or
with. Then write the opposite adjective of the.

Mike: 1know! 1%._on a tip to New York City
2 Complete the first conditional sentences. Use and 1*.. back. ... been there?
the verbs in brackets. Lisa: o, 1 don't like big cites. There are usually
1 The librarian will be. (be) upset if we _talk _(talk) people and there's ° .. noise.
100 loudly in the library. Mike: 1iove New York! Ifyou ... around the
2 Ifyou___ (not answer) my email, | _ (not wite) ity you'....some great places to e
t0you ever again! and things fo see. And I went 0. |
3 Ifwe._ (get) Skype, we __ (not pay) so much for concerts, too.
our phone cal Lisa: Where __next?
4 You... (might win) the lotteryifyou ... (buy) Mike:  Fm not sure, | " to Bejing and Shangha)
aticket Lisa:  That sounds great. I you go
5 You....(not find out) what’ happening in the
world if you.... (10t use) the Iternet. Mike: Surel
6 If she.__(have) her mobile with her, her mum
(not worry) abou her 1 afor b since < some
7 He _(send) you a text message if e __ (hear) 2 awssgong b havegone  c went
any news 3 awasjust b havejustcome c came just
8 Ifhe.___(work) hard enough, he .. (might win) coming
aprize. 4 aHaeyou b Didyouewer c Wereyou ever
3 Complete the sentences with be going to, will 5 olmmEl DU o
CIEEIERL I 6 atoomuch b toomany < alitte
1 He is fying (i) to Japan tomorrow. 7 oudlEl D & e
2 Don'tworry He __probably___ (cal) you later find b arefinding ¢ willfind
3 My parents....(take) me out for dinner on 9 aalte  bafew c e
Saturday for my bithday. 10 a youwlvist b are youvisiting ¢ are you going
4 What....you/do) when you leave school? tovisit
5 Sormy, butwe... (10t see) you ater - we have got Rl el mohtzo b v 5 < 'mocing
aparyy oo fo 2 a lwil b you wil e vilyou
6 Susan....start) a new ob on Monday.

4 Choose the correct words.

© Speaking

4 They can be poisonous and they move quickly

5 They look frightening with their face and hair
different colours

6 Canyou leave the light on?

The Evaluation tests and Final evaluation
tests have been developed in order to assess
students’ grasp of the language covered in
the previous units. The score of each test
totals 100 marks. This will make it easy to
store results, translate them into whichever
grading system is used in your context,

and to communicate them both within

the school and to parents. The results will
help you to assess where individuals are
struggling and where the whole class needs
further practice and this, in turn, should help
inform your teaching for the coming lessons.

underlined words.
1 s that ift safe? I'm terrified of small

spaces.

enormous!

dangerous,
What do you think

this ald mobile phone? its

3 A Ana won't share her lucky objects . me,
B: Well, you should find your own lucky things!

4 I'mreally worried
100 and that's bad luck!

5 A: Are you dressing up for the party?

B: No, I'm embarrassed

the exam. | saw a black cat

looking sily.

Language focus

1

~

Match the sentence halves.

3 Our football practice
4 When Ben gets home tonight, he s

5 On his wedding day, Peter

a i fiying there tomorrow 1o see them.

b starts again next Saturday.

€ going to watch TV all evening

d i getting marred to his girlfiend Sophie!
& is going to train to be a doctr.

Choose the correct answer.

1 1n 20 years' time, everyone willis going to
have an electic car

2 Look at those dlouds n the sky! It s going to /
will ain

3 Tom will/ might come out to the café with us
He hasn't decided yet.

4 The front door is open and the dog i going to
will run out!

5 Becky sn't unning very fast. She might not /
won't winthe race now, I'm sure.

Put the words in the correct order to make.

sentences in the future continuous.

1 we/ dring / eleciic/ by / 2025 /Wil / be /all
ars?

watching / favourite /1/fim /1 be / vening /

my/al

won't/ on / staying / grandparents / holiday /

be/Tom / his / with

getting/school /tomortow / ready / At /8

ofclock / Sam / for/ be/ wil

5 will/doing/ i /you / What / summer /be / the /2
10

Complete the sentences with the correct future

form of the verbs in brackets.

1 The sunis shining already and there are no
clouds. It (be) a warm day.

Our new school term

Thistime next week, |

hoiday!

go)into town lter to watch a fim, but

we're not sure yet.

Scientists precict that in 10 years' time, most

drvers _(have) greener cars.
-

(star) next Monday.
(swim) i the sea on.

B

1had aterible time at the concert ast weekend. There

were ! too muc Jpeople and *too much /

to0 many noise. There wasn't* enough / a few space:

i the hall and I fel quite scared. There were only

“a few/a litle windows and they were closed. I elt

sick and I needed *a few /a litle time (o st down and

over. There weren't* too many / enough chairs

o siton s0 luckily”a few /too many frends helped
e riend asked me, * How many / How much

concerts have you been t0?" “Lots! 1 told her

Vocabulary
5 Choose the correct answer.
1 Iwant to make / become a milonaire when |
get oder
2 My grandiather broke /started svera ecords
when he was  young sportsman
3 My Art eacher helped me to develop / build
myideas for my project.
4 Tom's brother has gone to do / make voluntary
work in another country.
5 Ben's mother st/ started her ow busiess

when she was only 19
aDn

Complete the sentences with the words
in the box.

e

break place exams advice time up.

1 Tom decided to take his father's ... and not buy

anew phone ater all

2 Sarah's brother is going 10 take @
getting a new job.

3 We don't have to hurry. W can take our
getting ready.

4 Where does the nextschool concert take

before

5 know l have 1o take alotof._to become an
engineer.
(/5]
Writing

7 Read the part of a letter you received from
your English-speaking friend, Kate. Write a
fetter to her answering her questions (about
80-100 words).

We've been talkingincss about what we want [0 do in

jobst
schoof? What about work experince? Have you done.
any? Tellme al about yourse

/10
[__/s0)

10 Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a

6 Match the sentences.

You don't need to worry. d
That can't be true!

Listen, | think I can help you.

Are you serious?

Of course you can do it

1 don't believe you!

Wel, why don't you ask him
Thanks, but 'm really worried

Yes, she's afraid of spiders.

1 know, you're right.

Thanks, | feel more confident now.

£ Iknow, butits

Language
builder sections
revise the
target grammar
from all the
previous units.

Final evaluation test

Read the leaflet.

radiions.

Five good reasons
to vist the Czech

there are fmous sps towns

and one that everyone hs oty

Republic here you canenjo pesceul i st duck with dumplings nd
Nature and rshait mealafer a day ou ikin n the
TheCacch Republic s abeautfl 0 freh i, and for vgetatan, fred
countyin cental uropewith chese s mustathough s nct
miny mountins,ake an forests Allover he countr thereare pariclly good for you!

‘which make it the prfect holiday
destinaion foranyone who s

many intecsting museums and
galleies which shovs the storyof

Sport

Cuec

Placesto visit and oper.
Food
As wellas many isorically

people sre ks crazy shout sport,
Hike football, tenns and ice hockey.
You will never hear anything

Prague and Cesky Keumlov o

Thec:
food andsre vry proud oftheir

their countey s winming!

Are the sentences True (T) or False (F)? I there isn't enough information in the text, write

Doesn't Say (DS).
1 Climbing s the most popular actiiy here.

2 The writer tells you which spa towns are famous.

3 People interested in music and history wil find many things 10 do.
4 The writer mentions one traditional dish that 't very healthy.

5 More fans g0 to watch ice hockey matches than other sports.

Your teacher has asked you to write a story with the following title: ‘The best birthday present
ever.”

Write your story.
Write about 80-100 words.




-

Reading A biography

1 You are going to read part of a story by the famous
English witer, Charles Dickens. Read the text about
his life, search for more information and answer the

Charles Dickens
was bor in 1812 in
Portsmouth, England
and s considered to
be one of the greatest

questions. novelst of the Victorian
1 Where was Charles Dickens borm? G
2 Which famous characters did he create? ‘After moving to London in

1822, his family started to have

financial problems, o Charles had to get ajob in

shoe polish factory 10 eam money. His father was.

thrown into debtors' prison and Charies had to be

taken out of school. These unhappy events inspired

later novels which brought Dickens international

Iiterary celebrty

A5 a young man, he worked as  reporter before

becoming a fiction witer in 1833. In 1836

marred Catherine Hogarth, the daughter of George.

Hogarth, edior of the Evening Chronice, and had

10 children together.

Dickens citcised the inhuman Victoian industial

societyin his works and he miltated for chicren’s

fights and education. Many of his novels, Great
fver Twist for

3 What did Dickens do for a iving before becoming a fction
writer?

How did he help the society of his time?

Which of his novels have been made into films? Have you

seen any of these films? What did you think about them?

2 Look at these scenes from A Christmas Carol by Charles

Dickens. Discuss with a partner about what you think is
happening in each scene and what you think happens
next. Then think of a title for each picture.

‘example, have been made into fims

Reading A story

3 In this text the main character of the
story receives an unexpected visit.
Read the text quickly and answer the
questions:
1 Who's the uninvied guest?
2 How does Scrooge fee ot the vsi?

““Humbug! said Scrooge; and walked across th room.

After several turn, he sat down again. As h threw his head back in the chair, s glance happened to est upon a bell
a disused bell, that hung in the room, and communicated for some purpose now forgotten with a chamber i the highest
story of the buiding. It was with great astonishment, and with a stange, inexpicable dread, tha a he looked, he saw
this bell begin to swing. 1t swung 5o softlyin the outset that it scarcely made a sound; but soon it rang out Loudly, and so
did every bell n the house.

This might have asted half a minute, or a minute, but it seemed an hour. The bels ceased as they had begun, together.

They were succeeded by a clanking noise, deep down below; as if some person were dragging a heavy chain over the *casks
in the wine-merchants cellar. Scrooge then remembered to have heard that ghosts in haunted houses were described as
dragging chains.

The cellar-door flew open with a booming sound, and then he heard the noise much loucer, on the floors below; then
coming up the stairs; then coming straight towards his door.

“Its humbug stll’said Scrooge. T won't believe it

His colour changed though, when, without a pause, it came on through the heavy door, and passed into the room before
s eyes. Upon its coming i, the dying flame leapet up, as though it cried, I know him; Marley's Ghost” and fell again.
The same face: the very same. Marley in his pigtail, usuel waistcoat, tights and boots.[..] The chain he drew was *clasped
about his middle. 1t was long, and *wound about hm like a tai; an it was made (for Scronge observed it closely) of cash-
bokes, keys, padlocks, ledgers, deeds, and heavy purses “wrought in steel. His body was transparent; so that Scrooge,
observing him, and looking throgh his waistcoat, could see the two buttons on his coat behind. [...]

How now!’said Scrooge, caustic and cold as ever. 'What do you want with me?’

The Reading
for pleasure
section focuses
on the world of
literature.

The Grammar
reference provides
more detailed
explanations with
clear examples.

Additional grammar
exercises provide even

Grammar reference

Unit 6
will, might/may/could

mghtmaycould
UNelShoftaWeouThey  might notimay not el
couldnot
0 vighitay  ineshertswenyoutney haio?
ves
I o, Unesshertiwelyouthey

e doesn't do his work, he could lose his job.

We use willand won't to show we are sure about

the future

Wellgo to the party later.

She won't text you because she's angry with you.

We use mightimayicould and might notimay noticould
70t 10 show we are not sure about the future.

Inight gotothe arey e i nat sure)

She may not callyou F she'
s oo mightimay.
Helllto go shopping. He may to go out later.

Complete the conversations with might (not)/

may (not)could (not) or will and the ideas in

1A' What are you doing this weekend?

Fmnotsure. ... might stayin, .. (stay in)

Where are you going to meet Megan?

We haven't decided. We. __ (atthe park)

1 hope she gets th tickets.

Relax. The tadiurm is really big ~ the tckets

(notsellout)

T've bought Harry a birthday present.

fmsurehe. . love )

Let's go on a short tip to the mountains.

Vim not sure i's a good idea. The weather is

ice now butt .. (change).

When is Paula going to see EthanZ

Ithink _ (on Thursday)

Have you hear s about Mary?
es 1052y, But she

ojai for the rme. (go)

2

PR |

PR

ezo2
<

Zably

Adverbs of possibility

+ We often use adverbs after will and might to
emphasise our feelings about the future.

We often use definitely and certainly with wil to

emphasise we are sure about a future even or acton,

[ efinitely have a ook at the website this evening.

= We often use probably with will o emphasise we are
T completl e sbout e actnof event.
Natalie willproably be interested in

2 Chuose the correct words.

1 e

o ol

She'l definitely pmbamy be late. She always s
We definitely will Il definitely doit.
“They will probably / certainly will need some help
He probably / definitely wor't know, but aski
Computers will ertainly / definitely willtake
over the world ~ the question is when!

First conditional + may/might/could, be able to

f1pass allmy exams,  my parents might buy me.

apresent
I If I don't pass all my my parents won't buy me
exams, a present.
[ Situation
My parents may not buy if | don't pass ll my exams.
me a present

n Will my parents buy me a | if | pass all my exams?
resent

« We use the first conditional to tak about possible
situations i the present orfuture and say what we.
think the result will be.
We often use if and the present simple to describe the.
posshle action or event
ifhe doesn't email me, I won's speak to him again.
We use willwont + infintive when we are sure of
the resul,
I we don' leave now, we won't catch the 8,50 bus.
« We use mayimighticould (not) o show we are less sure
about the consequence
e
* We use be able to o talk about possible abilties.
Thbe bl iy 13 he mont
= When we use if to start the sentence, we use a
comma between the two parts
¥l sce him, 1l give him the present.
Pl give him the present i sce him

w

Complete the sentences with the correct form
of the verb phrases in the box.

not lsten careful  speak quietly not remind them
tell him to call me_ go-tothe-park

Ifits sunny tomorrow, we'llgo to the park
1fyou see him,....you

“They might not do it if you

1
2
3 Youwon't understand if you
4
5

more practice. Hewon'be g

‘Grammar reference 125
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Project 6
Vocabulary Bank d

There are eight optional projects
in the Student’s Book.

The Vocabulary Bank
contains all the new
vocabulary from each
unit. Activities revise and
consolidate the language.

A presentation
@ Jog your memory!

1 Cover the rest of the page. How many
communication words can you remember?

| Stephen Sutton

Look
Communication (age 71 Communication verbs (age 74 1 Alook et the present=tion about Stephen;
bi N h n o Sutton. Answer the qu .
l0g pos phone cal aigue  gosip
1 Did Stephen have a normal life?
chatting Skype™ boast. Jjoke.
email text message complain shout 2 i REslipe e e

sodial media post Tweet (critidse __whisper 2 Work with a paﬂMr Eased on the
forum presentation in Exer tick the sentences.
e G e et
presentation.
1 You should put everything you are going o say on
the presentation sides o cards.

