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Welcome to Limba moderna 1 -
studiu intensiv. Engleza. Clasa a Vi-a

Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vi-a is a four-
level course for lower-secondary students, which will give you and
your students all the tools you need for successful and enjoyable
language teaching and learning. Teaching secondary students can
be challenging, even for the most experienced of teachers. It is a
period of great change in young teenagers’ lives, and it sometimes
seems that their interests lie anywhere but in the classroom. It is the
teacher’s demanding task to engage students in the learning process,
and Limba moderna 1 — studiu intensiv. Engleza. Clasa a VI-a's
mission is to help them as much as possible to achieve this. After
extensive research and investigation involving teachers and students
at secondary school level, we've come to a clear conclusion: sparking
students’ curiosity and desire to learn is one of the main driving
forces which can enhance and facilitate the learning process. The
aim of Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vl-a is to
stimulate curiosity through interesting content via impactful video,
visual images and ‘real world’ content on global themes.

How Limba moderna 1 - studiu
intensiv. Engleza. Clasa a Vi-a
will benefit you and your
students

Engaging real world content

Limba moderna 1 — studiu intensiv. Engleza. Clasa a VI-a contains

a wealth of fascinating reading texts and informative Discovery
Education™ video clips. The two-page Discover Culture sections
bring global cultures to the classroom, greatly enhancing the
students’ learning experience whilst simultaneously reinforcing target
language. The texts and three Discovery Education™ video clips per
unit often revolve around teenage protagonists. The wide variety of
themes, such as natural history, inspiring personal stories, unusual
lifestyles, international festivals and customs, teach students about
the world around them through the medium of English, whilst also
promoting values such as cultural awareness and social responsibility.
Each unit also has an accompanying CLIL lesson (with accompanying
Discovery Education™ video) which contains a reading text and
activities. Each unit's texts, together with the videos, encourage the
students to reflect on, discuss and explore the themes further. For
more information on culture in Limba moderna 1 — studiu intensiv.
Engleza. Clasa a VlI-a go to page 20. For more information on the
CLIL lessons please go to page 25. For specific extension activity ideas
please see the relevant video lesson pages of the Teacher’s Book.

Clear goals to build confidence

Limba moderna 1 — studiu intensiv. Engleza. Clasa a VlI-a has been
designed to provide a balance between exciting, real-world content
and carefully guided and structured language practice to build both
confidence and fluency.

Students of this age also need to know exactly what their learning
goals are if they are to become successful learners. In Limba moderna 1.
Limba moderna 1 — studiu intensiv. Engleza. Clasa a Vi-a, this is
addressed in the following ways:

e The unit presentation page at the beginning of each unit clearly
lays out the contents and objectives of the unit, so students know
from the beginning what they will be studying in the coming
lessons. More detailed objectives, together with CEFR relevance,
are given in the relevant opening page of the Teacher’s Book
notes.

e (lear headings guide students to key content. Target language is
displayed in easy-to-identify tables or boxes.

e FEach page builds to a carefully controlled productive stage, where
students are asked to use relevant language and often expand on
the topics and themes of the lesson.

Extra support for speaking and writing

Most learners find speaking and writing particularly challenging,
and so the Speaking and Writing pages in the Student’s Book and
the Workbook are structured in such a way as to lead the students
step by step through the tasks necessary to reach the final goal of
that page. This approach has been designed to help build students’
confidence and fluency. In addition, the guided Your turn sections
at the end of lessons give students the opportunity to activate new
language. For more information, see page 21.

Visual impact

Youth culture today is visually oriented and teenagers are easily
bored by material that is not visually attractive. In addition to the
video content, images in Limba moderna 1 — studiu intensiv. Engleza.
Clasa a VlI-a have been chosen to appeal to young students. Each unit
begins with a large impactful image designed to attract the students’
attention and encourage them to engage with the content of the
unit. Reading texts are accompanied by artwork which draws the
students into the page and stimulates them to want to know what
the text is about. For more information on use of visuals in Limba
modernd 1 — studiu intensiv. Engleza. Clasa a Vl-a see page 19.

A personalised approach

Secondary students also need to see how the world they are reading
about, watching or listening to relates to them and their own world.
They also need ample opportunity to practise new language in a
safe environment. Limba moderna 1 — studiu intensiv. Engleza. Clasa
a Vl-a offers multiple opportunities for students to personalise the
topics via the carefully structured Your turn activities which appear
at the end of lessons. These sections add a relevance to the subjects
and themes which is central to their successful learning. In Limba
moderna 1 — studiu intensiv. Engleza. Clasa a VI-a students are
encouraged to talk about themselves and their opinions and
interests, but care is taken to avoid them having to reveal personal
information which they may be uncomfortable discussing.
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Graded practice for mixed abilities

Teaching mixed-ability classes creates more challenges for the busy

teacher, and with this in mind we've provided a wealth of additional

practice activities, including:

e Graded unit progress and final evaluation tests

e Graded exercises in the Workbook, with a clear one- to
three-star system.

e Additional grammar and vocabulary practice in the Vocabulary
Bank and Grammar reference section at the back of the
Student’s Book.

e Suggestions for alternative approaches or activities in the
Teacher's Book notes for stronger / weaker students.

Common European Framework compatibility

The content in Limba moderna 1 — studiu intensiv. Engleza. Clasa
a Vl-a has also been created with both the Common European
Framework (CEFR) and Key Competences in mind. Themes, topics
and activity types help students achieve the specific objectives

set out by The Council of Europe. These have been mapped and
cross-referenced to the relevant parts of the course material. More
information on this can be found on pages 32-36, and on the first
page of each unit in the Teacher’s Notes.

Relevant content

For Limba moderna 1 — studiu intensiv. Engleza. Clasa a VI-a, research
was carried out on the language syllabus using the Cambridge
Learner Corpus. The results of this research became the starting
point for the selection of each error to be focused on. By using the
Cambridge Learner Corpus, we can ensure that the areas chosen

are based on real errors made by learners of English at the relevant
levels. In addition, the authors of Limba moderna 1 — studiu intensiv.
Engleza. Clasa a VI-a have made extensive use of the English
Vocabulary Profile to check the level of tasks and texts and to provide
a starting point for vocabulary exercises. For more information on the
Cambridge Learner Corpus and English Profile please see pages 23
and 32.

Thorough recycling and language reinforcement

New language is systematically recycled and revised throughout the

course with:

e A two-page Review section every two units in the Student’s Book,

e A two-page Review after every unit in the Workbook, plus a
Cambridge Learner Corpus informed Get it Right page, with
exercises focusing on common errors,

e Unit evaluation tests,

e Final evaluation tests.

In addition, the Vocabulary Bank at the back of the Student’s Book

provides further practice of the core vocabulary.

For more information on the review sections, including ideas for

exploitation please go to page 30.

Flexibility for busy teachers

Limba moderna 1 — studiu intensiv. Engleza. Clasa a VI-a is designed

to be flexible in that it can meet the needs of teachers with up to 150

hours of class time per school year, but is also suitable for those with

fewer than 90 hours. (There are also split combo editions with half

of the Student’s Books and Workbooks for those with fewer than 80

hours of class time, please see www.cambridge.org/eyesopen for a

full list of components).

If you're short of time, the following sections can be left out of the

Student’s Books if necessary, without affecting the input of core

grammar and vocabulary which students will encounter in the tests.