1 Look at the words in the box. Write sentences
1 Look at the words in the box. Where can you .. about each verb.
see pictures and infc Iofte
see and tak to someone?
only use 140 characters o say what you want? 2 Work with a partner. Read your sentences but

2 You need about 20 sides for a good presentation
read about someone’s thoughts, opinions or don't say the verb. Your partner guesses the 3 Animage on each slide makes the presentation
experiences? verb. i interest
+ talk about a subject with other people oniine? Youshould,..in the irary. (whisper) Each page includes a  Thesides shoud ol contn ke worsrshort
: Achievements 5 Three to five sides are enough for tis topic
study tip to help students o Yol e e T BT S
Explore communication @ Explore phrasal verbs (age7) s rd & d ETET be 7 :ng‘iﬁeﬂ" Paper, ready to say them to your St d t
collocations (page72) — 7 o udents are
o u n do a presentation using PowerPoint or
— Setby Gards that you print or wrte on o
doial | | fiencs b new words and encourage & Youshout red eveyting o te s given a clear
;:3‘ ﬂ:‘;ﬁ‘:‘m come into use 9 Give the audience a general idea about the person,
s e L wminto autono my then give some biographical details, then talk m Od e | to
virtual update

1 Look at the phrasal verbs in the box. Work
with a partner and write an example sentence
for each one.

text but with images to interest and ec
audience.

guide them.

1 Look at the words in the boxes. Match them to
make collocations.
digital generation

My young achievr s Stephen Suon. He was calc

an |Mmr‘muﬂ by many people who knew him.
ere you can see the vy he hought abou ife

Ng suffered from cancer for four years but never
fele sorry for himself.He dedmaud his lfe to raising

2 Check your answers on page 77. Correct any
sentences that are wrong.

2 Lookat the text on R
three more collocation:

e e Lol
=

active schoolboy . He .-

6 Study tip

Sort words in your vocabulary book by collocations.

166 projct Three clearly laid out stages

Vocabulary Bank 133

provide clear guidance.

Each CLIL lesson is linked to the topic
of the corresponding unit. They give
students the opportunity to study
other subjects through the medium
of English.

Work with a partner Answer the questions.
@ When did people start writing?

@ How did the ancient Egyptians write?

® Where does the word ‘alphabet’ come from?

2 Q) Read the text and check your ideas.

ur earliest human ancestorsfirt stood on two legs.
around 6 million years ago. But it was the abilty o share
information which set our ancestors apart from the rest of
the animals. Communication remained very imited until our closest
ancestor, Homo erectus, appeared about 18 milion years ago.
But it was only 6,000 years ago, with Homo sapiens, that any form
of witing came into existence.

If you want to
make fuller use of
the video, you will
find a complete
lesson plan at the
back of the TB.

ot ogogrars) v represen hngs The mostemous. sounc Ancent reck s he 1t complte lphabet
of

gl

In

However, (heya\m o s o S

fact, o
letters, lpha and beta It was a unique invention and

o paper o cth withnk o1 it We know ot e
hierogiyphic witing because of the Rosetta Stane. This is
an ancient stone slab with the same message witten in
hieroglyphics, demotic and Ancient Greek.

3 Read the text again. Are the sentences true o
false? Correct the false ones.

Homo erectus used a logographic witing system.

The ancient Egyptians had three forms of writing

The Egypians carved hieroglyphs into stone.

The Ancient Greek alphabet only represented

consonant sounds.

The Romans adapted their alphabet from

hieroglyphics

4 Complete the text with the words in the box.

logograms x2 spoken _alphabets
logoaraphic aiphabetic pronuniaton

o3 2
10 represent o

they were not related 1o,

could use the same

... systems of witing use marks to represent

sounds of the ©__ language so different

languages might use the same . but spelling

and grammar wilbe different.

alphabet. English uses the Roman alphabet, which the
Romans adapted from the ancient Grack.

5 Q) Listen to a linguist talking about reading
and writing. What subjects does he talk about?
4 The Romans d cheap books
b dangerous animals e Internet blogs
< books for wealthy people

[ourtum)

6 Work with a partner and write a short
message. Write the message using only
pictures. Show your message to the rest of the
class to see f they can work it out.

What has the archacologist come tc
How long has the skeleton been there?
Why was the sandal strap important to

ediscovery

EDUSATION

= Pic@fSs with meaning

The third Discovery Education™
video clip brings high-interest
global topics to life for students.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a
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Workbook (Caietul elevului)

The first page of each unit practises the
vocabulary from the opening pages of

The second page
the unit in the Student’s Book.

practises the first
Language Focus section.

Every unit contains
a listening activity.
Language focus 1

will, might/may/could + adverbs & *
of possibility B

Listening and vocabulary

Listening

The vocabulary from the Explore \
sections on the Student’s Book P .
reading pages is practised here. ctivities are given

one to three stars,
depending on the level

of difficulty.
Language Focus 2 provides ..
furt%er%ractice of the The model writing text There is a double-page Writing
target grammar from the includes more useful section in every unit.
Student’s Book language, which is extended
. from the Student’s Book.

The organisation and
contents of the model
text are highlighted.

Language focus 2 l

First conditional + may/might/
could, be able to

Reading a

Writing

Writing a ‘

5 s

An essay

1 Resd ey’ ssy. Does e sgresor disagree with the esey tie?

A broad
process
writing
model is
followed,
as in the
Student’s
Book.

2 20y Sk one o T

Each unit includes Other features of the
Writing Tips. genre are presented.

12 Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a



Each unit is followed by a
two-page Review section.

Vocabulary
Communication
T

The first page of the Review
section focuses on the grammar
and vocabulary of the unit.

Each unit finishes with a

Get it Right page where
The second page revises the common learner errors
grammar, vocabulary and functional are focused on, including
language from all units to this point. spelling errors. The errors
are informed by the
/ Cambridge Learner Corpus.
a
Language focus Language builder /

+adverbs

Communication verbs
2 completeth. with

First conditional

First conditional + may/might/
could, be able to
a

complain

may could o might when he p

at the moment/in the future

The Speaking extra
pages practise the

king extr:
Useful Language from — .

the Speaking pages in
the Student’s Book.

There is plenty of
listening practice to
contextualise the
language.

22 spesking e

Focus on pronunciation sections
provide more extensive practice
of pronunciation features such
as word and sentence stress and
intonation.

The Language focus extra pages
provide even more practice of the
grammar in the Student’s Book.

Pronunciation focus: Giving
instructions.

Language focus extra

will, might/may/could + adverbs.
of possibility

1
will o, may rotmight (norbcoutd (ner)

First conditional + may/might/
could, be able to

Whenever students
are asked to listen,
they are given an
opportunity to
listen for gist first.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a
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Teacher’s Book (Ghidul profesorului)

The unit aims and unit contents include
all the video, common learner errors and
also the relevant material at the back of
the book, such as pronunciation and CLIL.

Each lesson has objectives making it
easier for the teacher and the learner to
understand and attain the goals.

Vocabulagy”Communication ﬂ
Objectives 4 @ el studentsthey ave going 1o sten 102 conversation

« learn vocabulary fo different forms of communication. out forms of commuricaton.

« e to 2 omversaton sbout how peogle communicae, « Play therecording

+ tak about the different ways you communicate. « Students sten and make a note of which forms of
communication n the box n Bxercse 1 are referred fo i the

Unit aims

tan
+ describe different ways of communicaing.

Be curious

+ Books cosed. Wrie communicate o

e board. Bt the
renigottin oo et o it i oths

by speating

+ ks o op hee ks o page 704 dese

+ talk about possie sitations n the fuure
+ understand about Engish a2 world language.

+ Wit an essay about the best vy o commuricate.

the photograpn. Eict sentences and put hem o the bosrd,
.. Two boys are standing back to back. They are both using
hones

* Put students nto pirs and give thern 3 couple of minutes o

answer th thee quesions.

« Chedk answers
« Tell students that the theme of Unit 6 formsof

communiaton.

Unit contents
Vocabulary Communication
Communication collocations
Pheasal verbs
Reading rvey
 Social networks
n artcle
Language focus @ will, mightimayicouid + adverbs

of posibility and probabilty:
defintel, probably.
© First conditional

Lstening Short conversations

Discover Culture © The language of the future.

Suggested answers
. Therte g et o Ty i hors
Mo, they arn't They are usingthir phones (o communicate
i otnr g
1 33, They shou use the ime o talk t each

Speaking eassuring someone
© Real talk: Have you ever given
a lass presentation
Pronunciation Intonation in first conditional
sentences
Getitright! © fclauses
Writing an
Introducing points and arguments
au Technology: Early witten
communication
© Pictures with meaning
CEFR
SLLAREA | GOAL ExeRcise
Ustening OveRALL aprt
Tion aspa 15978
USTENING TO MEDIA AND RECORDINGS 16576
Readng READING FOR INFORMATION & ARGUMENT | 1-3 p72 1-3p77 1-2p79
Speaking INFORMAL DISCUSSION (WITH FRENDS) 572 56973 7976
INFORMATION EXCHANGE 23974 7978
Witng oveRALL
CORERENCE 24715
REFORTS AND ESSAYS 57679
Commuricative | VOCABULARY RANGE 12071 4p72 1974 4977 478
language GRAMMATICAL ACCURACY. 125563 1-565
oMt HONOLOGICAL CONTROL Tp71 4973 6978
SOCIOUNGUISTIC AFPROPRIATENESS 4p78
“Communication | DENTIFVING CUES AND IFERRING 4p72 ap77
stategies
92 unite

Background
Twicaris a miconioging st ounded 1 2005, whihalows
it usrs o post messages of 140 characters
snton Tt e o Tweets.

T, which allows sersto make free onine cals, was st up
2003, tis cumenty onned by Microsoft

Warm-up
« Books cosed.lct the aferent WeTETT

I A e
st opus oy o communatg g

= to sk and answer the question
© Rk some student t rept b o th s on what el
pertner s,

1 oAsks.uuchmopenmawbo.u-ubﬂﬁ
Focesheens senion o the phtes e wods

Each lesson starts
with an optional
warm-up activity
to prepare the
students for

the lesson in a

Audioscript

G D ousn g o e T e
e catvas ey

Boy: Yo s Dok e s et 1 switina
Toetas e

Gkl T R e S res v
103 f . Lock, e e hee Facebook post

:_Veah, e soen tht o befre. Al Just ok at his.

Girl: Holdon.rve goraT

blog post aboutcats? D't you sy biog

the b
box with the correct photos

+ fyou have thedigtal versionof the bock, put the phatos.
on the bosrd and ask students to come up o the board in
0 to match the words with the photos
Paythe recorcing for students o lsten,check thir answers
and repeat the words,

b phonecll ¢ Skype d emal @ forum

£ text messa
mising social meda post, Tweet, blog post

dynamic way.
Answers

text message, Tweet, Facebook
olog post

[ourtum)

5

nts to work alone to rder the forms of
rcing

Optional activity

Pt suders o pisond e o ke 1 s

use them,

6+ Putstudents nto pais to compare their answers o
Bercise 4.
the quiz before

Exerise 1 forthe partnr to gues
SudentAx You sendtham onyou hore.
StudentB: Text message.

2+ femid sudens wnich e oms o ommurcaton were
not pictued n Exercise
+ Rk s 0t s o f communicaton wih

comparing their answers with  partaer,
« sk some sudents to tl the iass about the form of
communicaion that their prtne preers.
« To extend the viork onthe vocabulary, you could ask
Students 10 turn 10 the Vocabulary Bank on page 133
a1 complete the exercses for Communicaton.

Optional activity

the definons.
Answers ma 240 e
1 Tweet 2 social media post 3 blog post A2 G s
cnarather e deue oot Tueets
E ) the forms . o give gsons for thei opinion,
- Tdont e, 1k smaohones e greo

of communication inthe box n Exercse 1.

communicaton forms.

Answers
2 email 3 Sigpe™ 4 Tweet 5 textmessage
6 Facebook post

(ST

units 93

Each unit contains a detailed list of the
CEFR goals covered within it.

Each reading text is supplemented with
contextual information on the topic.

‘}plore communication collocations

+ Refer studen's to the phrases n the box. Dl the
pronuncation.
+ Match the first pvase with i defnton a5 an exampe
+ Ak students o work alone to complete the exercise.
Help weaker students by giving them » transiation in
ne phvases i the bor.

Unversy and so0n became thepre-eminent socil network. One.

« Check answers
the vocabulary, you could ask

of s founders, Mark Zuckerberg,
and CEO, and one of the most celebrated fgures of the digital

Warm-up

+ Books cosed, Wrie Facebook on the board

Students 0 tin o the Vocabulary Bank on page 133 ard
o the exerciesfor Explore communication collocaions

Fast finishers
Students can wrte gapped sentences sing the

« putsudents

You can then

everyhing they know about
.0, where and when it was st up, who se tup, what th site
isused for o how many peopl use it round the world.

« sk one sudent. cass.

1+ Ask tudents to open theirbooks at page 72 and look at

the photo

+ Putstudents into pais to ansver the queston.
sk some students  report back o the class on what ther
partr i,

+ s preparation fo the reading exrcises which folow, test
Students on the communicaton vocsbulary ntroduced on
page 71

2 QD read out phvases s and check students”understanding
o oo common phe wichmears arec,
percn, .. ater ol o you foce 0 foce thn o the
Prore
+ Bk sudents t e the ntoducion 0 an vl survey
2 sy i ofthe e suject b ey sbout
e

Answers
1 status update 2 digtal generation 3 vitual riends
4 face-toface S social network sies

Optional activity

+ Put students no pars (A and §).

+ Student A defines o communication collocation from
Exercse 4 orthe patner to ques

+ Students wap roles and continue i this way untia

the new phvases have e defned.

[Vour ]

5. tatements and check that students

+ Referstudents
Jou know anyone who doesnt have a Facebook account?

understand them.
. folow, el them

Answer
b

o
Jourviews about these statements and expiain why you
old them.

. it th this evercie

3 @) Askstudents o read the survey.
Pt students o prs 0 answe e uesionsand read
e s
s v oty A i oy
and which Most
S ot sk o the uesionsinh e,

Optional activity

but that it offers sudents a chance to express the personal
opinions.

+ Putstudents into pais to say whether they agree or
disagree with th statemens.

Optional activity

+ " Ask students o become a port o the ntrnational
communiy of langusge larners with the community
Cambridge ngish Facebook page

questions for hat
+ Groups can then swap thir surveys and answer the
auestions.
« sk one member of each group to tel the lass about
he results o thei srvey.

94 unite

a5 el 35 to ad her onn comments

Language focus 1 e will, might/may/could +

\

Optional activity boxes provide a variety
of ideas for motivating activities.

Throughout the notes, there are ideas for
games to practise the target language.

B

adverbs of possibility

Objectives

+ learn will mightmaycoul and averbs of pssiiiy and
probabilty

+ make preictions about my lfe.

Warm-up

+ Books cosed. Wit the v precct on the board.Check
students understandng of the word (which means to sy that

n

4 @) wiite geek /gi/ on the board and elct or explain the
mesning. A el tht fchno Akoo) 30
Sbretad o of technolgy Aekoiads

+ ik sudents 0 werk i par 1o complte it ith the

= Play the recordingfor studentstolsten and check tei

Knowany words n Engsh tha are used to make predictons.

1+ sk students 0 open thei books at page 73,

Answers
2 won't 3 probably 4 wil 5 might 6 might
7 might 8 coud 9 wil

adverbs of posibiity

+ Tellstudents that the example sentences are from the text
on page 72

+ Askstudents o workin paisto decide whether the
sentences expres a cerainy or uncertainty. Students then
complte the rues.

+ Forfurher information and additonal excrises, students
can 1o page 125 of the Grammar reference section.

Answers
bNC cNe dC o ne
e use il n m.umm hat we ae sure about he

Language note
e geekvas e regey tdesciv i

associaions and people are now prou o call themselves.

[Your turn]

fuure
ot sure about the uture. We use probably,definitely and
certainly 1 shows how sure we are

Language note

« sk students o wrie fvepredicions about heir Ives using
i, mightmay and acverbs of probabilty.
= Monitor whie students wite ther sentences. Help as

6 . and dscus he

in Bxercie s

than may.

2+ askastudent toread out the example sentence. Show
hat il have i the corect
sentence begins with the phvase 'm sure.

+ Putstudents nto paits to complee th remaining sentences.

Check ansviers

Answers
2 maymight change_3
goonine 5 wil...5
8 villkeepn

phrase inths case because the

You can show this video 2 ether aladin ot a ollow-up to the
Language Focus  lesson.

The first Discovery™
videos have short
lesson notes here.

If you want to

about the video,

Nounsfrequently become verbs n Englsh. This can be seen

explore the video in

© St wor it o answer the o remaiing quesions
+ Check el

name, | skyped my cousin

3+ Read out the example sentence. Tl students tha the

aderbs go ater an auxiery verb and before the main verd

(Google™ and Skype™ are used as verbs, ../ googie your

more depth, there
are thorough lesson
notes at the back of

uing the
prompts and thei own ideas.
+ Monitor while students write their senences. Check that

Students are puting the acherbs i the corect postion n

the sentences
+ Students can compare ther deas n pais

the book.

units 95

Language note boxes alert teachers to typical mistakes

/

students make with the target language.

\

Video clips on these pages can either
be done as a lead-in to the Language
focus 1 lesson, or as a follow-up to it.

14 Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a



Audio and video
scripts are embedded
within the teacher’s
notes.

The Discover Culture video .% Discover Culture o
lesson contains step-by-step Theagusg of h s :
lesson notes, as well as the 3

video script.

There are suggestions
for dealing with
stronger or weaker
students throughout
the notes.

Where the teacher needs to prepare
before the class, this is clearly highlighted
at the start of the lesson notes.

Vocabulary and Listening Language focus 2 First conditional + B
Objectives may/might/could, be able to

Objectives 5 - koo

Communication verbs
Wan

Teaching notes include
‘off the page’ activities
with Student’s Books
closed.

Homework suggestions
point teachers to the
relevant workbook
pages, but also offer
creative, learner-
centred alternative
ideas.

% units s 97

Reading An article

War

Homework suggestions
point teachers to the
relevant workbook
pages, but also offer
creative, learner-

W i centred alternative
ideas.

Answer keys are
@B Speaking Reassuring someone N, Writing An essay B embedded within
oo the notes, in the
appropriate place.

Fast Finishers boxes
/ help with class
management.

Fast finshers

Namtor:

e

00 units units 101

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a
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Digital Student’s Book

The digital version of the Student’s Book includes over 200 multimedia learning activities — images, films and interactive exercises — that
complement the printed content of the book, sparking learners’ curiosity and facilitating teaching and learning processes. These activities are
marked distinctly with the following symbols:

@ Audio icon - listening 0 Video icon - @ Interactive icon —
activities and observing films and animations exercises to be solved
images with instant feedback

Digital technology developed in collaboration with a team of experts from Romania. It does not require installation on your computer.

All sequences can be opened on the full screen Modern high-quality
teaching support

Reading A web page

1 Work witha portner. Look at the

2 @ esthe txtand chckyo

° ‘ o Exerds |

‘B

& .
\* DiscoverCulture
w5 ﬁ

%,

Find out about unusual instrumens.

p # Does;
Discovery O . et e 7 Whet o i e

6 Witesbout the st festval you went o
Tolastfosthl I wer £ wasinor town.Thare wre

R
€& Dpiscoverculture
54 A

Q o s Sndmoscal syl . ko st 1 Gk Pk Dt

e oS A e 063000 porchowed

/ e e v
SR e

1o st 5 o G i 10, o -
G B v b ot e .
a3

B v on o el o s P

= .
& piscoverculture

%

Special design facilitates the
organisation of each lesson

High-interest images throughout
every unit spark curiosity

Detailed explanations allow students
to solve any task easily

Accurate information provided helps
saving time during the research
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Using video in Limba moderna 1 - studiu intensiv.

Engleza. Clasa a Vll-a

Using video in the classroom can often appear to be something of a
challenge, especially if the necessary equipment isn't always available.
But teachers who use video report increased levels of motivation and
enthusiasm in students.

Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a offers

24 high-quality video clips produced in collaboration with Discovery
Education™ 9 Real Talk videos and 19 grammar videos. The Discovery
Education™ footage has been edited by Cambridge University Press to
meet the needs of the secondary classroom and the audio has been
specially written to fit the syllabus and level of the students.

The clips maintain the appeal and exciting content of all Discovery
Education™ videos, featuring a wide variety of countries from around
the world (both English and non-English speaking). The themes have
been carefully selected to appeal to learners in the target age range.
They often focus on aspects of teenagers’ lives around the world and
inspire learners to continue to explore the topics in the videos outside
the classroom.

The videos can be used as much or as little as the teacher chooses.

In the Teacher’s Book, each video is accompanied by a number of
suggested exercises which can be completed in a short time within
the course of a normal class. Extra ideas for building on the content
and themes of the videos are provided in the Teacher's Book.

Video in the classroom

Why video?

Video is becoming the primary means of information presentation

in digital global media. Recent statistics suggest that 90% of

internet traffic is video-based. Because of this, teaching a language
through text and image alone may not completely reflect how

many of today’s teenagers communicate and receive and transmit
information. Due to the increasing prevalence of video in all walks of
life, being visually literate and knowing how to process visual data is
an increasingly necessary skill in today's digital world. So why not use
video in the language classroom?

How to exploit video

Video can be exploited in a variety of ways in the language
classroom. Primarily teachers may use video for listening skills
practice. Video is an ideal tool for practising listening comprehension.
The obvious advantage it has over audio alone is the visual support

it can offer the viewer. Students are sometimes able to see the
speaker’s mouth, facial expressions and gestures, as well as being
able to see the context clearly and any visual clues which may aid
comprehension. All of the essential micro-skills such as listening for
specific information, predicting and hypothesising can be taught very
effectively through this medium.

Video can also act as visual stimulus. Here the moving image acts as
a way to engage interest and is a catalyst for follow-up classroom
tasks, such as summarising the video content or post-viewing
discussions. Teachers can also make use of the visual image alone

to practise prediction or encourage students to invent their own
soundtrack based on what they see rather than what they hear.
Finally, video can be a great source of information and provides

learners with the content for subsequent tasks such as project

work. The factual nature of Discovery Education™ provides a very
useful tool when teaching CLIL (Content and Language Integrated
Learning), in which students learn academic subjects in English. For
more detailed information about use of videos in Limba moderna 1 —
studiu intensiv. Engleza. Clasa a Vll-a and extra worksheets, see
pages 122-137.

Videos in Limba moderna 1 - studiu intensiv.

Engleza. Clasa a Vil-a

Our approach to integrating video into Cambridge’s new secondary
course, Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vil-a,
was to adapt authentic material from Discovery Education™. The
content and subject matter of these videos is ideal for the secondary
school classroom. Learners of this age are curious about the world
and keen to learn about different cultures, natural history and people
of their own age around the globe. Many teenagers also watch
similar documentary-style programmes outside the classroom. The
videos in Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a
are short and fast-paced, with plenty to engage the teenage viewer
without overloading them with information.

The voiceovers in the videos are delivered in a clear, concise manner
with language specially graded to match the syllabus and to reflect
what students have learned up to each point on the course. By
providing subtitles in a simplified storyboard format, we have added
an extra aid to student comprehension which teachers can make
use of should the need arise. Video sections can be found on the
Language focus 1 and Language focus 2 page, the Discover Culture
page, the Speaking page and the CLIL page at the back of the book.
Discovery Education™ video supplements and extends the unit
themes throughout the course. With a strong cultural focus and a
variety of topics from countries around the world, these videos act
as a way to encourage intercultural awareness and lead students to
seek out similarities and differences between their own culture and
other cultures around the world.

The videos which accompany the CLIL pages at the back of the
book are an ideal complement to the content being taught in class.
Subjects such as Science, Maths and History are brought to life

in informative and highly educational videos which are a natural
progression from the lesson on the page.

Of the four videos, the only one not to feature documentary material
is on the Speaking page. These Real Talk videos include interviews
with British, American and Australian teens in which the young
people talk to camera on a variety of subjects both relevant to the
topic on the page and to teenagers’ own lives. These voices are fresh
and act as sympathetic role models for the learners.

The future of video in class

Who knows where we will end up with video? New video genres
are being born all the time. Software offering the latest innovations
in interactive video work is constantly being developed, and, before
long, it will be possible to show a video in class that your students
will be able to change as they watch.

We are living in an age in which digital video reigns supreme. For
this reason, try to make video a central part of your lessons, not just
an added extra. Hopefully, courses with integrated video content
such as Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a will
make it easier for teachers to do this. It's hoped that working with
video in this way will bring the world of the classroom a little closer
to the world our learners are experiencing outside the classroom
walls. That must surely be motivating.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a
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The use of image in Limba moderna 1 -
studiu intensiv. Engleza. Clasa a Vll-a

Using images in the language classroom is something we take for
granted. However, although our classroom materials are full of
images, most of these are used as a support with written or spoken
texts. As text provides the main focus of our attention in class, the
images used alongside often perform a secondary role or are simply
decorative.

The information of the digital age in which we live is highly visual.
These days, people often communicate through images and video,
or through a combination of image and text. We therefore believe
it appropriate to rethink the role of images in learning materials and
place more emphasis on ‘the visual’. This brief introduction outlines
the different roles that images can have in our teaching practice and
what we have done in Limba moderna 1 — studiu intensiv. Engleza.
Clasa a Vll-a to make the image more central to the course and to
more fully exploit image.

High-impact images

In Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vll-a, we
provide high-impact photos on the opening page of each unit. These
images have multiple functions. Firstly, they provide an engaging link
with the unit content, stimulating the students to take an interest

in the topic. An image is a more efficient and impactful way of
conveying a message. In this sense, a picture can really be worth

‘a thousand words'. Secondly, the Be Curious section beside the
image poses specific questions related directly to the image. Thirdly,
the image often acts as a cultural artefact which is open to multiple
readings. In the Be Curious section, students are often encouraged to
hypothesise about the image in question. For example, looking at the
photo of a busy street market, they might, for example, be asked,
"Where do you think it is?" Students should feel confident here that
they can provide their own answers, using their imagination as much
as possible providing they can justify their opinions.

The images in both these opening pages and in others have been
selected because they offer an original angle on a well-known topic
or show a different perspective.

Intercultural awareness and
critical thinking

The images have also been carefully selected to encourage
intercultural awareness and critical thinking. On the opening page

of Unit 8 (Celebrate in style), the image shows a national celebration
from Brazil. Encourage students to engage with the image by
considering what the celebration is and what activities are part of it.
Personalize the topic by comparing celebrations from Brazil with their
own experiences and learn about cultural similarities and differences
between the origins and traditions.

This may be something new and even daunting, but if done in
stages, students will soon get the hang of analysing images in this
way and thinking more deeply about them. Notice that in the Be
Curious section, the first question is sometimes, "What can you see in
the photo?’ So, before analysing, students merely describe.

Such scaffolding supports a gradual increase in cognitive load and
challenge. Students are not expected to hypothesise immediately, but
reflect on the image once they have described it and visualised it.

Teaching tips for exploiting images in class

If your class has problems analysing the images, consider three
different ways of responding to them: the affective response — how
does the image make you feel, the compositional response — how is
the image framed (i.e. what is in the foreground/background, where
the focus is, etc.), and the critical response — what message does the
image communicate; what conclusions can we draw from it? This
can be a useful framework for discussing any image.

Moving on: selecting your own
images and student input

Taking this further, you could select your own images for use in class
to supplement those found in the course. Some criteria for selecting
images could be: impact (will the images be able to stimulate

or engage the learner on an imaginative level?), opportunity for
personalisation (how can the students make these images their
own?) and openness to multiple interpretation (how many different
readings can be drawn from a certain image?).

There are a number of great websites and image-sharing platforms
where you can access high quality and high-impact copyright-free
images to be used in class. These include:

http://unsplash.com

http://littlevisuals.co

http://www.dotspin.com

http://www.lifeofpix.com

You can also then allow students to take a more active role by inviting
them to bring their own images to class. Thus, images provide an even
more central focus, functioning both as objects for analysis in their
own right and as a clear way for students to provide their own input.
This can be easily achieved digitally. Why not set up an Instagram
page with your class or a blog or even a class website? This will allow
students to upload their own images and interact with them by
sending posts or messages describing or commenting on the images.
In this way, they get extra practice at writing and even speaking.

This interaction can then inform the face-to-face classroom to create a
blended learning environment, as you prompt face-to-face discussion
and negotiation of ideas based on what you view online.
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Role of culture in Limba moderna 1 -
studiu intensiv. Engleza. Clasa a Vll-a

It is a truism that language and culture are inseparable and yet this
is something that is often overlooked in English language teaching
materials which focus exclusively on a linguistic agenda. For this
reason, each unit of Limba moderna 1 — studiu intensiv. Engleza.
Clasa a Vll-a includes a Discover Culture spread which clearly
emphasises culture. These spreads include a video based page and
an extended reading which are related in topic. The Discovery videos
and accompanying texts have been carefully chosen to offer insights
into life and realities across the planet. Unlike other textbooks, Limba
moderna 1 - studiu intensiv. Engleza. Clasa a Vll-a offers a truly
global focus, concentrating both on the English-speaking world and
also on other countries. Why have we chosen to do this?

English as an international
language

Due to globalization, English is spoken in more places in the world
than ever before and the number of proficient non-native speakers
of English now outnumbers natives by approximately 5 to 1. For this
reason, it is likely that your students will speak English in later life in
global contexts with a majority of non-native speakers present. This
has obvious repercussions for pronunciation. For example, is it now
desirable for learners to sound native-like? But it also has an effect
on the cultural input that we present in class. It may be counter-
productive to present only examples of native-speaker culture if
your learners will rarely find themselves in a purely native-speaker
environment.

For this reason, in its Discover Culture spread (and throughout the
units) Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vli-a
features cultural input from many different societies. For example,
Unit 2 (Art all around us) features a video focusing on characteristic
musical styles from three different countries: Australia (where English
is spoken as a first language), India (where it is spoken as a second
language) and Mexico (where it is learnt as a foreign language). This
is not to say that target culture is ignored. One advantage of this
approach, of course, is that the students’ own country may appear
in these pages thus engaging learners even further and offering an
opportunity to use students’ real-world knowledge and experience to
analyse a text critically.

An intercultural ‘glocal” approach Limba moderna 1 — studiu intensiv.
Engleza. Clasa a Vll-a is a course that will be used in many different
countries. Therefore the topics chosen are global in reach and
appeal. However, they are also sufficiently familiar to students for
you to ‘localise’ them. Put simply, this means that you could seek
out local angles on global topics. For example, if the unit discusses a
subject such as graffiti (a truly global phenomenon), you could get
students to find examples of graffiti from their local context. This is,
of course, facilitated by the Your turn sections which always attempt
to bring out the students’ own views on a particular subject and
allow them to reflect on their own world. Such an approach is very
much in line with the Common European Framework’s principles

in which intercultural awareness predominates. Such an approach
encourages learners to reflect on their own culture and identity and
seek out differences and similarities between that and the target
culture As a consequence learners will see that their own culture is
plural and diverse, and they may begin to challenge stereotypes and
misconceptions about how their own culture is seen by others.

Challenging stereotypes

While featuring topics which are familiar to teachers and students,
Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vil-a also offers
an alternative vision of certain widely-established cultural traditions.
Cultural phenomena are truly representative of different countries
rather than merely reiterating cultural clichés and stereotypes which
may no longer be true.