However, it's important to note the video activities in particular are

designed to reinforce new language and provide a motivating and

enjoyable learning experience:

e Review pages: these could be set for homework if need be.

e The Discover Culture video pages: though we believe this is one
of the most engaging features of the course, no new grammar
is presented and the content of these pages doesn’t inform
the tests.

e The CLIL pages at the back of the Student’s Book.

e The Project pages at the back of the Student’s Book, and on the
Cambridge Learner Management System (please see page 26 for
more information).

e The Vocabulary Bank at the back of the Student’s Book: many of
the activities can be set for homework, or can be done by ‘fast
finishers" in class.

e The Groupwork pages at the back of the Student’s Book: these
can be set for homework.

e The video clips on the Language Focus and Speaking pages:
though these are short and there are time-saving ‘instant’ video
activities available in the Teacher’s Book (see pages 122-137).

e The additional exercises in the Grammar reference: these can be
set for homework if need be.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a VI-a
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Course Components

Limba moderna 1 - studiu intensiv. Engleza. Clasa a VI-a provides a
range of learning tools designed to help you
and your students.

Student’s Book

The Student’s Book contains eight units, plus a Starter section to revise

basic grammar and vocabulary. High interest topics, including 24 Discovery
Education™ video clips and additional vox pop-style videos motivate learners and
spark their curiosity. Each lesson is accompanied by guided, step-by-step activities
and personalised activities that lead to greater fluency and confidence.

CAMBRIDGE | #JIscovery

Workbook

The Workbook provides additional practice activities
for all the skills presented in the Student’s Book.

icki Andueson with Eoin Higgim,
Cristinn Rusw, Diana Todorun

ClasaaVI-a

6 Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a Vi-a



Teacher’s Resources

CAMBRIDGE ‘DISFIO‘JEFY

Class Audio CD

Teacher’s Book

The Teacher’s Book includes full CEFR mapping,
complete lesson plans, audio scripts, answer keys,
video activities, optional activities, tips for mixed ability
classes and a Games Bank.

Digital Student’s Book
with complete video and
audio programme and with
Online Practice

The digital Student’s Book is a very useful
tool which includes fully interactive activities
from the printed Student’s Book, as well as
full video and audio content for this level.
The digital version of the Student’s Book

is available on the online platform
https://manualedigitaleart.ro/. You can run
the digital book on a computer, tablet or
other mobile device.

The Class Audio CD includes the complete audio programme
of the Workbook (Limba moderna 1 — studiu intensiv.
Engleza. Clasa a Vl-a. Caietul elevului) to support listening
comprehension and build fluency. There is one audio CD for
the listening activities in the Workbook, while the audio
tracks for the Student’s Book (Limba moderna 1 — studiu
intensiv. Engleza. Clasa a VI-a) can be found on https://
manualedigitaleart.ro/biblioteca/art-en6-Im-1-intensiv.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a VI-a
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Unit tour

Student’s Book (Limba moderna 1- studiu intensiv. Engleza. Clasa a VI-a)

Each unit starts with an impactful image designed to spark
curiosity and discussion, and introduce the unit topic.

The second page of
each unit focuses on
vocabulary, which

is presented in a
The four unit memorable way.

video clips are

summarised on e
this page.
Lo

it the weordy
Than ivien, cheek e regsat.

Your turn activities
o s @t the end of every
- lesson give students
the opportunity

Through the listen, check to practise new

Vocabulary, grammar and A short Be Curious task and repeat task, students language in a
unit aims are clearly identified encourages students to speak are given the opportunity personalised,
so that students and teachers and engage with both the to hear how the target communicative way.
can easily follow the syllabus image and with the theme of vocabulary is pronounced
progression. the unit. and to practise it
themselves.
The Language Focus pages highlight examples that Many of the Language

The third page of each unit

feat ding text which are contextualised in the preceding reading and Focus pages include a
ea L.‘(;es a reat 'n? extwtlfc listening passages. Students are encouraged to find Get it Right feature,
providesiainaturalicontextior the examples for themselves. where corpus-

the new grammar. All reading informed common

texts are recorded. ~ l FETER EES A
Reading An enline forum Language focus 1 oneiones CIEEEIERD hlghllghted'
The Reading pages 1 Logh e s et o o o wthe 5 e e oy i 1 Compiee i ampes from e et an e 6. vt g s ¢
include Explore i ;""‘“'““’"“""" P ——— et 4..._.,“,“. -
T — Pmrehengrlnrmiie Seplic e v b 2
features where = it g o sty bt oty e —
students are s s e b i P s D G erens = pog 113 e

encouraged to notice
vocabulary from the \
text. Often the focus is PP

2 G Complene the tonveration with
our tum oo regryieg
B What can o e in your tiwn oa

tong weeskerd? Write thres eas

D

g A0 30 A 3 vk
have i the cate

The grammar is
presented in a

5 Write this bnfoemation on & pesce of
rerl crdes

0N eXiCO-grammatiCal ™5 i e et soun it it cxprssons w7 Compareyour s i o pariner clear, easy-to-
sets. Other times, T five - - . read format.
collocation or — PLANSFORTHE —— _ -

e, LONG WEEKEND ]

focused on. In levels N WA T e . Eearir .20 v e et

3 & 4, students are 4 ikt o R B ety it ' Wi S0 P v o i ambaad bl o B pomenpet |

also encouraged
to understand the
meaning of above-
level words.

Indefinite pronouns
3 Complein the sxamples lrom e Sexi on puge .

m I
|1 -

— The Grammar

—> reference at the
back of the book
contains more
detailed examples
and explanations,
plus additional
practice exercises.

A short Fact Box
imparts a snippet
of interesting
information

related to the Many Language Focus pages

topic of the contain a Say it Right feature, A Discovery Education™ video complements
reading text. where common pronunciation the reading topic, and provides further
difficulties associated with the exposure to the target grammar, in the
Language Focus are dealt with. context of a fascinating insight into
In levels 2-4, these appear at different cultures around the world.

the back of the book.
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The listening passage provides a natural context
for the new grammar and vocabulary items.

The next page
focuses on Listening
and Vocabulary
from the Listening.
Sometimes this
second Vocabulary
section pre-teaches
vocabulary before
the students listen.

The Discover Culture spread expands on the unit topic and provides
a motivating insight into a variety of cultures around the world.

Discovery
Education™
video clips
throughout the
course bring
high-interest
global topics
to life for
students.

\

Listening A radio interview

T Losa wt the st i

z ﬂmmmw.-ﬁm-ﬂmx
your kdeas to Lxercie 1

3 Oumwmmo—wm

Vocabulary Adjectives of
feeling

4 (@ March the pictures s with the words in
e . Then Bsten, chech andl regeeat.

The Language Focus 2 page features examples

from the preceding listening passage.

{ n

Language focus 2 too and enough
too + adjective

1 Comphets the sxamples from B litening an
e 98, Then anvwer T qumsstionn bakow.

l ok o
T Grammerae rebvrencn = pge 109

2 Compirts the sentemces with fos + ajective +
infinitive. Lise the adectives i the box.

hot s L pval sl g

xperab eeugh 106 Expermee 1o by
§ e mall 1 ot bigh smenagh 1o high 1>

& O-hlhwunhhm-hmuu-.
8! B
iyl

{not) adjective + enough
3 Complets the exampdis from the Eitening o0
pagesa

) Grameman refermnce « page 179

T Wirite your answers be the quesition in
nercne &
K 1 Y o0 B e i e, 3 .
i

4 Complete the sentemien with (o) enough and
ther acfjectiven i brackets.

B Work with s partnas, Auk snd snvwsr the
pations in £ 5.

ek 1 nat 0 Erwiemi?

/

New language
is clearly
highlighted.

"

Vou are going o watch u vides sbout the

UISA What o you think happens in this
competrion

3 Watch the video and chech yous aniwens b
Exiicine 2

A watch the video again and campiete the test
with B wwords in the box.

[ ———
= ey

Reading An article

1 Work with & partner. fiead the guit and guen the anveern. m
2 Q) Read the artice. Check your answers bo the quir. 5 Wmagine youare s
. - r. Wit dhrwvn twwss
' 'A‘()k!r! ki nouns from verks ke o would ks 10 8all
Everyone in your tomentry.

3 Lok st the aricle sgain. Find ihe nous frem the verb pley.
What do e s 1o the werl 1o make the nown?

4 Complate the seriences with the corvect form of the verbs in
the bax. Compare your joles and

Pae ety plo ke ik phaten

Dot vt o e Irndis whss

Py ey school s closed dor 8 week! Dot lo
e winciow i your dad lells you ir's snowing. ITs
Bl Fools' By and wou don't wist 1o b the fool!

[ p——
Pocpi Debeve Pt ord Facks Doy DG 0 e il ooty
AP ril Fools’ Da}r? ‘o e o Dy e 1 1 vy O one,
e was ey TV o et 40 Do ] A boud s
e g chunga et evocd ynars bty Peopie wh cordiued | colebrate
B oy ok i e tbd e e iy 0 1 A were i .

o s sty Reriis 18l nevnad

{tcal s b s Pt i TY e, P BEC

‘honed Foe BENC 1.2k, where Sy coukd

By Be

Thes, i 18, ey st ot g e

un-mm Larcion, 3 rew
e Everyone was wry bacey

mhcmnumwm

8o g e st

Vuia s el
e g .
a i e i ciga face.

B Lonon
€ geing s change

The Your turn sections on these
pages encourage learners to
compare their lives with the lives of
the people featured in the reading
texts and video clips.

Your turn sections
at the end of
every lesson
provide speaking
practice and
enable students to
revise, personalise
and activate the
language taught,
for more effective
learning.

In levels 3 & 4,
students are
also encouraged
to understand
the meaning

of above-level
words.

The second
lesson in the
Discover Culture
spread focuses
on a reading
text which is
thematically
linked to the
cultural angle of
the video.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a VI-a
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Speaking and writing skills are carefully developed through a progression of easy-to-follow

activities which guide students towards written and spoken fluency.

The optional Real Talk video features English and
American teenagers answering a specific question
linked to the language or unit topic.

Roal talk: How do o colebate o

All Writing pages include a model
text from the featured genre.

T Watch the teenagers in the viden and wrils the nussber W row do pou
of the speakes, cebebrate your
On e bardlay, who Ak il arwid with

o) W baier  parly? 1) S DT it e ity ot e your pariner.

3 geves o irgs? 0 i emarm s yoar?

D Uisten to Pu taking 10 Molly, Whese do 5 W Work with a pariner, Practise the
ey dackda 10 go for bis birthday? conersation in Exerca 4.
4 D Complete the o

. Then knten and dwch your smvwers.
After a short
comprehension
activity, students
are encouraged
to answer the
same question as
the teenagers in
the clip.

Both Speaking
and Writing
lessons present
Useful Language

2 Mead Sara's email again sed anveer the questions.

rared o e vt o
i The Wty s ety ey [

s
S oy, i o 1

oy . Writing lessons
broadly follow a

Process Writing

WRITE methodology,
oot ety Ll where students
g e are encouraged
S i to plan and
check their
writing.

CHECK
T Can you sy VES 1o these
7

* Wave you ok mbvenncing

in chunks to
develop fluency. \

A clear model is provided

for the speaking task.

There are two pages of Review after every two units. The exercises are

Useful Language sections on these pages
highlight specific linguistic features from the
model writing text and dialogue which will help
build students’ writing and speaking skills.

grouped under Vocabulary and Language focus (grammar). These can be

set for homework if time is short in class.

Vocabulary
T Match the sentences

Explore wocabulary

and one of thess.

7

4 Complete the sertences with the adiectives in
e bos.

bosed swmed ambamsned
slvaid tred angry

5 Complete the sentences with get or have
werdh.

mousm. What I the veord for each one?
1 Toe prcgie who wrk for a charty

Complste the sentences with
form (gl of the verbs i the box.

Pl e e 8 gy
wach e the brsesnat

Language focus @ Language builder

1 Complete the semences with the peesent 7 Choose the corect smawers.
periect vimpis form of the verts mn brackets.

1 I frct sl o) bike, b1 __ (138 o) o
¥ havn e Ao o 3 bk, bt Fop fnen 3 v,

- bt oot ek o g

T Write apestions with the present pertet sl
[ ——

arve b 1w s et 1

v * v s e ¢ i yous B 27
ke & "
put /st oy

A Complets the Lerences with s or ot
1 Wiweh b o yoms wat?

10 & e - st

© Speaking

B Complete the converiations with the wards in
the bex.

That's s grest e Wt & shat!
Myt gearg? Whars shallvea
il raher Thars smarisgl Wby dert e

Language builder sections
revise the target grammar
from all the previous units.
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L4 Evaluation test

Language focus

2 Wious ruastE B ey Pt . s e
Bt jor b
N o c s bkl s T

o werks i brackets. Lse the prmsenst perfecs.
A (el R foced om of tevees — 73 celicious!
@ Samand Tam | ireaed) 3 the Harmy Forier books.
B frema  iweet) o kot ol famaos people Deause

a e "

8 harm 0t/ Dol e Trages et 2 than onde.

D) chei't a1 sy e i o s st
g vt

Bo'sa oot
& Aydad | (ot v e letery
3 1., inct dojmy
§ 1 et up e el Tower fa=f
W P e o B e bnt?

2 Wt the prompts 1o write sentences in the:
Eresant parfect

A g0 o N Vi ke

3 Oourtnachen { give /v o of homencrt | Bk
ek

B e i Lonin

A Larm e .2 s ke i i e

5 by bt { ot o £ e s

& 1By o DS runy i

YOus v aveBod o o own?

0m bt et it ]
L__: ]

'
2
a
A S e plaved e guitsr]
5
.

4 Underfing the tomet anverer.

B W o P/ Db yoss B o e
7o e bl

4 [ never eaten { et ot (23 betore

5 v o R Dl o 0 85 ol practice

& Mo you sver fout 1 Did you wver Kene your
hone?

L e:]
Vocabulary

5 Mrbering the ool ansee.
1 I1WlquMwh1'-\l'w(M

7 it youm b yous bt
B b e o Bum yous hand?

& Be-carelul nc o !

B Wkt e o i over

& Do g your fegen?

Ve, M e il

b Tha o - b et ey o o et
& Bkt the Bl o oot pracice

d Ve, i car o, Bt Frm O

0 1cuchrt a bt copan pratesdey

1 Veu, on a backutet i my rocesd

Comglete the wentance with the words in the

[

B L e —

W i | Sl o sy skidbioaed priescy.

& an 81 ek, bt | 306 gt

B s Bom ineed ioget .. auickiy oo 1§ be in
Wendde!