For example, rather than focus on well-known British sports like
rugby or cricket, Limba moderna 1 — studiu intensiv. Engleza. Clasa

a Vll-a Unit 8 focuses on Scotland’s lesser-known Highland Games.
Likewise, the course features exciting and teen-relevant material such
as the Burning Man music and culture festival in the USA Unit 2 (Art
all around us), rather than more established traditional music festivals
like the Proms in the UK.

How have we implemented our approach to culture?

Discover Culture sections

Video exploitation

As in other parts of Limba moderna 1 — studiu intensiv. Engleza.
Clasa a Vll-a, the visual aspect is taken very seriously. After a series of
warmer questions to activate the learners’ schemata, students watch
the video for gist and specific comprehension, but there are also
questions which focus on visual stimuli. For example, students might
be asked to test their memory on the images that they have or have
not seen in the clip. Likewise, before watching, students might be
asked to imagine which images they think would appear in the clip
and then watch and check their answers. Students in the Your turn
are then asked to find a personal connection with the topic shown

in the video and/or give an extended opinion about it. As explained
above, the approach embraces all cultures in which English is spoken
as first, second or foreign language, from entrepeneurs in Mexico, to
Maths lessons in Singapore to winter survival in Alaska. Very often,
different countries’ cultures are compared within the same video
such as one clip which focuses on the distinct animals which live

in the world’s cities. In this way, students are learning about world
culture through English but via the dynamic and motivating medium
of Discovery Education™ video.

Reading exploitation

As in the video section of Discover Culture, images play a key part
in activating students’ interest in the topic. Images have been
chosen specifically to trigger a response, encouraging students to
hypothesise about what they are about to read. Once again, the
topics here offer interesting focuses and contrasts on a topic related
to the previous video spread.

Ideas for further exploitation

If a Discover Culture spread has proved popular with your class, why
not get students to produce a mini project on a similar topic? This
could either feature a local context similar to the one in the spread or
describe a related personal experience. Encourage them to use digital
resources to research the project. These projects can be showcased
in class by way of student presentations using digital tools for added
effect. The Teacher’s Book has an Extension Activity box at the

end of each Discover Culture section, with specific ideas for further
exploitation of the topics.

Role of culture in Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vli-a
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Speaking and writing in Limba moderna 1 -
studiu intensiv. Engleza. Clasa a Vll-a

Speaking and writing use vocabulary and grammar that learners have
already internalised, or are in the process of internalising. They both
allow the writer or speaker to be creative, but often use formulaic
phrases and expressions such as functional language, which can
become automated and prepare the listener to expect predictable
content. However, although similar in that they are both productive
skills, in many ways speaking and writing are very different and need
a different pedagogical approach.

Writing

Writing is a skill that students often find difficult, even in their

L1. It involves thinking about vocabulary, grammar, spelling and
sentence structure, as well as how to organise content, and of course
register is important too.

How does Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vil-a
help students improve their writing skills?

Motivation through real life tasks

It helps a writer to have an idea of who the reader is (as opposed to
the teacher!) and what the purpose of the writing is. In real-life tasks
this is easier to see.

Genre (type of text) is important here too, so in Limba modernd 1 -
studiu intensiv. Engleza. Clasa a Vll-a a range of appropriate text
types have been selected, using the CEFR for guidance, and the

type of text is always indicated for students. Genre tells us what

kind of language is used, be it set formulae or functional language,
vocabulary, and formal or informal register, all related to the purpose
of the text and its expected content. On each writing page the Useful
language box focuses learners on an integral aspect of that type of
test. The Limba modernda 1 — studiu intensiv. Engleza. Clasa a Vil-a
syllabus has been carefully planned across the four levels to deal with
a range of relevant language issues related to the different genres.
The writing page starts with a model text. This serves to show
students what kind of text they are aiming for. It is also designed to
focus attention on how the useful language is used in the text, which
allows for a process of noticing and discovery learning. This useful
language often includes appropriate functional expressions. Writing
in one’s own language is a process involving planning, drafting and
redrafting, and checking for mistakes. Within this process you have
time to think, look things up and so on. The way writing is dealt
with in Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a
encourages learners to follow the same process. The workbook then
provides more work on the same genre, with another model text and
exercises which recycle and extend the highlighted features from the
SB, before suggesting another title for further practice.

TIPS:

e With some genres, get students to predict what they expect to
find in the model text.

e As well as focusing on the Useful language, ask students to
underline phrases in the model they could use for their own text.

e Brainstorm ideas and do the planning stage in pairs. The drafting
can also be done collectively.

e Write the SB text in class and the WB pages individually for
homework.

e Get students to use the checklist on each other’s work to raise
their awareness. Then allow students to write a final draft.

e Using a digital device for writing makes the whole process easier
and more like the modern world, and so is more motivating.

Speaking

Speaking is challenging, and can be daunting (it involves thinking
and speaking at the same time, and listening and responding to
someone else). Teenagers may lack confidence or feel embarrassed
when speaking English. Limba moderna 1 — studiu intensiv. Engleza.
Clasa a Vll-a takes a step-by-step approach, where students are
provided with sufficient support and a structure to enable them
first to practise in a controlled way but later to create their own
conversations. As with writing, speaking can involve set phrases or
functional language used in context particular genre. The more these
phrases can be practised and memorised, the easier creating a new
conversation will be. This is known as automatisation. To try and
mirror speaking outside a classroom, there is no written preparation.
Instead, Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vli-a
starts with a model conversation in a clear, real life context, to
motivate students and highlight useful language. Students listen
first to answer a simple question designed to focus on content
rather than language. The focus then shifts to the useful language,
which may be complete fixed phrases or functional exponents to
begin a sentence. Students use these to complete the conversation
and listen again to check. They then read the model conversation

in pairs, and often do a follow up exercise using some of the useful
language as well, in order to give them confidence and prepare them
for developing their own conversation, either by adapting the model
(at lower levels) or by creating their own. In both cases prompts are
provided, and students are encouraged to use the phrases from the
useful language box in their own conversations.

TIPS:

e Students can read the model conversation several times, after they
have done this once or twice, encourage one of them to read and
the other to respond from memory. Then they swap, and finally
they see if they can both remember the conversation.

e Use the model and audio to concentrate on pronunciation, drilling
at natural speed. Students can look for features of speech (eg.
words being joined together, or sounds disappearing in connected
speech).

e Get students to “act” the model conversations in character.

This helps lessen embarrassment, and can be fun.

e Encourage students to do the final task several times with

different partners.

Your turn

Throughout the SB there are Your turn sections on every page
(except the Speaking and Writing sections). These are included to
practise writing and speaking — the writing stage often helps to
scaffold a subsequent speaking activity — linked with new vocabulary
and grammar, or listening and reading. Students are encouraged

to actively use new language in a personalisation activity. This
approach has been shown to help learners activate and relate new
language to their own lives, i.e. in a relevant and familiar context.

TIPS:

e In class, students can compare what they have written in the
Student’s Book or the Workbook for homework. They could then
tell the class if they are “similar or different”.

e Doing the speaking activities in pairs or small groups makes them
feel more confident. After this “rehearsal” they could be asked
about what they said in an open class report back stage.

e Turn sentences into questions as the basis of a class “survey” in a
milling activity.
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Managing teenage classes

Classroom management is one of the main everyday anxieties

of teachers of teenage classes. Classroom management involves
discipline, but it also involves lesson planning, time management and
responsiveness to the needs of teenage pupils.

Tips for the first lessons

The first few lessons with any new group of teenage pupils will set
the stage for the rest of the year. New pupils will invariably put us
to the test so it is important to be prepared and well-equipped from
day one.

It is best not to let pupils sit where they want. If possible, speak to
other teachers who know your new pupils and get advice on who
should and should not be seated together. Have a seating plan
prepared. This will also help learn pupils’ names quickly. We rarely
feel 100% in control until we know our pupils’ names!

Prepare a number of class rules and consequences which apply to
your personal expectations and suggest these to the class. Invite
pupils to discuss each rule and the possible reasons behind them.
Pupils may adapt your suggestions or change the wording. Type out
the final ‘contract’ and ask everyone to sign it and sign it yourself.
Pupils may even take it home to show their parents.

The greatest source of real communication in any language
classroom is the day-to-day interaction between teacher and pupils.
It is essential to work on and develop the language that they will be
using for the next few years at school. It is the key to establishing a
classroom atmosphere of confidence, security and motivation.

Recommended approaches and
Limba moderna 1 - studiu
intensiv. Engleza. Clasa a VlI-a

Although they would probably never admit it, teenagers want and
need structure in the classroom because it gives them a sense of
security. If the lesson is not organised, instructions are not clear, the
material or tasks too difficult (or too easy!), discipline problems are
sure to arise.

If lesson aims are made clear to pupils, this can help. Unit aims are
summarised on the first page of each unit in the Student’s Book
expressed as / can ... statements. These aims are clear and simple
for pupils to understand. For more detailed aims, the Teacher’s

Book starts each page with Objectives for the lesson. Use the
accompanying exercises and tasks which have been designed to
determine if pupils are able to achieve these objectives.

At the beginning of the lesson you might write a summary of your
lesson plan on the board in the form of bullet points. At the end of
the lesson draw your pupils’ attention back to these points, ask them
to reflect on the lesson and tick off each point covered.

Young teens do not have a one-hour attention span so we try

to include variety in lesson plans. The Limba moderna 1 — studiu
intensiv. Engleza. Clasa a VIl-a Student’s Book has been developed
to help here. For example, each section ends with a communicative
Your turn section, where students are offered quiet time to plan
before they are given the opportunity to speak with a partner or in a
small group. The optional activities in the Teacher’s Book provide you
with additional ideas to have up your sleeve to use when you need to
vary the pace of the lesson.

Motivation is key. All teenagers are talented at or interested in
something and have varied learning styles, so incorporate your
pupils” interests into your lessons, exploit their skills and cater to
their different learning styles. The themes, videos and images in
Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a have

been carefully chosen to maintain pupils’ interest and motivation
throughout the year. These features of the course should especially
appeal to visual learners. The CLIL section brings other school
subjects into the English lesson and include one of the three
Discovery Education™ videos which appear in each unit. The
Discover Culture section in each unit features an integrated video
page and a reading page and aims to raise awareness of and interest
in global cultures. The Speaking sections offer further communicative
practice and include the fourth video sequence, this time featuring
teens modelling language.

Mixed ability

Another challenge we face in the teen classroom is the issue of
mixed ability. Mixed ability refers to stronger and weaker pupils, but
teenagers are different in a variety of other ways too: adolescent
pupils have different levels of maturity and motivation; work at
different speeds; possess different learning styles; have different
attention spans and energy levels; and are interested in different
things. The challenge for us as teachers is to prepare lessons which
take all these differences into account and to set achievable goals so
that at the end of a lesson, every pupil leaves the classroom feeling
that they have achieved something.

Practical ideas for teaching mixed
ability classes

Working in groups

In large classes there is not much opportunity for individual pupils to
participate orally. Most pages in Limba moderna 1 — studiu intensiv.
Engleza. Clasa a Vll-a end with a Your turn activity which offers
pupils the opportunity to talk in pairs and small groups. By working
together, pupils can benefit from collaborating with classmates who
are more proficient, or who have different world experiences. When
working in groups there is always the risk that one or two pupils end
up doing all the work. Avoid this by assigning each pupil with an
individual task or specific responsibility.

Preparation time

Give pupils time to gather their ideas and let them make notes
before a speaking activity. This ‘thinking time" will give less proficient
pupils the chance to say something that is interesting, relevant

and comprehensible. In a similar way, give pupils time to rehearse
interviews and role plays before ‘going live" in front of the class.
Similarly, let students compare and discuss their answers before
feeding back to the class. This provides all students with confidence
and allows weaker students the opportunity to take part.

Task repetition

After giving feedback on a speaking activity, get pupils to do it again.
By getting a second, or even a third opportunity to do something,
pupils become more self-assured and are therefore more likely to
succeed. Practice makes perfect! Pupils will be able to use these
multiple attempts to develop accuracy and fluency, while stronger
students can also be encouraged to build complexity into later
attempts.

Managing teenage classes
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Teacher’s notes

The unit-specific Teacher’s notes also offer further differentiated
activities for each lesson so that you can tailor your lesson according
to the abilities of each of your students.

Fast finishers

Prepare extra tasks for fast finishers to reward them for their effort
and/or to challenge them more. Place these tasks in numbered or
labelled envelopes to increase their curiosity. These envelopes should
not be seen as punishments so their contents should be activities
which are interesting, relevant and straightforward enough that
they can be done without teacher support. Fast finishers can create
self-access materials (wordsearches, crosswords, vocabulary cards,
jumbled sentences, quizzes) that could be used by the rest of the
class in future lessons. Limba moderna 1 — studiu intensiv. Engleza.
Clasa a Vll-a also provides a wealth of ready-made fast finisher
activities in the Teacher’s notes. The Student’s Book also includes a
Vocabulary Bank for fast finisher revision.

Homework

The Workbook has graded vocabulary, language focus, listening and
reading exercises: basic (one star), standard (two stars) and higher
(three stars). Teachers can direct pupils to the appropriate exercises.
These exercises could also be used in class.
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What is a corpus?

A corpus is a very large collection of natural, real life language, held
in a searchable electronic form.

We use corpora to analyse and research how language is used. Using
a corpus we can rapidly and reliably search through millions of words
of text, looking for patterns and exploring how we use English in a
range of different contexts and situations.

We can use a corpus to look at which words often go together,
which words are the most common in English, and which words and
phrases learners of English find most difficult. This can inform both
what we teach to learners, when we teach it, and how we present
it in our materials.

We use information from corpora to improve and enhance our
materials for teachers and learners.

The Cambridge English Corpus

The Cambridge English Corpus is a multi-billion word collection of
contemporary English.

The Cambridge English Corpus has been put together over a period
of twenty years. It's collected from a huge range of sources — books,
magazines, lectures, text messages, conversations, emails and lots
more!

The Cambridge English Corpus also contains the Cambridge Learner
Corpus — the world’s largest collection of learner writing. The
Cambridge Learner Corpus contains more than 50 million words of
exam answers written by students taking Cambridge English exams.
We carefully check each exam script and highlight all errors made by
students. We can then use this information to see which words and
structures are easy and difficult for learners of English.

The Cambridge Learner Corpus allows us to see how students from
particular language backgrounds, achievement levels and age groups
perform in their exams. This means that we can work out how best
we can support and develop these students further.

Why use a corpus to develop
an ELT course?

Using research and information from a corpus in our ELT material

allows us to:

e |dentify words and phrases that occur most frequently — these
are words that learne rs need to know.

e Look at word patterns and make sure we teach the most useful
phrases and collocates.

¢ Include language that is up-to-date and relevant to students.

¢ Focus on certain groups of learners and see what they find
easy or hard.

e Make sure our materials contain appropriate content for a
particular level or exam.

e Find mistakes which are universal to English language learning,
and those which are a result of first-language interference.

e Find plenty of examples of language used by students and use
this to help other students.

At Cambridge, we use the Cambridge English Corpus to inform most

of our English Language Teaching materials, making them current,

relevant, and tailored to specific learners’ needs.

How have we used the
Cambridge English Corpus

in Limba moderna 1 - studiu
intensiv. Engleza. Clasa a VlI-a?

In Limba modernd 1 — studiu intensiv. Engleza. Clasa a Vll-a, we've
used the Cambridge Learner Corpus in order to find out how best we
can support students in their learning.

For the grammar and vocabulary points covered in each unit, we've
investigated how students perform — what they find easy and what
they find difficult. Using this information, we've raised further
awareness of the particular areas that learner make errors with; in
the form of Get it right! boxes in the Student’s Book containing

tips and Get it right! pages in the Workbook containing short
exercises. These tips and exercises highlight and test particular areas
that previous students have found difficult. For example, you'll find
exercises which focus on spelling, in order to help learners avoid
common errors made by other students at each level.

Using this information, we've developed activities and tasks that
provide practice for students, in those areas where we've proven that
they need the most help. This customised support will allow students
to have a better chance at avoiding such errors themselves.

How could you use corpora
in your own teaching?

There are lots of corpora that are accessible online — why not try
typing ‘free online corpora’ into your search engine to see what is
available? Alternatively, you don’t necessarily need to use a corpus

in order to use corpus principles in your classroom — corpora involve

using real examples of language, so why not type your search word

or phrase directly into your search engine, to see examples of that
word or phrase in use online?

Whichever method you decide to use, there are a number of ways in

which you can use corpus-type approaches in your teaching. Here are

three examples:

1 Choose two similar words (why not try, for example, say/tell or
make/do) and search for these either in a corpus or in your search
engine. Choose sentences with these examples in, and paste
them into a document. Then, remove these search words from
the sentences, and ask students to fill in the correct word. As an
extension activity, you could also ask them to discuss why each
example is say and not tell, for example.

2 Choose a word (why not try at or in for example) and paste some
examples into a short text. Ask students to describe when you
would use each one, by looking at the context the examples are
found in (e.qg. in is used with parts of the day; in the morning, at
is used with a particular time; at five o’clock).

3 Choose a word or phrase and paste some examples into a short
text. Make changes to the examples to introduce errors and ask
students to spot and correct them.

s Remember — look out for this symbol to see where corpus
research has been used in our other materials!
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Using the Review sections in Limba moderna 1 -
studiu intensiv. Engleza. Clasa a Vll-a

In Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vil-a, the Review
sections appear after every two units. They are designed to provide
students with the opportunity to test themselves on the vocabulary,
language focus and speaking sections which they have studied in those
units.

When to use the Review sections

It is advisable that you make use of the Review sections at the end of every
two units. Doing this will not only allow you to keep a check on students’
progress, but will also enable you to find out which areas are presenting
students with difficulties.

Using the Review sections in the classroom

If you choose to do the Review sections in class, we suggest that you

follow a set procedure so that students know what to expect.

e Tell students the vocabulary or grammar that is to be practised.

e Revise the language needed by putting example sentences on the
board.

e Pair stronger students with weaker students.

e Give each pair two minutes to note down they know about
the particular vocabulary area, grammar point or function,
for example grammar rules, spelling changes, how particular
vocabulary is used in a sentence, what function certain phrases
are used for, etc.

e Elicit ideas from the class. At this point deal with any uncertainty
or confusion, but do not go into great detail.

e Read out the example in the exercise and check students
understand what they have to do.

e Set a time limit for the completion of the exercise: 3-4 minutes
for the shorter exercises and 5-6 for the longer ones.

e Students work alone to complete the exercise.

e Ask students to swap their work with a partner.

e Check answers. Students mark their partner’s work and give it
a mark. For example, if there are five questions in an exercise,
students could record anything from 0 to 5 marks.

e Put students into pairs to act out the conversation in the Speaking
section.

Keeping track of marks

e Encourage students to keep a note in their notebooks of their
overall mark in each Review section.

e Challenge them to improve their mark each time.

e [f students are dissatisfied with their original mark, encourage
them to do the exercises on the Review section again at home in
a few days’ time with the aim of improving their mark.

Alternative ways of using the
Review sections

Language gym

e Designate different parts of the classroom ‘Vocabulary 17,
'Vocabulary 2" and 'Vocabulary 3'.

e Put students into groups and tell each group to go to one of the
designated areas.

e Set each group different exercises to do from the Vocabulary part
of the Review section. Set 1-2 exercises per group.

e Set a five-minute time limit per exercise.

e Photocopy the answers from the Teacher’s Book and give one
copy to each group. Name one student in each group ‘Answer
Master’ and explain that it is that student’s job to read out the
answers to the group once the group has completed the exercises.
Alternatively, if you have the access to the digital version of the
Student’s Book, put the answers on the interactive whiteboard.

Groups may finish at different times. Keep an eye on the progress
each group is making. Go over to groups that finish early and

ask them about the exercises they have just done. Did they find
them easy or difficult? What marks did they get on the exercises?
Is there anything they didn’t understand or would like to do more
work on?

Once students have completed the exercises in their area, they
move on to the next one.

You could then do the same thing with the Language focus
sections.

Remember that this activity can only be done if exercises in one
part of the Review section do not refer to exercises in another
part.

Review quiz

Put students into groups.
Make one student in each group the captain.

If you have the access to the digital version of the Student’s Book,
put the Review section on the interactive whiteboard.

Go through each exercise in turn, eliciting answers.

All answers must go through the captain.

The first captain to raise his or her hand gets the chance to
answer the question.

Groups receive one point for each correct answer.

If the answer is incorrect, the next captain to raise his or her hand
gets the chance to answer the question and so on.
The group with the most points at the end wins.

Review football

Split the class into two teams.

Appoint weaker students as team captains. This means that it is
their job to tell you their team’s answer to a question.

Draw a football pitch on the board divided into segments, which
could correspond to the number of questions there are in a
particular exercise.

Draw a picture of a football on a piece of paper, cut the ball out,
put Blu-Tack to the back of it and attach it to the centre circle on
the pitch you have drawn on the board.

Toss a coin in the air and ask teams to choose ‘heads’ or ‘tails’.
The team which guesses correctly gets possession of the ball.

If that team then answers its first question correctly, it moves
forward on the pitch and gets to answer another question. If it
answers incorrectly, it loses possession of the ball.

After an initial game with the whole class, students can play this
in small teams, with weaker students acting as referees.

Review language throughout the course

The most successful language students continue to review what
they have learnt long past the point at which they might be said
to have learnt it. Make the review of language a feature of your
lessons.

At the end of every lesson, set homework.

At the beginning of the following week, do a classroom activity,
making use of some or all of the new language introduced the
previous week. For example, students could play the Correct the
sentence game (see Games Bank, page 28).

At the beginning of the next month, do a classroom activity,
making use of some or all of the new language introduced the
previous month. For example, students could write a conversation
based on a theme from a recent unit in which they try to use all of
the new language they have learnt.

At the end of each unit, put students into groups and ask them
to write their own Review section quiz, which they can then share
with another group.
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CLIL explained

Content and Language Integrated Learning (CLIL) is a matrix where
content learning, language fluency and cognitive agility develop
together. Students are given the opportunity to acquire both
knowledge and language. At the same time they develop a range of
cognitive skills and social competences required inside and outside
the classroom.

CLIL is an educational response to the demands and resources of
the 215t century. Students are increasingly aiming to use English

in a dynamic, fast-paced workplace where they will be expected

to analyse and create material in English. CLIL's unique emphasis

on cognitive agility in addition to content and language learning,
introduces students to creative and analytical thinking in a foreign
language at a young age.

There are two possible scenarios in a CLIL classroom. CLIL classes can be
English language classes in which the topic material used corresponds
with content objectives from another subject such as biology or
technology. Alternatively the CLIL class could be a subject class such

as History or Geography taught in English. Either way the objectives of
the CLIL classroom are much broader that a traditional English class or
a traditional subject class. As a consequence of these broad learning
objectives, learning styles are vitally important and must be taken

into consideration when planning a CLIL class. In order to attain all

the learning objectives requires a CLIL class to be more interactive or
practical than a traditional one.

CLIL classes break down the barriers between subjects generating
an experience more representative of the real world. Motivation and
confidence improve as students become accustomed to carrying

out both creative and analytical work in an English-speaking
environment.

Methods and Tips

When planning a CLIL lesson it is vital to keep in mind the principles
of CLIL: content learning, language fluency and cognitive agility.

Content Learning

Content learning is foremost in the CLIL classroom. So that
language is not a barrier to learning, classes should be both dynamic
and visually rich. The graphics and videos used in Limba moderna 1 —
studiu intensiv. Engleza. Clasa a Vll-a help teachers to achieve this
environment. The interactive style of learning promoted in the CLIL
pages enables students to understand concepts quickly and avoid
frustration.

The learning objectives of each CLIL class must be clear. Each CLIL
page in the Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vil-a
series has been specifically designed to meet a particular content
learning objective from subjects such as History, Technology and
Geography.

Multiple activities should be used to check content
comprehension. The unique nature of the CLIL classroom requires
multiple activities to check students’ comprehension. Limba
moderna 1 - studiu intensiv. Engleza. Clasa a Vll-a CLIL pages use a
wide variety of styles so as not to seem repetitive and to appeal to all
levels in the classroom.

Language Fluency

CLIL classes must develop all four skills. It is fundamental that
all four basic skills are developed; reading, writing, speaking and
listening. A range of engaging activities is provided in the CLIL pages
of Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a so that
all these skills can be addressed.

Introduction activities should be used to refresh vocabulary.
Before starting on content material introduction activities should be
used to refresh vocabulary as well as to check content knowledge.
Every CLIL page in the Limba moderna 1 — studiu intensiv. Engleza.
Clasa a Vll-a series starts with an introduction activity.

Cognitive Agility

Tasks should reflect mixed learning styles of students. There
has to be a flexible approach to learning in any CLIL classroom

so that all students are given the opportunity to thrive. Limba
moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a allows teachers
to create this atmosphere by including open activities where the
students are asked either to do a creative piece of work or to share
their reflections and opinions. Students are not restrained to right or
wrong answers but are rather encouraged into critical and creative
thinking.

Student-led learning. Students should be encouraged to support
each other’s learning through teamwork and feedback activities,
with teachers, at times, taking a backseat. Teachers should
encourage students to use and share their technological skills and
global knowledge to enrich the class. This allows students to gain
confidence in language fluency and content presentation. Students
also learn to adapt their language and content knowledge to a
variety of situations. Teachers can use the wide range of teamwork
tasks provided in Limba moderna 1 — studiu intensiv. Engleza. Clasa
a Vll-a CLIL pages to create an inspiring classroom and to encourage
student-led learning.

Challenging activities and material which invite students to
think and discover for themselves. Students should be given
plenty of opportunities to contemplate the content material. The CLIL
videos and Your turn activities provided in the Limba moderna 1 —
studiu intensiv. Engleza. Clasa a Vll-a series challenge students to
make the cognitive leap into dynamic learning by encouraging them
to view the content theory in real life scenarios.

Limba moderna 1 - studiu intensiv. Clasa a Vll-a. Engleza

CLIL pages

In this unique series of English text books, each CLIL page has

been specially designed to meet a specific learning objective from

a content subject. Teachers will find it both straight-forward and
enjoyable to teach content material included in the CLIL pages thanks
to the well-planned exercises and attractive presentation.

The Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vll-a CLIL
pages use a wide range of procedurally rich activities to enhance
learning, with an emphasis on promoting critical and creative thinking.
Developed to stimulate learning in a way which is attractive to all
students in the classroom; every student in the class should be able to
find something appealing in the CLIL pages; be it the CLIL video, the
Your turn activity, a curious fact or the introduction activity.

Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a prides itself
on its use of authentic video material which teachers can use to
extend content learning and to make a meaningful connection with
the world outside the classroom. Teachers can use these videos to
encourage students to draw on their knowledge the world around
them and share it in the classroom. This shared extended learning
can be as simple as teachers encouraging students to bring in
newspaper cuttings or as demanding as group projects on topics
related to the CLIL page.

The Limba modernd 1 — studiu intensiv. Engleza. Clasa a Vli-a

CLIL pages provide a competence based education; suited to the
21st century and in line with the learning patterns of the internet
generation and the global citizen. English taught through integrated
material which stimulates critical thinking, pushing each individual
student to participate in a meaningful manner in classroom activities.
The content material in Limba moderna 1 — studiu intensiv. Engleza.
Clasa a Vll-a can be used to stimulate each student’s curiosity and
allow students to exploit their individual interests in order to reach
their potential as a critical and creative English speaker. Teachers can
use the model developed in the Limba moderna 1 — studiu intensiv.
Engleza. Clasa a Vll-a CLIL pages as a platform for further learning,
thus ensuring that students remain engaged in their own learning
both inside the classroom and out.
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Introduction to project work in Limba moderna 1 -
studiu intensiv. Engleza. Clasa a Vll-a

Project work can provide several advantages for learners, by helping
them to gain valuable skills which can benefit them in all areas of the
curriculum, not just in English language learning. The following are
just some of the many advantages project work can provide. It can:

* be highly motivating, as students can harness their own curiosity
about a particular topic, giving them greater ownership of what
they're learning and how it can be presented.

* encourage students to work independently, to research
information, plan work, organise and present it.

* provide a contrast to standard lessons and give students the
opportunity to have fun with English.

e build team working skills by encouraging discussion and
collaboration with peers in order to achieve a successful outcome.

e reinforce and consolidate new language that has been presented
in class.

e help struggling students improve their language skills by
collaborating closely with stronger peers.

e encourage stronger students to develop their skills further, by
giving them the freedom to experiment with language.

e build speaking and writing confidence and fluency, for example
via writing and conducting surveys and presenting written work in
easy-to-read formats.

* improve presentation skills, both spoken and written.

Projects in the Student’s Book

Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vil-a

Student’s Book contains eight projects, related to the topic of the
corresponding lessons they refer to in each unit. The topics are
based on selected units from the Student’s Book. The project pages
are designed to be used in class, but in a simple and easy to follow
format to allow students to work as independently as possible. Each
project page is divided into three sections: Look provides a visual
stimulus of some kind which serves as a model for students to help
them create their own work; the Prepare section contains step-by-
step instructions for students working in pairs or groups; and the
final Present section tells students how to display their information.
See pages 156-171 of the Student’s Book for each project, and
pages 162—169 of the Teacher’'s Book for detailed teaching notes on
them.

Guidance on using projects

The success of project work can greatly depend on how carefully

a project is set up, and how motivated your students are to do
projects. If your time is limited, you might decide you only have time
for one or two projects, so you'll need to assess each one to decide
which you think would benefit your students the most. Consider
your students’ particular interests and strengths, in addition to which
topics are areas of language they need most practice in. Depending
on how much time you have available, you might want to spend two
lessons working on a project, or just one, with students doing most
of the preparation and writing for homework. Once you've selected
a project you're going to do, you'll need to prepare your students
carefully.

Motivating students to do a project

It's important to get students interested in the topic before launching
into the project work itself as motivated students are, of course,
much more likely to produce good work and enjoy it. Before asking
students to turn to a particular project in the Student’s Book, you
could show them an authentic example of a poster (for Project 4)

or an advertisement (for Project 3). Then explain that you'd like

them to produce something similar (if you anticipate difficulties
sourcing examples in English, use L1 examples). You could ask them
if they think the format is the best way to present the information
that's there, and ask them if they can think of any other ways the
information could be shown (for example, perhaps a biography

for Project 2 or a TV programme for Project 8). You could also
brainstorm any other ways that information is often presented (for
example, PowerPoint presentations, short video clips, etc). Encourage
them to think broadly at this stage, as they may be inspired by their
own ideas. The students could choose whether to produce work in a
digital or paper-based format.