B Poner 0ot when e e oyl in e i
ooy

Language focus

1 Complete the sentanies with oo oe s

1 Can o g sy s Ty the black __ower
teve

B 1w g roed e s 1m0 ko o B
[

B e th s v U Witk i o
brettert

& Wbt sy chira with ro rae VD7 | oL
o vt the

B Wiy ane you wveasre home ok jmans? Don't you

e, U got you?
B e Bna e DV B3 WAl | D

M, ancd S gl Bhat
-

2 undedine the comect snwer.

1 Tdbke 1290 snpehare somewhars e the

2 rwwﬁumr.mbaum

3 Ol wants 16 ot Mum something | anything
specialbew her bardey

4| cart et g womesnere 1 anypuhers

§ i SOTWONE / TPOne seen my Dagl | can T find o

® 1500 someon {anyoe | hew 1 3w, 50 e Nl

¢ ]

3 complete the with 100 or Aot enswgh
wnd the adpctive in

1 dames ok et S = o e 0 15

2 R el 80 swm odey - he weaier's feeing!

Ao Sl e W i T

AT e T 1hpml

B Im a0 mach the fop of The cupboard. I
Sand o0 2 thait

BT ek e g st e = s T b e

100 e
-

A Choone the cormect anwer: a, bor &

o
¥ I'hrt: 0wt the pant lodey because iTs really

.-,.n-- © s
. I(.an'll’!ullh@mr.

& o g g B 00 g

€ et s erensgh

B Immaly by, Tve R, 10 eat o
oty b i
.

sty
B W T LAl Bl a8 T e Bt

P b ok

ok e

Vocabulary
5 L—-Iﬂ&-muﬂ-hw*-h

time howe red party pecblem mesl
1 Wiy rierads eyt e & ith bones when
Hyther

"

3 Grandma ussaly hus s in the avemoon. when
't tndl

B Wby farmiy shncrys b gt i e
g - v

8 il s P :.,u-!.:..-.u.u- Loitisal
match

B Wy rierats oveys ek v I A | mith
wmething

5 i e gt . iy, b el st
B e fumed o the TV ke samestng o v

€ o The SOATORSON - B neves W aTpiheng !
4 e e et sed. e ks speaking o .

# e ok s o gt ket

1 bt s gt Thaty sciend im.

7 Write an smail to your Englivh pendrieed,
A, taling him haw you cebebste Aol
m“hwmwﬂ“

j 12

Totat, EITD .,

Starter Unit

Subect pronsns and be

4
Grammar reference

2 Weite o eestenn with possesies

1 WAy s gt o bk, s
iy vt bk

2 Mtk et o g wy

CA°  Final evaluation test

Language focus

£ 5w

See's got e e

et i) |8 o s b o .

o, Theey weart

5 Pl ymars o v, e might i e e 1 k- bt oy ko ot e
& Vit | ot e, | T g fon (o stk 6 e, i el t

2 the comect Boam
1 VWb o o o dh yonr
2 1908 e o i Sy 5 By o et
3 fem ity it areris gt b ik
al i e e Scragl iy paree,
5 Mo 2 prive i = o
[T er— k) 5wl st

11 ot piay] e bekoes. T goare e e St loon Bormoeecm
a e s et i i W

3 b 1300 cut e s Anech L e

. /s ] oo LR UGB 48 75 TS pesderay?

4 the
ona pmathing ton s snsugh enthig

1 Which pemch are pn? She e z

1 Thewsatern. w0 ) v oy,

B Tha ot . mine. and the.

& Y | o e D, e w1 s ey
3 Rl carry T Do g i sy
& Pdhad M al e ey, s s 1t Py

/ The Evaluation tests and Final

evaluation tests have been developed
in order to assess students’ grasp of
the language covered in the previous
units in level 2.

The score of each test totals 100
marks. This will make it easy to

store results, translate then into
whichever grading system is used in
your context, and to communicate
them both within the school and to
parents.

Such summative assessment is
sometimes referred to as Assessment
of Learning.

The results will help you to assess
where individuals are struggling and
where the whole class needs further
practice and this, in turn, should help
inform your teaching for the coming
lessons.
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The Grammar

reference provides

more detailed

explanations with
clear examples.
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Additional grammar
exercises provide even

more practice.
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The Vocabulary Bank contains all the new
vocabulary from each unit. Activities revise and

consolidate the language.

faj Jog your memory!
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Adjectives of feeling
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® | 8 | &

ensitad

2 Chessar ome of the ward: it dos't 16 your

@ Exploce making nouns
from verbs

1 Look o1 these veri. Write the noun.
P a gty wing a party.
e ke ghann
Pl a8 nitraree it et
play ke weakch fien
i b

2 Maike nsun foesm wertn and worite trus and

3 Work with a purtner. Guis which of your
s samtences sve s aned ladse.

Each page includes a study tip to help
students record and remember new
words and encourage autonomy.

3 Maad the bt and decide If the senbances ars brus
Thee talse {F). Correct the fabe snes.
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16 Hallesws'snt

VY g™

s |

A schoal trip
1 Look a1 whe pictures. Disuss vwith & parner
P ———

& e yous ewte biven 0 0rse o Ehese s wth poud syt it ster?
H e Which cre T v w17
H st W you S 15 g Which e e o choome? Wiy

c powter. You wil
hewd
* wirhownd
* ke pan
& ook pigse
o g, s
u it of e placen
o bt

o Fresent your peter i the rest of

[g‘i“‘:..-- ? - o ]
O pons et
it o i b B g b o s el i ool

gt st e 3 - e S50
. — L N e e iy
. -
LR . ]

Orougwork 185

The Groupwork contains projects to
be done step-by-step. It is related
to the topic of the corresponding
lessons in each unit.

The Festivals section contains exercises and
texts describing holidays and traditions in some
English-speaking countries compared to Romania.

e e s and 1Canng eah
thwr.

P sbimner o0 ey oo st B

the clas.

S o write  short leties 16 a Beitih friend sbout
b you celelrate Hallows'en in Romania

celebrated thave. Fresent your albums 1 the rest of

3 soarch for well-kncws pranks on the
Wheimet and hiine Tree. Disiiss thiss i
pairs and ghes your opinios,

@ tow maks up your own April Fool rick.
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Readlng for pleasure o 8l ey

The Reading for pleasure section
focuses on the world of literature.
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Each CLIL lesson is linked to the topic of the corresponding unit. They give students
the opportunity to study other subjects through the medium of English.

If you want to
make fuller use of
the video, you will
find a complete
lesson plan at the
back of the TB.

Geography Functional zones
1 Manch the photios with the different zanes in & oy,

S =y -y

Aol

3 Complete the table with the wisrds in B box.

T :
‘ Project 1

35 mmnp-— Can you name the

The third Discovery Education™ N . " % 4
video clip brings high-interest PONIOre SRR
global topics to life for students. Mfunjnun

There are three optional projects
in the Student’s Book.

L e
i posh tkrapen banks whook
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I ook
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8 Vbl et e e
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/

Three clearly laid out stages provide clear guidance.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a VlI-a
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el i b s given a clear

guide them.
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Workbook (caietul elevului)

The first page of each unit practises the
vocabulary from the opening pages of
the unit in the Student’s Book.

The second page
practises the first
Language Focus section.

Every unit contains
a listening activity.