Preparing for a project

Once students understand the goal they need to achieve, you can
then turn to the project page in the Student’s Book. Ask them to
critically assess the way the material is presented. For example, in
Project 7, do they think the brochure is visually appealing? Can
they think of an alternative way of presenting similar information?
Encouraging students to be creative and think beyond what's on
the page is important, as it will help them take ownership of the
task. You'll then need to ask students what stages will be needed
to produce their end result, and what equipment may be needed.
Write these up so the whole class can see as you elicit the details
from them. You'll also need to set a clear time limit for each stage,
depending on how much time you've allocated for the whole task.
Once students have understood the goal and the individual steps
needed to achieve it, you can put them into small groups. Groups of
three or perhaps four students are ideal, depending on the nature
of the project. Any more than this and it's more likely that quiet or
weaker students will be left out and dominated by more confident
members of the group. You might want to mix weaker students
with stronger students to allow the weaker ones to learn from the
stronger, or you might prefer to group according to ability, with
weaker students grouped together.
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Managing the project work in class

Depending on the abilities of the groups, you might want to
encourage students to consider alternative sub-topic areas to those
given in addition to alternative ways to present the information

if they prefer. For example, in Project 4 students may think of
additional or replacement sub-topics to include in their poster. For
Project 3, students might want to include extra paragraphs with
more detailed information. For a project that requires research
beyond the classroom (for example Project 5), ask students what
sources they're going to use to gather the information they need. If
necessary, provide guidance by suggesting some yourself in the form
of useful websites or books for example. You may need to provide
them with the facilities they’ll need to access them, for example if
they don’t have a computer at home they’ll require access to one

at school, or another alternative. They can then note these down in
their groups, in addition to the specific information they need to find
out and, if they have the facilities, start the research in class together.
If they have to do the research outside class, they’ll need to decide
who is going to research which pieces of information. You'll also
need to ask them to consider what visual material they'll want to
include in their presentation, and where they will source it.

The teacher’s role as facilitator

Whilst students are working on the stages of the project, you'll

need to take the role of facilitator, moving round the groups and
encouraging students to work things out for themselves by asking
questions. More confident individuals are likely to take on the role of
leader within each group, and you might have to encourage quieter
students to contribute more by asking them questions and giving
them specific tasks. When required, help students with the necessary
language, but try to encourage as much autonomy as possible at
this stage. Monitor the time, and periodically remind students how
much time they have left. Students are likely to lapse into L1. This is
probably unavoidable at lower levels, but it's also a good opportunity
to encourage them to use English when they should be familiar with
the language they need, or could provide valuable opportunities

for extending their language. By asking ‘How can you say that in
English?’ and encouraging them to note down useful language you
give them, they can gradually build up their fluency.

The presentation stage

Once the preparation stage is complete and students are happy with
the information they have gathered, they'll need to present it in a
format that is attractive and easy to understand. At this stage you
might want to take on more of a supporting role. Ask them to assign
responsibilities within their groups. Who is going to write up the
information? Can it be shared within the group? What is the best
way to organise the information? They’ll need to be provided with
any necessary equipment, and given a clear time limit if the project to
be done in class. If this is to be done for homework, establish what
equipment they have at home, and what may need to be given to
them to take home. Once students have finished their presentations,
check it and elicit or make any corrections necessary to improve

their work. It's important to strike a balance so as not to discourage
students and potentially demotivate them. If you have time, and if
motivation is unlikely to be an issue in your class, you might want
them to produce a second, or even a third draft incorporating any
corrections or suggestions you might have. Once you and your
students are satisfied with the outcome, they can either present the
project themselves in groups, perhaps by taking turns to present
different pieces of information, and/or by displaying the projects.
How they are displayed will obviously depend on the facilities you
have, and the type of project. If you have classroom space, you might
wish to display posters on the wall.
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Games Bank

Could you spell that, please?

(5 minutes)

e Put students into pairs (A and B).

e Student B closes his/her book.

e Student A reads out a word from a particular vocabulary list, then
asks Could you spell that, please? Student B tries to spell the word.

e Students swap roles and the game continues until all the words have
been covered.

e Students win a point for correctly spelt words.

® The student who spells the most words correctly is the winner.

The mime game

(5 minutes)

e Put students into pairs.

e Students take it in turns to mime words, phrases or sentences, e.g.
dinner, have dinner, you're having dinner, for their partner to guess.

e Students win a point if they guess the correct word, phrase or
sentence.

e The student who guesses the most words, phrases or sentences is
the winner.

Pictionary

(5-10 minutes)

¢ Divide students into two teams.

e A member of each group comes to the front of the class in turn.
Draw a line down the middle of the board.

e Write a word or a phrase on a piece of paper and show it to the two
students at the board, but not the others.

e The two students then draw a picture of the word or phrase on their
side of the board. The rest of the class tries to guess what the word
or phrase is.

e Teams win a point for a correct answer and the team with the most
points at the end of the game wins.

e Students can also play this game in pairs.

Pelmanism

(5 minutes)

e Before you do this activity you will need to do some preparation.

e On a piece of paper, draw a table with ten numbered spaces in it.
Write pairs of associated words in the ten spaces (e.g. big/enormous,
go/went, do/done.)

e Draw your table on the board, but leave the spaces empty.

e Students choose number pairs in order to try to reveal the associated
words. Write the two words which correspond to those numbers on
the board.

e |[f students have chosen a pair, they say Match! If not, rub off the
words they have revealed.

e Students work as a class to reveal all the matches.

The ball game

(5 minutes)

e Play this game with the whole class.

e Students take it in turns to hold a ball. While holding the ball they
say a word, e.g. go.

e They then throw the ball to another student who has to use that
word in a sentence or with a phrase, e.g. go sailing.

Games Bank

e [ this student makes a correct sentence, he or she then chooses the
next word and throws the ball to a new student. If not, he or she
drops out and the ball passes to his or her neighbour.

e The last students left is the winner.

Guess the question

(5 minutes)

e Put students into groups of four or five.
e Read out answers to questions, e.g. / was eating a cheese sandwich.
e Ask students to guess what the question is, e.qg. What were
you eating?
e Teams win a point for a correct question and the team with the most
points at the end of the game wins.

Correct the sentence

(5-10 minutes)

e Put students into teams of four or five.

e Write a sentence on the board, e.g. We mustn’t send text messages
in class.

e Students confer in their teams and quickly decide if the sentence is
correct or incorrect. The sentence may be incorrect in terms of its
content or its grammar.

e [f the sentence is incorrect, students must come up with the correct
sentence.

e The first team to tell you the right answer wins a point.

e Repeat with further sentences.

e The team with the most points at the end of the game wins.

Expanding sentences
(5-10 minutes)

e Divide students into two or more teams.
e Write the beginning of a sentence on the board, e.g. /f...
e Tell the teams that they have to add one or more words to what you
have written on the board.
e One member of each team comes to the board in turn to add words
to the sentence, e.q.
If...
ifwe ...
lfwego...
lfwegoto...
If we go to Mars ...
e Teams win a point if the words they add are correct.

The chain game
(5-10 minutes)

e Start the chain by saying a sentence, e.g. I've done my History
homewaork, but | still haven't studied for my Maths test.

e Students then continue the chain in groups, taking the last noun or
the last verb from the previous sentence as their starting point, e.g.
I still haven't studied for my Maths, but I've already studied for my
English test.

e Onitgoes until you bring the game to an end. (Students should,
ideally, have a chance to make three or four sentences each.)

e At the end students make notes on what they can remember about
what was said by different students in the chain, e.g. Carfo still hasn’t
studied for his Maths test.



The memory game

(5 minutes)

e Put students into groups of four or five.

e One student in the group begins by making a sentence using a new
item of vocabulary and/or grammar structure, e.g. | must send my
grandmother a birthday card. or | should do my homework.

e The next student repeats what the first student says and adds a
sentence of his or her own.

e The game continues in this way, with each student in the group
repeating what the others have said before adding to it.

e If a student cannot recall everything that has been said before, he or
she drops out.

e The last student left is the winner.

Hangman

(5 minutes)

e Choose one student to come to the front of the class and draw
dashes on the board to represent the letters of a word.

e The other students call out letters to try to guess the word.

e For every incorrect guess, the student draws a part of the hanged
man on the board.

e The student who guesses the correct word comes to the board and
chooses the next word.

e Students can also play this game in pairs or small groups.

The thirty-seconds game

(5 minutes)

e Put students into pairs.

e Students have thirty seconds to speak on a theme of their choice
using a particular grammatical structure (e.g. present continuous,
present simple, be going to, the present simple passive) as often as
they can.

e Students win one point for each correct sentence using that
structure, but get stopped and have a point taken away for each
incorrect sentence.

Stop the bus

(10 minutes)

e Divide the class into teams of three or four.

e Draw a table on the board with four columns. Write a category in
each column, e.g. adjectives, countries, things in the home, sports and
activities etc.

e Choose a letter of the alphabet and tell students to write down one
word beginning with the chosen letter for each category. Do an
example together first.

e The first team to write one word for each of the categories shouts
Stop the Bus!

e Write their answers on the board and award a point if all the
answers are correct.

e [fit's taking a long time to think of a word for each of the categories
because it's too difficult with one of the letters, reduce the number
of categories for that round. Give the point to the team who have
different words from the other teams as this will encourage them to
think of more difficult words.

Board race and wipeout

(10 minutes)

e Draw a vertical line down the middle of the board.
e Divide the class into two teams. Tell them to form two lines so the
two students who are first in line face the board.

e Give each student at the front of the line a different colour
board pen.

e Choose a category, e.g. jobs, and tell them they have two minutes
to write as many words as possible from this category on the board.
The students at the front of the line write the first word, then pass
the pen to the student behind them and join the back of the queue,
repeating the process until the two minutes are up.

e Each team wins a point for each correctly spelt word that they wrote
on the board.

e Tell students to sit down and, while they do this, wipe your board
rubber over the board randomly so that most letters of all of the
words are erased but some remain. The first team to remember and
write down all of the words wins a point for each word.

Head dictation

(5 minutes)

e Give each student a blank piece of paper and a pen.

e Tell the students that you're going to give them three topics they
have covered over the last few weeks / the course, and they'll need
to draw pictures of words within those categories. You will tell them
where on the paper to draw them and how many things.

e Now tell students to each put the piece of paper on their heads. Tell
students not to look at their piece of paper or tell anyone what they
have drawn until you say they can.

e Whilst they are holding the paper on their heads, read out
instructions of what the students should draw, e.g. On the left of
your piece of paper draw one type of shop, in the middle of your piece
of paper draw two household appliances, on the right of your piece of
paper draw three parts of the bodly.

e Now tell students to swap their piece of paper with their partner’s.
They ask questions to try and find out what their partner has drawn,
e.g. Student A: Is it a knee? Student B: No, it isn’t. Try again!

Guess the story

(15 minutes)

e Divide the class into groups of two or three.

e Give each group a list of five words that they have studied. These
should be different for each group. The students shouldn't tell
anyone else their words.

e You could give more words if you feel that five is not enough. Eight
words would be a good upper limit.

e Each group must invent a story which incorporates all of these five
words but tell them they must include them in their story naturally so
they don’t stand out as being obvious.

e Put two groups together to tell each other their stories. Afterwards,
they guess which words the other group had been given. The group
with the least correct guesses about their words wins.
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Revision and recycling

Teachers can control what is taught in class but we cannot control
what is actually learned by our pupils. Teachers provide pupils with

a certain amount of input during a lesson but that input does not
necessarily transform itself into output. According to experts, unless
we review or re-read what we have studied in a lesson, we forget
50%-80% of it within 24 hours! (Reference: Curve of forgetting,
University of Waterloo https://uwaterloo.ca/counselling-services/
curve-forgetting). This high rate of forgetting clearly has implications
for language teaching. In order to ensure that what we teach will

be permanently retained in our pupils’ long term memory, language
needs to be reviewed as soon as possible in subsequent lessons and
recycled on a regular basis. Unless language is taught in a memorable
way and then seen and understood on a number of occasions,

this language will fade from our pupils’ memory and disappear.
Therefore, teachers need to allocate class time to revision and to
create regular opportunities for recycling previously taught language
and vocabulary. Frequent recycling is essential for effective language
learning.

For each unit in Limba moderna 1 — studiu intensiv. Engleza. Clasa

a Vll-a there is a Vocabulary Bank at the back of the Student’s Book
which can be used to jog pupils’ memories. In addition, pupils can
go over both the vocabulary and language covered in class in the
Reviews which can be found after every two units. The Workbook
also provides pupils with plentiful opportunities for revision: every
unit ends with a Review and, at the back of the Workbook, there is

a Language focus extra for every unit. Online, on the online platform
https://manualedigitaleart.ro/, students can also revise vocabulary and
grammar through playing arcade-style games at the end of each unit.
A good start to the English lesson can set the tone for the rest of

the lesson. A warmer is an activity designed to get the lesson rolling
and to awaken pupils’ brains, to prepare their ears, eyes and mouths
for English! Warmers should be short, interactive, competitive and
fun. They should get pupils thinking and speaking in English. They
are an effective way of revising and recycling previously taught
language; motivating pupils and making them feel positive about the
lesson from the start. Most warmers can be used as fillers too at the
end of a lesson. Pupils review what has been covered in the lesson
and leave the class in a positive frame of mind and with a sense of
achievement.

Vocabulary warmers

Six things

Divide the class into small groups. Prepare one sheet of paper for
each group. Each sheet of paper should have different headings
beginning with Six things ... Possible headings could be Six things ...
that are yellow / that are round / that you find in the bathroom / that
are battery-operated, etc. Pupils have one minute to write down their
six ideas in secret. Once finished, each group reads out their heading
and the rest of the class have a time limit in which to guess the six
things on their list.
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Last man standing

Give each pupil a slip of paper. Give the class a lexical set (for
example, ball sports, wild animals, vegetables, etc) and each pupil
secretly writes down a word belonging to that lexical set on the slip
of paper. Once finished, pupils fold their slips of paper, put them
away in their pocket or under their books and stand up. When

the whole class is standing, the teacher makes the first guess and
writes it on the board for reference. Any pupil who wrote that word
is eliminated and sits down. Eliminated pupils take turns to guess
the words of those standing. Write each guess on the board so
that pupils do not repeat words. The winner is the last person left
standing because no-one has been able to guess his/her word.

Word swap

Give each pupil a slip of paper on which they must write down a
word or phrase that they have learned in class. They must remember
what it means! Once finished, pupils stand up and move around

the classroom while music is played. When the music stops, pupils
quickly get into twos with the person nearest to them. Give the
pupils enough time to explain or define their words to one another.
When the music starts again, they must swap slips of paper and
move around the classroom again. The same process is repeated, but
this time each pupil has another word/phrase to explain to a new
partner. Repeat several times.

Stories from the bag

Vocabulary bags (or boxes) are a simple way of keeping a written
record of vocabulary studied in class and they provide an immediate
selection of words/phrases for revision activities. For this writing
activity, invite 10-15 pupils to take a word from the bag. Write these
words on the board in the order that they are picked from the bag.
When you have the complete list, pupils work in pairs or small groups
to invent a story which must include all the words, and they must
appear in the story in the same order as they appear on the board.
The first word on the list should appear near the start of the story
and the last word on the list should appear near the end of the story.
Set a time limit of ten minutes. Groups read out their stories and vote
for the best one.

Grammar warmers

Disappearing text

This activity can be used whenever you have a short text on the
board. Pupils take turns to read out part of the text aloud. Each time
someone finishes reading the text, rub out or delete three or four
words. You can draw a line in its place or you can leave the first
letter of the missing words. Pupils continue taking turns to read out
the complete text remembering to include all the missing words.
Challenge pupils to see how much of the text they can remember
when most of it has disappeared. Pupils work in pairs and reconstruct
the original text, thinking carefully about how each sentence is
formed grammatically. This can be done either orally or in writing.



Assessment in Limba moderna 1 - studiu intensiv.

Engleza. Clasa a Vll-a

Introduction to the tests

A wide range of tests is available throughout the Student’s Book. The

tests author is an expert test writer and has ensured that the tests are

valid, in that they:

e measure what they are meant to measure, in this case, students’
understanding of the items in the Limba moderna 1 — studiu
intensiv. Engleza. Clasa a Vll-a syllabus,

e have been written to match the learning objectives of each level
of Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a,

e are aligned to the CEFR.

Unit tests

The Evaluation test section contains two pages in which the students’
knowledge is examined to determine what they have learned after
every two units.

Each Unit test is divided into Language focus (grammar) and
Vocabulary to reflect the main contents of the corresponding unit.

Final evaluation tests

These tests have been developed for use at the mid and end points
of the course (after Units 4 and 8), in order to assess students’ grasp
of the language covered in the previous units of the corresponding
level of Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vli-a.

Cambridge Exams

If you are preparing your students for Key (for Schools),
Preliminary (for Schools), then you will find that the final
evaluation tests include question types which reflect those found in
those exams.
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Preparing your students for tests

One of the principal reasons for testing our students is to promote
revision and deeper learning before the test. Each level of Limba
moderna 1 - studiu intensiv. Engleza. Clasa a Vil-a offers a wide
range of material which can be used with students to prepare for
tests. The Student’s book contains a two-page Review section after
very two units, and a Vocabulary Bank at the back of the book,
containing activities which cover the full lexical syllabus of each. The
Workbook also contains a three-page Review section at the end of
each unit, together with Get it right! pages which focus on common
learner errors, based on real examples of learner errors from the
Cambridge Learner Corpus (for more information please see page
23). There is also extra grammar practice in the Language focus
extra section at the back of the Workbook. Finally, online on https://
manualedigitaleart.ro/, there is a variety of self-study vocabulary and
grammar games, further writing practice and additional grammar-
based interactive video activities.

Using the results

The score of each test totals 100 marks. This will make it easy to
store results, translate then into whichever grading system is used in
your context, and to communicate them both within the school and
to parents. Such summative assessment is sometimes referred to as
Assessment of Learning. The results will help you to assess where
individuals are struggling and where the whole class needs further
practice and this, in turn, should help inform your teaching for the
coming lessons.



The CEFR

The Common European Framework of Reference for Languages (abbreviated to CEFR, or CEF) is a description of language ability. It is divided
into six main levels, ranging from A1 (beginner) to C2 (advanced). It is ‘language neutral’ and describes what learners can do in terms of

the different language skills like speaking or reading, as well as looking at language competencies like the learners’ vocabulary range, and
communication strategies — how learners use their resources to communicate.

It was envisaged as something which could provide a common language for describing objectives, methods and assessment in language
teaching. Put simply, if a learner says ‘Il am B1 in French’ or ‘I have passed a C1 exam in English’, people like employers or teachers should have
a good chance of understanding what this means. The different educational systems and qualifications in different countries might otherwise
make this more difficult. As the CEFR authors write, “the Framework will enhance the transparency of courses, syllabuses and qualifications”.
(Council of Europe, 2001: 1)

The levels are described through illustrative descriptors, and you will find the descriptors for each level of Limba moderna 1 — studiu intensiv.
Engleza. Clasa a Vll-a on the next page. Part 1 of this guide describes the general degree of proficiency achieved at this level as an overview,
while Parts 2 and 3 shows how the CEFR descriptors relate to each unit of Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a Student’s
Books Part 2 is organised by skill. Part 3 is organised by unit and appears at the beginning of each unit as a table showing a breakdown of how
each of the lessons relates to the CEFR goals.

English Profile and the CEFR

Since the CEFR is language neutral, each language needs a ‘profile’ project which will detail what learners can do in each specific language.
English Profile is the official English language profiling project, registered with the Council of Europe. It aims to provide descriptions of the
grammar, vocabulary etc. required at each level of the CEFR by learners of English that will give the ELT ‘community’ a clear benchmark for
learner progress.

The authors of the CEFR emphasise that: “We have NOT set out to tell practitioners what to do or how to do it. We are raising questions not
answering them. It is not the function of the CEF to lay down the objectives that users should pursue or the methods they should employ.”
(Council of Europe, 2001: xi) English Profile follows this philosophy, and aims to describe what learners can do at each level. EP researchers
are looking at a wide range of course books and teacher resources to see what learners are being taught, but crucially they are also using the
Cambridge Learner Corpus (CLC), a multi-billion word expert speaker corpus of spoken and written current English, covering British, American
and other varieties. This allows researchers to analyse what learners are actually doing with the English language as they progress through the
levels and use their findings to produce resources like the English Vocabulary Profile.

The English Vocabulary Profile

The English Vocabulary Profile offers reliable information about which words (and importantly, which meanings of those words), phrases and
idioms are known and used by English language learners at each level of the CEFR. It is a free online resource available through the English
Profile website, (www.englishprofile.org), invaluable for anyone involved in syllabus design as well as materials writers, test developers, teachers
and teacher trainers. The authors of Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vll-a have made extensive use of it to check the level
of tasks and ‘input texts’ for example listening or reading texts, and also to provide a starting point for vocabulary exercises.

The Common European Framework of Reference for Languages (CEFR)

The Global Scale descriptors for CEFR levels [Council of Europe 2001:24]

(o) Can understand with ease virtually everything heard or read. Can summarise information from different spoken and written sources,
reconstructing arguments and accounts in a coherent presentation. Can express him/herself spontaneously, very fluently and
precisely, differentiating finer shades of meaning even in more complex situations.

c1 Can understand a wide range of demanding, longer texts, and recognise implicit meaning. Can express him/herself fluently and
spontaneously without much obvious searching for expressions. Can use language flexibly and effectively for social, academic
and professional purposes. Can produce clear, well-structured, detailed text on complex subjects, showing controlled use of
organisational patterns, connectors and cohesive devices.

B2 Can understand the main ideas of complex text on both concrete and abstract topics, including technical discussions in his/her field
of specialisation. Can interact with a degree of fluency and spontaneity that makes regular interaction with native speakers quite
possible without strain for either party. Can produce clear, detailed text on a wide range of subjects and explain a viewpoint on a
topical issue giving the advantages and disadvantages of various options.

B1 Can understand the main points of clear standard input on familiar matters regularly encountered in work, school, leisure, etc. Can
deal with most situations likely to arise whilst travelling in an area where the language is spoken. Can produce simple connected text
on topics, which are familiar, or of personal interest. Can describe experiences and events, dreams, hopes & ambitions and briefly
give reasons and explanations for opinions and plans.

A2 Can understand sentences and frequently used expressions related to areas of most immediate relevance (e.g. very basic personal
and family information, shopping, local geography, employment). Can communicate in simple and routine tasks requiring a simple
and direct exchange of information on familiar and routine matters. Can describe in simple terms aspects of his/her background,
immediate environment and matters in areas of immediate need.

A1l Can understand and use familiar everyday expressions and very basic phrases aimed at the satisfaction of needs of a concrete type.
Can introduce him/herself and others and can ask and answer questions about personal details such as where he/she lives, people
he/she knows and things he/she has. Can interact in a simple way provided the other person talks slowly and clearly and is prepared
to help.
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PART 1

This book covers level A2+ of the CEFR. The table below describes the general degree of skill achieved by learners at this level.

Skill

Learners will be able to:

Listening

understand the main points of clear standard speech on familiar matters regularly encountered in work, school, leisure, etc;
understand the main point of many radio or TV programs on current affairs or topics of personal or professional interest
when the delivery is relatively slow and clear.

Reading

understand texts that consist mainly of high frequency everyday or job-related language;
understand the description of events, feelings and wishes in personal letters.

Speaking

deal with most situations likely to arise whilst travelling in an area where the language is spoken;

enter unprepared into conversation on topics that are familiar, of personal interest or pertinent to everyday life (e.g.
family, hobbies, work, travel and current events);

connect phrases in a simple way in order to describe experiences and events, dreams, hopes an ambitions;

briefly give reasons and explanations for opinions and plans;

narrate a story or relate the plot of a book or film and describe their reactions.

Writing

write personal letters describing experiences and impressions;
write straightforward connected text on topics which are familiar or of personal interest.

Communicative
language
competence

get by on topics such as family, hobbies and interests, work, travel, and current events with sufficient vocabulary to
express themselves, but with some hesitation and circumlocution;

use reasonably accurately a repertoire of frequently used ‘routines’ and patterns associated with more predictable
situations;

keep going comprehensibly when speaking, though pausing for grammatical and lexical planning and repair, especially in
longer stretches of free production;

perform and respond to a wide range of language functions;

use awareness of the salient politeness conventions to act appropriately;

speak clearly and intelligibly even if a foreign accent is evident and occasional mispronunciations occur.

Communication

initiate, maintain and close simple conversations, and intervene in a discussion on a familiar topic, using a suitable phrase

strategies to get the floor;
identify unfamiliar words from the context, extrapolate the meaning of occasional unknown words, and deduce sentence
meaning if the topic discussed is familiar;
exploit a basic repertoire of language and strategies to help keep a conversation going, including summarising the point
reached in a discussion to help focus the talk, and inviting others into the discussion.
PART 2

How the goals of the CEFR are realised in Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vil-a

LISTENING

At A2+, learners are expected to be able to understand speech that
e s clearly articulated in a standard accent and delivered relatively slowly
e concerns topics which are familiar.

OVERALL LISTENING COMPREHENSION
Can identify both general messages and specific details.
Can follow short narratives.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1p8 4p13 3 p31 1-5 p44 3 p47 4 p61 4 p71 3 p85 3 p95
1-2 p54 1-2 p92 1-2
p102

UNDERSTANDING INTERACTION

Can generally follow the main points of extended discussion around them.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8

1-5p11 1-3pl6 1-5p30 2-3 p37 3-5p54 1-3 p68 4-5 p74 3-6 p92 3-6 p102
1-4 p20 1-3 p40 1-5p78

LISTENING TO MEDIA & RECORDINGS

Can understand the main points of TV and radio programmes, including news bulletins and interviews.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1-5p18 1-5 p26 1-7 p42 1-4 p50 1-5 p64 1-6 p76 3-5p88 1-3 p98
1-4 p20 1-6 p28 1-6 p52 1-6 p66 1-7 p90 1-5 p100
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READING

At A2+, learners can read and understand to a satisfactory level

e short, simple texts on familiar topics which use high frequency vocabulary

e texts about subjects related to their field and interest

READING CORRESPONDENCE
Can understand the description of events, feelings and wishes in personal letters well enough to correspond regularly with a pen friend.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1-4 p55 1-4 p103

READING FOR INFORMATION & ARGUMENT

Can identify the main conclusions in clearly signalled argumentative texts.

Can recognise the line of argument in the treatment of the issue presented, though not necessarily in detail.

Can recognise significant points in straightforward newspaper articles on familiar subjects.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1-3pl4 1-3 p24 1-4 p38 1-3 p48 1-6 p62 1-3 p54 1-4 p86 1-4 p96
1-3 p19 1-3 p29 1-5 p43 3 p50 3 p6d 1-3 p59 1-3 p91 1-4 p101
1-2 p21 1-2 p31 1-3 p45 1-6 p53 1-4 p67 1-2 p61 1-4 p93 1-4 p103

SPEAKING

OVERALL SPOKEN INTERACTION

At A2+, learners can communicate with some confidence, but may struggle to understand non-standard accents, rapid or extended speech,
and often need help with understanding.
In general, learners can
e talk about familiar topics or exchange ideas and information on personal interests (e.g. family, hobbies, work, travel and current events)
e generally understand speech in a standard accent directed at them which is delivered slowly and clearly, provided they can ask for repetition
or reformulation from time to time
® maintain a conversation, but may sometimes be difficult to follow
e take some initiatives, e.g. bring up a new subject

CONVERSATION
Can enter unprepared into conversations on familiar topics.
Can express and respond to feelings such as surprise, happiness, sadness, interest and indifference.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1p8 6-7 p20 6-7 p48 5 p100
4-7 p11 1-8 p54

INFORMAL DISCUSSION (WITH FRIENDS)

Can express thoughts on more abstract, cultural topics such as films, books, music etc.
Can give or seek personal opinions and give brief comments on the views of others.
Can express belief, opinion, agreement and disagreement politely.
Can make their opinions understood when discussing problems or practical questions of where to go, what to do, who or which to choose,
how to organise an event (e.g. an outing) etc.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
5-6 p14 5 p24 4 p50 6 P62 5p72 7 p91 5-6 p98
6p18 6 p64 5-6 p73 4 p99
5p19 6-7 p65 7 p76

5-6 p67
1-8 p68

explanations.

GOAL ORIENTED COOPERATION
Can explain why something is a problem, discuss what to do next and compare and contrast alternatives, giving brief reasons and

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
4-7 p11 4 p102
7-8 p102
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INFORMATION EXCHANGE

Can exchange, check and confirm information.
Can describe how to do something, giving detailed instructions.
Can summarise a short story, article, talk, discussion interview, or documentary and answer further questions of detail.
Can ask for and follow detailed directions.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
5-8 p8 6p15 4p23 5 p37 6-7 p48 5-6 p61 2-3p74 4-5p85 4 p95
6-7 p16 5p25 5p38 5-6 p49 6-7 p63 7 p78 5 p86 7 p96
6-7 p17 2 p26 6 p39 7 p51 6 p88 5p101
4p17 6 p27 6-7 p40 5-6 p53 8 p90
7 p28 5 pal 6-7 p92
5 p29 8 p42
7 p30 6-7 p43
7 pd4
OVERALL SPOKEN PRODUCTION
At A2+, learners can give descriptions or presentations about everyday and familiar things.
SUSTAINED MONOLOGUE: Describing Experience
Can give detailed accounts/descriptions of
e experiences, describing feelings and reactions.
e unpredictable occurrences, e.g., an accident.
e events (real or imagined), dreams, hopes and ambitions.
Can relate the plot of a book or film and describe their reactions.
Can narrate a story.
Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
6-7 p20 6 p26
WRITING

At A2+ learners can convey information and ideas on abstract as well as concrete topics.

OVERALL WRITTEN PRODUCTION
Can write straightforward connected texts on a range of familiar subjects within their field of interest, by linking a series of shorter discrete
elements into a linear sequence.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8

3 p8 5p77

CORRESPONDENCE

Can write personal letters and emails asking for or giving simple information, giving news or expressing thoughts.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8

5-7 p55 5-7 p103

CREATIVE WRITING

Can write a description of an event, a recent trip (real or imagined).

Can write accounts of experiences, describing feelings and reactions in some detail.

Can narrate a story.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
6pl13 6 p29 6 p38 5-7 p103
5-7 p21 1-7 p31 1-7 p45

COHERENCE

Can link a series of shorter, discrete simple elements into a connected, linear sequence of points.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8

2-4 p31 2-4 p21 2-4 p69 2-4 p79
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REPORTS AND ESSAYS
Can write short, simple essays on topics of interest.
Can summarise, report and give their opinion about accumulated factual information.
Can write very brief reports to a standard conventionalised format, which pass on routine factual information and state reasons for actions.