Listening and vocabulary
Adpritrvr of teelng

The vocabulary from the Explore
sections on the Student’s Book

; : ; Activities are given
reading pages is practised here.
9pag P one to three stars,

depending on the level
of difficulty.

Language Focus 2 provides ..
furt%er%ractice of?che The model writing text There is a double-page

target grammar from the includes more useful Writing section in every unit.
Student’s Book language, which is extended

from the Student’s Book.

The organisation and
contents of the model
text are highlighted.

A broad
process
writing
model is
followed,
as in the
Student’s
Book

At level 1, the reading pages
include a reading tip to help
students at this early stage.

Each unit includes Other features of the
Writing Tips. genre are presented.

14 Wwelcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a VI-a



Each unit is followed by a
two-page Review section.

Language focus
aneizney

- =

The first page of the Review
section focuses on the grammar
and vocabulary of the unit.

Each unit finishes with a
Get it Right page where
common learner errors

are focused on, including
spelling errors. The errors
are informed by the
Cambridge Learner Corpus.

The second page revises the
grammar, vocabulary and functional
language from all units to this point.

L]

oo orq

[nod) adfective + encuph
§ s gt 1 o s

———

The Speaking extra
pages practise the
Useful Language from
the Speaking pages in
the Student’s Book.

There is plenty of
listening practice to
contextualise the
language.

—rraking wxtia

Focus on pronunciation sections
provide more extensive practice
of pronunciation features such
as word and sentence stress and
intonation.

The Language focus extra pages
provide even more practice of the
grammar in the Student’s Book.

Language foous extra
pespen

i
{

|!!i. FEELEE B Rom B iiiijie
IR BreRBLER &
!i
it |

t

Whenever students
are asked to listen,
they are given an
opportunity to
listen for gist first.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a VI-a
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Teacher’s Book (ghidul profesorului)

The unit aims and unit contents include

all the video, common learner errors and Each lesson has objectives making it

also the relevant material at the back of easier for the teacher and the learner to

the book, such as pronunciation and CLIL. understand and attain the goals.
Vocabulapy”Free time activities B
.‘“"‘“""/. Optional sctiviey

Each lesson starts
with an optional
warm-up activity
to prepare the
students for

the lesson in a
dynamic way.

Optional activity

Optional activiey

[

| e i |, , 3 a8 e 7
g om P

ol oty 15 8 ey g e ).

el Lty weebens b bl ot mhach of e e

Vo i, o e o e e st e

Lovauran. 8¢ the bagereng o the nes v

[rarehp—— L —

"2 usts / e

Each unit contains a detailed list of the
CEFR goals covered within it.

Optional activity boxes provide a variety
Fast finisher boxes help of ideas for motivating activities.
with class management.

Throughout the notes, there are ideas for
Each reading text is supplemented with games to practise the target language.
contextual information on the topic.

ReaNing An online forum Language focus 1 onefones ﬂ
Glfestive , expressions with have Gbjecthomn

The first Discovery™ RN
videos have short e
lesson notes here.

If you want to
explore the video in
more depth, there
are thorough lesson
notes at the back of

the book.

Jiscover

Arwers

T 1-‘:-1-—-—5__1.“.&
darfen 101 sl JRrS—
e s s 11

Video clips on these pages can either
be done as a lead-in to the Language Language note boxes alert teachers to typical mistakes
focus 1 lesson, or as a follow-up to it. students make with the target language.
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Listening and Vocabulary Language focus 2 1oo and enough, too + adjective ﬁ

Teaching notes include
‘off the page’ activities
with Student’s Books
closed.

\

Audio and video
scripts are embedded
within the teacher’s
notes.

Homework suggestions
point teachers to the
relevant workbook
pages, but also offer
creative, learner-
centred alternative
ideas.

Reading An article

The Discover Culture video
lesson contains step-by-step
lesson notes, as well as the
video script.

Homework suggestions
point teachers to the
relevant workbook
pages, but also offer
creative, learner-

o e centred alternative
ideas.

Answer keys are

BB Speaking suggesting and responding %, Writing An emall imvitation to a friend ﬂ embedded within
T - *Emmes the notes, in the

appropriate place.

There are suggestions
for dealing with
stronger or weaker
students throughout
the notes.

Welcome to Limba moderna 1 - studiu intensiv. Engleza. Clasa a VI-a 17
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Unit contents

Vocabulary

Language focus

' Starter Unit

Family, school subjects, sports
and activities

Be, subject pronouns, possessive
’s, there is/lare, some and any,
have got + alan, present simple
affirmative, negative and
questions, adverbs of frequency

CEFR
SKILL AREA GOAL EXERCISE
Listening OVERALL LISTENING COMPREHENSION 1p8
UNDERSTANDING INTERACTION 2p10
Speaking INFORMATION EXCHANGE 6p9 3pll 7pi
Writing OVERALL WRITTEN PRODUCTION 6pl1
Communicative language | VOCABULARY RANGE 2p8 1-2p9 1pl10
competence GRAMMATICAL ACCURACY 3-6p8 3-6p9 3-5pl10 1-7pl1

Starter Unit

37



38

Obijectives
revise family vocabulary, subject pronouns and be, possessive ’s.

Family
1 . @lﬂ] Books closed. Put students into small groups

and give them 30 seconds to brainstorm as many family
words as they can. Find out which group came up with the
most words.

Ask students to open their books at page 8.

Check that students understand that a family-tree diagram
shows the relationships between several generations in

a family.

Play the recording.

Students complete Nathan's family tree.

Check answers.

Audioscript
Nathan: Hi, I'm Nathan. Let me tell you about my family. It isn't

very big. We're from Liverpool in England. Well, my
dad Dave isn't from Liverpool, he’s from Newcastle.
My mum’s name is Marie. My parents are both
teachers but they don't teach at my school. I've got

a sister and a brother. My sister’s name is Sophie and
my brother’s name is Ben. We've got two cousins.
Their names are Lucy and Tom. Lucy and Tom’s dad is
my mum'’s brother, or my uncle. His name’s Phil and
my aunt’s name is Anne. They aren’t teachers like my
parents — Phil’s a police officer and Anne’s a nurse.
Then, my grandparents’ names are Henry and Diana —
they’re my mum'’s parents. And what about you?
Where are you from? Is your family big?

Answers

a Henry b Diana ¢ Dave d Marie e Anne f Phil
g Ben h Nathan i Sophie j Lucy k Tom

Read out the examples.

Ask students to work in pairs to put the words in the box in
the correct columns in the table. Make sure they understand

each of the symbols used in the table.
Check answers with the class.

-

Answers

aunt, sister, husband, dad, cousin,

grandma, wife uncle, granddad | grandparents

Game

e Play Could you spell that, please? using the family
vocabulary.

* See Games Bank on pages 28-29.

Subject pronouns and be

3

Books closed. Write be on the board. Elicit its different
forms in the present simple. Write these forms on the
board.

Ask students to open their books at page 8.

Refer them to the gapped sentences in the table and explain

Starter Unit

4

that the sentences are from the listening in Exercise 1.

Ask students to copy and complete the sentences with the
correct form of be.

For further information and exercises, ask students to turn
to page 118 of the Grammar reference section.

Fast finishers

Students can write sentences about two members of their
family, e.g. Olga is my aunt. She is 42 years old.