Starter

Unit 1

Unit 2

Unit 3

Unit 4

Unit 5

Unit 6

Unit 7

Unit 8

5-7 p79

COMMUNICATIVE LANGUAGE COMPETENCE

VOCABULARY RANGE
Have sufficient vocabulary to express themselves with some circumlocutions on most topics pertinent to their everyday life such as family,
hobbies and interests, work, travel, and current events.

Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
2 p8 1-3 p13 1-3 p23 1-4 p37 1-5 p47 1-9 p61 1-2 p71 1-5 p85 5-6 p96
1-2 p9 4p14 4p24 4 p38 4-5 p4s 4-5 p62 4 p72 4 p86 4p98
5-6 p9 4-7p16 1p26 4-7 p40 5-7 p50 4-5 p64 1p74 1-2 p88 4p101
4pN 4p19 4p29 5 p42 4p53 4 p67 4p77
4p30 4 p43 4p78
4 p44
2 p45
GRAMMATICAL ACCURACY
Use reasonably accurately a repertoire of frequently used “routines” and patterns associated with more predictable situations.
Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
3-4p9 1-6 p15 1-4 p25 1-6 p39 1-6 p49 1-7 p63 1-6 p73 1-6 p87 1-5 p97
1-5 p10 1-7 p17 1-5 p27 1-5 p41 1-7 p51 1-7 p65 1-7 p57 1-8 p89 1-4 p99
PHONOLOGICAL CONTROL
Pronunciation is clearly intelligible even if a foreign accent is sometimes evident and occasional mispronunciations occur.
Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1 p8 2pl13 1p23 1p37 1 p47 2 p61 1p71 1 p85 1 p95
6pl1 5pi16 1p26 6 p44 5 p50 5 p65 4 p75 4 p89 3 p99
5 p20 6 p30 6 p53 6 p68 6 p80 6 p91 6 p102
6 p56
SOCIOLINGUISTIC APPROPRIATENESS
Are aware of the salient politeness conventions and act appropriately.
Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
4pN 4p20 4p30 4 p44 4 p68 4p78
COMMUNICATION STRATEGIES
IDENTIFYING CUES AND INFERRING
Can identify unfamiliar words from the context and deduce sentence meaning provided the topic is familiar.
Starter Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
4p14 4 p38 4 p68 4 p54
4 p59
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Starter Unit

Unit contents

Vocabulary Routines, free-time activities,
adjectives, adverbs
Language focus Wh- questions, prepositions,

comparative and superlative
adjectives, comparative and
superlative adverbs, past simple

Listening Meeting people
Speaking Explaining a problem
O Real talk: Do you often lose
things?
CEFR
SKILL AREA GOAL EXERCISE
Listening OVERALL LISTENING COMPREHENSION 1 p8
UNDERSTANDING INTERACTION 2pl
Speaking CONVERSATION 1p8 4-7pi1

GOAL-ORIENTED COOPERATION (e.g. Repairinga | 4-7 p11
car, discussing a document, organising an event)

INFORMATION EXCHANGE 5-7 p8
Writing OVERALL WRITTEN PRODUCTION 3p8
Communicative language | VOCABULARY RANGE 2p8 1-2p9 5-6p9 4pll
competence GRAMMATICAL ACCURACY 3-4p9 1-5p10
PHONOLOGICAL CONTROL 1p8 6pll
SOCIOLINGUISTIC APPROPRIATENESS 4p11
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Obijectives

revise phrases for meeting people, routines, free-time activities,
prepositions and Wh- questions.

Meeting people

1

@ Read out the words in the box and then ask students to try
to use the words in a sentence. At this point, tell students not to
refer to the gapped conversation. Pair stronger students with
weaker students for this task. Monitor while students write
their sentences. Ask some students to read their sentences out
to the class.
e Focus attention on the gapped conversation, read out
the example, then put students into pairs to complete the
conversation with the words in the box.
e Play the recording for students to check their answers.
e Put students into groups of three so they can act out the
conversation.

Answers

3 This 4 Her 5 Pleased 6 from 7 I'm
9 See 10 Goodbye

2 your
8 is

Optional activity

Students can act out another conversation like the one in
Exercise 1 using their own names.

Routines

2

e Books closed. Write routine on the board and elicit the
meaning of the word (a routine refers to the things you
regularly do and when you do them).

e Elicit examples of actions that form part of our daily routines
and write them on the board.

e Ask students to open their books at page 8 and work in pairs
to match the phrases in the book with the pictures.

e Stronger students can write a list of daily-routine activities
that do not feature in the box in Exercise 2. Write these
activities on the board and encourage students to use them
in Exercise 3 if appropriate.

e Check answers.

Fast finishers

Students can put the phrases in the box in Exercise 2 in the
order in which those activities are customarily done.

Answers

b do homework ¢ have a shower d go to school
e getup f havelunch g have dinner
h have breakfast i go to bed

e Ask a student to read out the example sentences.

e Put students into pairs to tell each other about a typical day
in their lives.

e Ask a few students to tell the class something they found
out about their partner’s daily routine.

Game

e Play the Mime game using the phrases for daily routines.
e See Games Bank on page 28.

Starter Unit

Free-time activities

4

e Ask one or two students what they do in their free time.
Put their answers on the board and then elicit further
examples of free-time activities.

e Students can work alone to complete the free-time activities
with the verbs in the list.

e Check answers.

Answers

2 do 3 play 4 read 5 go 6 do 7 play
9 play 10 watch

8 sing

e Read out the example question and answer.
e Put students into pairs to ask and answer questions about
the free-time activities in Exercise 4.

Optional activity

Organise a class vote to discover which free-time activities
are the most and least popular.

Wh- questions

6

e Complete the first one with the class as an example.

e Put students into pairs to complete the rest of the exercise.

e Check answers.

e For further information and practice, students can turn to
page 118 of the Grammar reference section.

Answers
1f 2c 3a 4e 5d 6b

e Make the first question as a class.
e Ask students to work alone to complete the rest of
the exercise.

Answers

1 Where do you study? 2 How old are you?
3 What TV programmes do you like watching?
4 Where will you go on holiday next summer?
5 Who was your English teacher last year?
6 How did you get to school this morning?

Fast finishers

Students write additional Wh- questions, which they can
then ask their partner.

e Complete the first sentence with the class as an example.
e Put students into pairs to complete the rest of the exercise.
e Check answers.

Answers
1 until 2 near 3 infrontof 4 between 5 over
6 of




Objectives

e revise adjectives to describe personality and emotion,
comparative and superlative adjectives and adverbs.

Adjectives
1 °

Books closed. Write adjectives on the board. Elicit some
examples of adjectives and write these words on the board.
Ask students to say what adjectives are used for (to describe
nouns) and then ask them to put the adjectives you have
written on the board into sentences.

e Ask students to open their books at page 9.

e Read out the example. Ask students to say why annoying
is the correct adjective. (Friendly describes someone who
is kind or pleasant whereas weird is used to say that
something or someone is unusual.)

e Put students into pairs to choose the correct words to
complete the sentences. Weaker students can use
dictionaries to look up the meanings of the adjectives.

e Check answers, asking students to explain their choice of

adjective in each case.

Answers
2 interested 3 funny 4 bored 5 tired 6 scary

2 Put students into pairs to use the adjectives in Exercise 1 to
describe the people in the list in Exercise 2.

Game
e Play Could you spell that, please? using the adjectives in
Exercise 1.

e See Games Bank on page 28.

Comparative and superlative
adjectives

3 @ If you are working with a weaker group, revise regular
comparative and superlatives forms with -er/-est and more/
most + adjective.

e Refer students to the gapped sentences in the exercise.
Complete the first gap as an example if you think this is
necessary.

e Put students into pairs to complete the sentences.

e Play the recording for students to check their answers to
Exercise 3.

e To extend the work on this, ask students to say whether
they agree or disagree with the statements in Exercise 3.

e For further information, students can turn to page 118 of
the Grammar reference section.

Answers

1 more interesting than, best
2 most boring, worst
3 more relaxing than, more exciting than, best

e Revise TV show types with the class, e.g. cartoons,
the news, documentaries, reality TV, dramas. Put these
words and phrases on the board.

e Put students into pairs to use comparative and superlative
adjectives to compare TV shows.

e Ask some students to tell the class what their partner said.

Optional activity

Organise a class vote to discover which TV shows are the
most and least popular.

Adverbs

5

e Check that students remember that adverbs are used to
describe verbs, adjectives or other adverbs.

e Read out the example and then ask students to work alone
to complete the remaining sentences.

e Students can compare their answers in pairs before you
check answers with the class.

e To extend the work on this, ask students to write pairs of
sentences using the adverbs and adjectives in Exercise 5,
e.g. quiet/quietly, slow/slowly. Doing this will encourage
students to think about the difference between adverbs and
adjectives in a sentence.

e For further information about adjectives and adverbs,
students can turn to page 119 of the Grammar reference
section.

Answers

2 happy 3 badly 4 quickly 5 easy
7 slowly 8 careful

6 well

Language note

In informal spoken and written English, adjectives are often
used instead of adverbs. This is seen in the popular response
of ‘I'm good’ to the question How are you? Point out to
students that in exams and formal contexts they should avoid
such usage.

e Put students into pairs to match four of the sentences in
Exercise 5 with the pictures in Exercise 6.
e Check answers.

Answers
a7 b3

c8 d5s

Optional activity

e Put students into pairs (A and B).

e Student B closes his or her book.

e Student A reads out an adjective or adverb from
Exercise 5.

e Students B says the corresponding adverbial or
adjectival form.

e Students swap roles.
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Obijectives
e revise comparative and superlative adverbs and the past simple.

Comparative and superlative adverbs

1 .

Ask students to open their books at page 10.

Ask students to describe the photo and then refer them to
the text.

Read out the example and then refer students to the
adjectives in brackets. Elicit the adverb forms of the
adjectives. Write these words on the board.

Put students into pairs to complete the text using either the
comparative or superlative adverb forms of the adverbs that
you have put up on the board. Pair stronger students with
weaker students to do this task.

Check answers.

For further information, students can turn to page 119 of
the Grammar reference section.

Answers

2 was 3 had 4 left 5 came 6 took 7 ate
8 saw 9 got 10 were

Answers

2 the most easily 3 more carefully 4 the most slowly
5 better 6 more quietly

Past simple

2 o Ask: Whatis the past simple? Elicit the idea that it is the
past tense in English and that it is used with definite time
words and expressions such as yesterday, last week, three
weeks aqgo.

e Put students into small groups to complete the table by
putting the verbs in the box into the correct column.
Students can use the irregular verb list on page 175 to help
them complete this exercise.

e Check answers.

e For further information, ask students to turn to page 119 of
the Grammar reference section.

Answers

Regular: helped, danced, washed, walked, stopped, worked
Irregular: got, went, was/were, came, took, ate, had, saw

Read out the example sentence.

Students can work alone to complete the remaining
sentences using the regular verbs from Exercise 2.
Check answers.

Fast finishers

Students write sentences about their own lives using the
regular past simple verbs in Exercise 2.

Answers

2 worked 3 didn'twatch 4 Did ... help 5 danced
6 stopped 7 washed

4 .

Ask students to look at the photo and guess what the text
is about.

Students read the gapped text quickly for general
understanding. Elicit that the text is about a family trip to
the mountains.

Students can then work in pairs to complete the text using
the irregular verbs from Exercise 2.
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Optional activity

e Play bingo to test students on past simple forms.
e Ask students to draw a 3x3 square in their notebooks:

e Write the following infinitives on the board: do, play, go,
read, see, be, talk, like, take, run, watch, have, make.

e Ask students to choose nine verbs from the list and
write them in their square in the past simple form.

e Call out verbs from the list on the board and make sure
you keep a note of which ones you call out.

e |f students have any of the words you call out in their
square they tick them off. A student says Bingo! if he or
she thinks you have called out all nine words that he or
she has in their square.

e Read out the example sentence and ask students to look at

the information in the table.

e Give them a few minutes to write three true sentences

about themselves, their friends or family, using the verbs
and time expressions in the box.

e Put students into pairs to read out their sentences.

Encourage students to develop conversations from the
sentences. E.g. if Student A says / watched a film last
weekend, Student B can say What film did you watch?

Optional activity

e Put students into small groups.

e Give each group a set of verbs and ask them to put
those verbs into the past simple to make a story.

e Each group should also make use of vocabulary from
the Starter Unit, e.g. routines and free-time activities.

e Students should tell their stories orally rather than write
them down and should make use of as many of the
verbs and as much of the vocabulary as possible.

Ask students to work alone to write a news story following
the model in Exercise 4 and using the verbs and times
expressions from Exercise 5.

Put students into pairs to ask and answer questions based
on the texts they have written using question words and the
past simple.

Ask a few students to tell the class something they found
out about their partner.
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Speaking Explaining a problem

Objectives

e listen to teenagers talk about things they have lost.
e practise explaining problems.

1 o Books closed. Say: I've lost my house keys. Elicit that this is
a problem and then tell students that they will learn some
phrases for talking about a problem.

e Ask students to open their books at page 11. Refer them to
the question in Exercise 1.

e Tell students that they will watch a few teenagers talk about
things they have lost.

e Play the video for students to watch and answer the
question.

e Students can compare answers in pairs before you check
answers with the class.

Videoscript

Narrator: Do you often lose things?

Nishta: Yes, | lose things all the time! Keys, my school
planner, my school bag. And | don’t buy sunglasses
anymore because | always lose them!

Ben: No, | never lose anything. I'm very responsible.
| take care of my own stuff.

Brooke:  Well, not very often, but I lost my mobile last week

and my mum was so angry. | was angry too. | don't
usually do things like that.

Anderson: Not really, but I lost my house keys once. | was
outside for five hours in the cold until my parents
came home. It was a nightmare!

Jessica: I lost my school bag with all my books in it once,
but | found it two weeks later in my little sister’s
bedroom. It was under her bed!

Chris: I lost my best friend’s bike. He’s not my best friend
anymore ...

Narrator: Do you often lose things?

Answer

five

2 ’ Put students into pairs to ask and answer the question.

e Ask a few students to report back to the class on what their
partner said.

e You might like to introduce the adjectives careless and
absent-minded, which can be used to describe someone
who is so preoccupied with their thoughts that they often
lose things.

3 @ Tell students they are going to listen to Shelley and Ed talk
about a problem. Refer students to the photo. Ask them to
describe it and offers suggestions as to what Shelly lost.

e Ask students to cover the gapped conversation on the page
with their hand.

e Play the recording.

e Students listen and say what Shelley lost.

e Check answer.

Answer
her school bag

4

e Give students time to look through the conversation.

e Ask students to work alone to complete the conversation
with the words in the Useful language box. Ask stronger
students to complete the conversation without looking at
the phrases in the box.

e Students can compare answers in pairs.

@ Play the recording for students to check their answers to
Exercise 4.

e Ask students to pay particular attention to the intonation
used by the speakers.

Answers

2 no 3 think 4 notsure 5 know what 6 panic
7 thing 8 hope so

’ Ask students to work in pairs to act out the conversation
in Exercise 4. They can act it out twice, taking a different part
each time.

’ Ask students to work with a partner to practise explaining
a problem. Students use the conversation in Exercise 4 as a
model to follow, changing the words in bold to the information
in the problems in Exercise 7. Pair stronger students with
weaker students to do this task.

Optional activity

e Put students into small groups to come up with a
problematic situation such as those in Exercise 7.

e Ask a student from each group to read out their
problem to the class. Write these problems on
the board.

e Put students into pairs and ask them to choose one of
the problems on the board.

e Students then act out a conversation in which one
student explains the problem to the other using the
phrases in the Useful language box.
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