-

Answers
| you / we / they |he/she /it
+ | I'm Nathan. You're 13. He's from
Newcastle.
- [I'm not You aren’t 12. | My dad isn’t from
Matthew. Liverpool.
? | Am I right? Are you from Is your family big?
Scotland?

Ask a student to read out the example question and answer.
Ask students to work alone to complete the sentences.
Check answers with the class.

Answers

2 is/'s, It 3 Are, |, | 4 is/'s,He 5 Are, they

Possessive ’s

5

Hold up an object belonging to a student, e.g. a notebook.
Write the following sentence on the board: This is Mila’s
notebook. Highlight the possessive ‘s in the sentence and
check that students understand how it is used.

Put students into pairs. Then ask them to copy the
sentences and put the apostrophe in the correct place.

For further information and exercises, ask students to turn
to page 118 of the Grammar reference section.

Answers

1 My mum’s name is Marie.
2 My grandparents’ names are Henry and Diana.

Optional activity

e Ask students to draw their own family trees.

e Put students into pairs to ask and answer questions
about the relationships between the family members,
e.g. Student A asks: Who is Rico? Student B answers:
Rico is my mother’s brother.

(Your tum

6

Read out the example.

Ask students to write questions using words from each of
the boxes. With weaker students, elicit questions and
write these questions on the board.

Put students into pairs to ask and answer the questions.
Ask some students to tell the class something they found
out about their partner.

@ Set Exercises 1, 2, 3, 4, 5 and 6 on page 7 of the
for homework.




Objectives

revise school subjects, there is/are and some and any, have got +
alan.

School subjects

1

e Ask: What is your favourite school subject?

e Elicit answers from the class and write them on the board.

e Ask students to work alone to complete the school subjects
with the correct vowels before matching the subjects with
the pictures.

e Check answers.

Answers

1 French (picture ©) 2 English (picture b)

3 Music (picture a) 4 Science (picture h)

5 ICT (picturee) 6 PE (picture d) 7 Geography (picture g)
8 Maths (picture f) 9 History (picture i)

@m Tell students they are going to listen to Nathan (see
Exercise 1 on page 8) talking to his cousin about his school.

e Play the recording for students to note down which of the
subjects in Exercise 1 Nathan refers to. Encourage stronger
students to note down what Nathan says about those
subjects.

e Check answers.

Audioscript
Lucy:
Nathan:
Lucy:
Nathan:

Is your school big, Nathan?

Yes, it is. | think there are 750 students in my school.
Wow! That's big. How many classrooms has it got?
I'm not sure. There are some classrooms in the main
building and there are some behind the sports hall.

Lucy: Have you got a big sports hall?

Nathan: Yes, we have. We do PE there and there’s a playing
field for team sports like football.

Lucy: I've got PE tomorrow. What about you?

Nathan: We've got ICT in the IT room at 9 o'clock and then
it's Science.

Lucy: Oh really? We haven’t got an IT room because there
are laptops in every classroom.

Nathan: Lucky you! There aren’t any laptops in our classroom
but the teacher’s got a computer.

Lucy: Are there any Science labs at your school?

Nathan: Yes. My school’s got four labs, | think. Are you hungry?

Lucy: No, not really. I'm thirsty. Is there any orange juice?

Nathan: No, there isn't but there’s some cola in the fridge.
Would you like some?

Lucy: Yes, please!

Answers

PE, ICT, Science

Optional activity

e Ask students to make two lists: their three favourite and
least favourite school subjects.

e Put students into pairs to compare their lists.

e Students say why they like and dislike their subjects in
their lists.

there is/are and some and any

3 ¢ Referstudents to the gapped sentences in the table. Explain
that the sentences are from the listening in Exercise 2.
e Ask students to copy and complete the sentences with the
correct form of be.
e Check answers.
e Use the example sentences to elicit when some and any are
usually used.
e For further information and exercises, ask students to turn
to page 118 of the Grammar reference section.
Answers
Singular Plural
+ | There’s some cola in the | There are some classrooms
fridge. in the main building.
— | There isn‘t any orange | There aren’t any laptops in
juice. our classroom.
? |Is there any orange Are there any science labs
juice? at your school?

We use some in affirmative sentences.
We use any in negative sentences and in questions.

Revise the meaning of the words in the box and then read
out the example sentence.

Ask students to write sentences about their school using
there is/are, some/any and the words in the box.

Monitor while students do this writing task. Check students
are forming sentences correctly.

have got + a/an

5 '« Refer students to the gapped sentences in the table.
e Ask students to copy and complete the sentences with the
correct form of have got.
e Check answers.
e For further information and exercises, ask students to turn
to page 119 of the Grammar reference section.
Answers

he / she / it

My school’s got four labs.
It hasn’t got any
laptops.

Has Lucy got a laptop?

1/ you / we / they
+ | I've got PE tomorrow.
- | We haven't got an IT room.

? | Have you got a big sports
hall?

Game

e Play Correct the sentence to practise there is/are, some
and any and have got + a/an.
e See Games Bank on pages 28-29.

Your tum

Read out the example question and answer.

Ask students to work alone to write questions with have got
using the information in the boxes or their own ideas.

Put students into pairs to ask and answer their questions.

)

Set Exercises 1, 2 and 3 on page 8 and Exercises 1 and
2 on page 9 of the for homework.

Starter Unit 39



Obijectives

revise sports and activities, present simple affirmative and
negative.

Sports and activities

1

* Books closed. Tell students which sports and activities you
enjoy doing or watching. Put students into pairs and ask
them to tell one another about the sports they do or watch.

e Write the verbs go, do and play on the board and elicit
sports and activities that are used with each of the verbs.

If students can't think of examples, introduce one for each
verb, e.g. go jogging, do kung fu, play tennis.

* You could also introduce the general distinction between
the verbs in this context: go is used with sports and activities
ending in -ing, play with ball sports and do with the rest.

e Ask students to open their books at page 10.

e Students work alone to match the pictures with the sports
in the box.

e Check answers.

Answers

a judo b karate ¢ yoga d snowboarding e cycling
f swimming g surfing h skateboarding i skiing
j bowling k basketball | volleyball

@lﬂl Tell students they are going to listen to Nathan and
Lucy talking about their free time.

* Read out the two questions.

e Play the recording for students to answer the questions.
Encourage stronger students to note down as much as
they can about what Nathan and Lucy say.

e Check answers.

* You could then play the recording again and ask students
to note down what Nathan and Lucy say about members of
their families.

Audioscript
Lucy: There's a new adventure film at the cinema. Do you
want to come?

Nathan: I'm sorry, | can't. I've got basketball practice.

Lucy: Do you play in the school team?

Nathan: Yes, | do. What sports do you do?

Lucy: My friends and | usually go cycling on Saturday
afternoons and then | sometimes go swimming with
Mum and Dad. Do you go swimming?

Nathan: No, I don't. The water’s always cold but I like surfing.

Lucy: But you don't live near the sea. How often do you go
surfing?

Nathan: When we go on holiday.

Lucy: Does your sister go surfing too?

Nathan: Yes, she does. Dad likes it too.

Lucy: Does your dad still go bowling?

Nathan: No, he never goes now. What about your dad?

Lucy: He sometimes goes bowling with granddad but he
says he doesn't like it very much.

Answers

Nathan: basketball, surfing
Lucy: cycling, swimming

Game
e Play The mime game to practise the sports and activities
vocabulary.

e See Games Bank on pages 28-29.
Starter Unit

Present simple: affirmative and
negative
3 °

Put the verbs on the board that students will need to

complete the sentences from the listening. The verbs

are: live, go, do.

e Put students into pairs. Then ask them to copy and
complete the sentences.

* Check answers.

* Remind students that the present simple is used to talk
about habits and routines.

e For further information and exercises, ask students to turn

to page 119 of the Grammar reference section.

Answers

1/ you / we / they he / she / it

+ | | like surfing. He sometimes goes
My friends and | usually go | bowling with granddad.

cycling.
- | You don't live near the He doesn’t like it very
sea. much.

Complete the first sentence as an example.

e Ask students to work alone to complete the remaining
sentences using the present simple form of the verbs
in brackets.

e Check answers.

Fast finishers

Students can write two sentences in the present simple
about the sports and activities that people usually do in
their country.

Answers

1 go 2 have 3 don'tplay 4 does
6 ride 7 don'tlive, don't go

5 doesn’t play

Read out the example sentence.

e Ask students to rewrite the sentences in Exercise 4 so that
they are true for them.

e Monitor while students rewrite their sentences. Check
students are using the present simple correctly.

e Ask some students to read out one or two of their
sentences to the class.

* You could then encourage the rest of the class to ask the

students who read sentences out the questions about the

sports and activities they do. For example, when a student

reads out the sentence / play football in the summer, the

other students could ask: Where do you play? Who do you

play with? How often do you play? (Students do not revise

present simple questions until page 11, but they should be

able to form some questions as they will have learnt and

practised the form before.)

Q Set Exercises 3, 4 and 5 on page 9 of the
for homework.



Objectives

revise present simple questions and adverbs of frequency.

Preparation

Bring a small soft ball.

Present simple: questions

1

e Books closed. Write the following question words on the
board: why, where, what, when and who.

e Elicit example questions in the present simple using these
questions. Make sure you elicit questions with both do
and does.

e Write the questions on the board. Highlight the auxiliary
verb (do or does) and explain that these words are used to
form questions in the present simple in English.

e Ask students to open their books at page 11.

e Refer students to the table.

e Explain that the gapped sentences are from the listening on
page 10.

e Put students into pairs. Then ask them to copy and
complete the questions and short answers with do or does.

e Check answers.

e For further information and exercises, ask students to turn
to page 119 of the Grammar reference section.

Answers

1/ you / we / they he / she / it

Wh-? What sports do you do? | How often does he
When do they go go snowboarding?
bowling?

Y/N? Do you go swimming? | Does your sister go

surfing too?
Short Yes, | do. Yes, she does.
answers | No, | don't. No, he doesn't.

* Read out the example.

e Ask students to work alone to write questions. Encourage
weaker students to identify the subject of each question
and whether that subject is singular or plural. They should
also check the questions they write against the examples in
the table in Exercise 1.

Fast finishers

Students can write two questions in the present simple.
They can then ask them in Exercise 3.

Answers

2 When do your friends have training?

3 Do you play volleyball?

4 Does your sister do drama after school?

5 What sports and activities does your uncle do?

6 How often do you and your friends go to school?

7 Do you go surfing?

(Your tum

e Put students into pairs to ask and answer the questions

from Exercise 2.

e Ask some students to tell the class something they found

out about their partner.

Adverbs of frequency

4 .

Write always, usually, sometimes and never on the board.
Elicit that these words are example of adverbs of frequency
and that we use them when we want to talk about how
frequently we do something.

Refer students to the gapped sentences. Explain that they
come from the listening on page 10.

Play the recording again.

Students listen and complete the sentences with the correct
adverb of frequency.

Students then answer the two questions.

Check answers.

For further information and exercises, ask students to turn
to page 119 of the Grammar reference section.

-

Answers

1 My friends and | usually go cycling on Saturday
afternoons.

2 | sometimes go swimming with Mum and Dad.

3 The water's always cold.

4 He never goes now.

1 The adverb of frequency goes after the verb be.

2 The adverb of frequency goes before other verbs.

Ask a student to read out the example sentence.

Ask students to work in pairs to rewrite the sentences by
putting the adverbs of frequency in the correct place in the
sentences.

Check answers.

-

Answers

2 My friends sometimes play basketball at school.
3 I never do yoga at school.

4 My grandparents sometimes go bowling.

5 My cousin often does judo at the weekend.

6 | always go cycling on Sunday morning.

Game

e Play The ball game to practise adverbs of frequency and
the present simple.
* See Games Bank on pages 28-29.

(Your turn]

Make one or two example sentences that are true for you
using the information in the list. Write the examples on
the board.

Give students time to write sentences of their own.
Monitor while students do this. Check that students are
using adverbs of frequency and that they are forming their
sentences correctly.

Review How often ...? questions to help weaker students.
Put students into pairs to ask and answer questions about
the sentences students wrote in Exercise 6.

Ask some students to tell the class something they found
out about their partner.

Q Set Exercises 1, 2, 3, 4, 5 and 6 on page 10 of the
for homework.
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¥ Money matters

Unit aims Be curious

lcan ...

e talk about shops and shopping centres.

e talk about the things I'm doing now and the things
| do every day.

e understand a conversation about how young people
spend their money.

e describe things | want to, would like to, or would
prefer to do.

e understand information about charities.

e ask for things in shops.

e write an email asking for advice.

e Books closed. Put the following on the board:
Elicit letters until the word money is spelt out.

e Introduce the verb spend and tell students what you spend most
of your money on.

e Ask some students to tell the class what they spend most of their
money on.

e Ask students to open their books at page 12.

e Elicit sentences to describe the photo. Alternatively, give students
30 seconds to study the photo, then ask them to close their
books and say what they remember about it.

e Give students a couple of minutes to answer the three questions.

e Students can then compare their answers in pairs before you
check answers with the class.

Unit contents

Vocabulary Shops e Tell students that the theme of Unit 1 is money.
Money verbs )
Extreme adjectives Suggested answers

el :d;:eoc;lve IR * You can buy clothes, shoes and bags at this market. | think

you can buy other nice accessories, too.

° Unu.sual fun e | think it's in the Middle East or in northern Africa, maybe in
An article Morocco or Egypt.

Language focus Present continuous e Most Saturdays we go to a big supermarket and we buy a lot
Present simple vs. continuous food there. There's a small shop in my street — we can buy
(don’t) want to, would(n’t) like milk and bread there. | go to a shopping centre to buy new
to, would prefer to, would rather/ clothes and shoes.
would sooner -
(not) enough + noun

Listening A radio programme

Discover culture © Tiger sanctuary

Speaking Shopping

O Real talk: How do you spend
your money?

Pronunciation /f/

Writing An email
Imperatives

CLIL Maths: Percentages

© What does Zero mean?

CEFR
SKILL AREA GOAL EXERCISE
Listening UNDERSTANDING INTERACTION 1-4 p20
LISTENING TO MEDIA AND RECORDINGS 1-3p16 1-4p18
Reading READING CORRESPONDENCE 1-3 p21
READING FOR INFORMATION AND ARGUMENT 1-3p14 1-3p19
Speaking CONVERSATION 7 p17
TRANSACTIONS TO OBTAIN GOODS AND SERVICES | 4-6 p20
INFORMATION EXCHANGE 3-4p13 6pl4 7pl6 56pl8 6pl19
Writing CORRESPONDENCE 1-8 p21
CREATIVE WRITING 6-8 p21
Communicative language | VOCABULARY RANGE 1-4p13 4-5p14 4-7pl6 4-5p19
competence GRAMMATICAL ACCURACY 1-6 p15 1-7 p17
PHONOLOGICAL CONTROL 1p13 5p20
SOCIOLINGUISTIC APPROPRIATENESS 3-5p21
Communication strategies | IDENTIFYING CUES AND INFERRING 4-5p14 4-5p19
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Vocabulary Shops

Objectives

learn vocabulary for shops.
talk about shops | go to.

Warm-up

Books closed. On the board, write the names of famous shops in
the country in which your students live.

Refer to what you have written on the board, elicit the words
shop and shopping, and write them on the board.

o ‘m Ask students to open their books at page 13.

e Put students into pairs to do the matching exercise.

* Weaker students can look up the meanings of the words
in a dictionary.

e Play the recording for students to check their answers and
repeat the words.

Answers

a department store b bookshop ¢ newsagent
d supermarket e musicshop f chemist g shoe shop
h electronics shop i clothes shop | sports shop

Language note

The word for shop in American English is store. When store
is used in British English, it tends to refer either to a large
shop selling many different types of goods or a small shop
such as might be found in a village.

When shop forms part of a word or phrase such as shoe
shop, clothes shop, bookshop, etc., the stress is placed on
the first part of the word or phrase.

e Read out the questions.

e Put students into pairs to answer the questions.

* When checking answers, ask students to name a local
example for each of the shops in question.

Suggested answers

supermarket, newsagent, department store

bookshop, newsagent, supermarket

clothes shop, department store, shoes shop, sports shop
electronics shop, department store

music shop, electronics shop 6 chemist

UVhHh WN=

Optional activity

e Using the questions in Exercise 2 as a model to follow,
students write 3-4 questions about the shops in
Exercise 1.

e Put students into pairs to ask and answer their questions.

Game

e Play Pictionary using the shops vocabulary.
e See Games Bank on pages 28-29.

Your tum

Ask one student to read out the four questions and another
student to read out the example answer.

Ask students to work alone to answer the questions.
Stronger students should only write notes to the
questions. Weaker students should write full answers to
the questions as it will help them in the speaking exercise
which follows.

Monitor while students do this. Help as necessary.

Fast finishers

Students can write two additional questions about shops
and shopping, which they can then ask in Exercise 4.

Put students into pairs to ask and answer the questions in
Exercise 3.

Ask some students to tell the class about their partner.

To extend the work on the vocabulary, you could ask
students to turn to the Vocabulary Bank on page 130 and
do the exercises for Shops.

Optional activity

Ask students to work in small groups to design their
own shop.

Students should decide what the shop sells, how big it
is, where it is located and its name.

Students present their design for the class to decide
which is its favourite.

@ Workbook
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Reading Ablog

Obijectives

* read a blog post about a day at the Dubai Mall.
* learn extreme adjectives.
» talk about shopping centres.

Background

The United Arab Emirates is a country in the Middle East made
up of seven emirates. An emirate is a state or territory headed by
an Emir, which is the name given to the head of state in some
Islamic countries. Dubai is a city in the emirate of Dubai, known
internationally for its wealth.

Warm-up

e Books closed. Elicit examples of famous shopping centres in the
students’ countries. (Students will talk about shopping centres
where they live in Exercise 6, so don't go into details at this point.)

1« Askstudents to open their books at page 14.
e Ask students to look at the photos of the Dubai Mall.
Help weaker students answer the question by eliciting or
teaching the following vocabulary: theme park, aquarium,
ice rink and skating.

-t

Suggested answers

You can go to a theme park, go skating, see a beautiful
fountain or go to an aquarium / underwater zoo.

Language note

The word mall, pronounced /mal/ or /m>zl/ in British English
and /ml/ in American English, is a word used chiefly in
North America to denote a large covered area containing
many shops. Shopping centre is the phrase used in British
English.

2 . @m Ask students to work alone to read Liam'’s blog.
e Put students into pairs to check their ideas to Exercise 1 and
to match the photos with the places in bold in the blog.
e Check answers and then refer students to the information

in the FACT! box. Ask: Which do you prefer: a small shop or

an enormous shopping centre?

Answers

b Olympic-size ice rink ¢ Dancing Fountain
d Underwater Zoo

3« Refer students to the numbers in the box. Check students
are able to say the larger numbers: 720 is read one hundred
and twenty; 1,200 is read one thousand two hundred,
million is pronounced /'miljsn/.

e Put students into pairs and ask them to find out what the
numbers refer to in the text.
e Check answers.

Suggested answers

The Dubai Mall has got about 1,200 shops, 22 cinemas and
120 cafés and restaurants.

More than 50 million people visit it every year.

The Sega Republic has got 150 games and rides.

44 Unit1

extreme adjectives

e Teach the meaning of extreme by writing excellent on the
board. Explain that the word means very good and that it is
an example of an ‘extreme’ adjective, i.e. an adjective that
intensifies the meaning of a ‘normal” adjective such as good.

e Read out the adjectives in the box. Check students are able
to pronounce them.

* Put students into pairs. Ask them to look at the adjectives in
context to decide whether they mean very good or very bad.

Answers

very good: great, wonderful, brilliant, amazing
very bad: awful

5 ¢ Read out the information, then give students time to look
for the three adjectives in the text.

* Once students have found the adjectives in the text, elicit
that we use absolutely with them.

* Divide the board into two columns, one labelled very, the
other absolutely. Elicit adjectives to go under each column,
e.g. very — good, bad, absolutely — brilliant, awful.

e Then elicit example sentences to check students understand
the difference between the adjective types.

* To extend the work on the vocabulary, you could ask
students to turn to the Vocabulary Bank on page 130 and
do the exercises for Explore extreme adjectives.

Answers

very hot = boiling

very cold = freezing

very big = huge

We use absolutely before them.

(Your turm

6 « Askastudent to read out the questions.
e Put students into pairs to ask and answer the questions.

You can show this video as either a lead-in or a follow-up to the
Language focus 1 lesson.
EDUCATION

Y
O~

e O Ask: What do you do to have fun? Elicit students’ answers
and then read out the information about the video.

e Play the video.

e Students watch it and answer the three questions.

e Check answers.

e Then ask: Would you like to try snowboarding indoors?

e See page 122 for further activities you can do with this video.

e€Jiscovery

Answers

* In the desert.
e At the mall of the Emirates in Dubai.
e The sports shop.

Q Set Exercise 6 on page 14 and Exercises 1, 2,
3, 4 and 5 on page 17 of the for
homework.




Language focus 1 Present continuous

Objectives

learn the present continuous and present simple.
talk about what | am doing now and what | usually do.

Warm-up

Books closed. On the board write:

I’'m writing on the board. | write on the board every day.

Ask students to identify the tenses (present continuous and
present simple) and then ask them to say what they know about
each of them.

e Ask students to open their books at page 15.

e Tell them that the sentences in the table are from the text
on page 14.

e Ask students to look back at the text and then copy and
complete the sentences.

e Check answers.

e For further information and additional exercises, students
can turn to page 120 of the Grammar reference section.

e Encourage students to think of the difference in
grammatical forms between their language and English.

Answers
1 he /she /it |you/we /they

+ | I'm spending My friend is | My dad and
the day in Dubai | shopping. my sister are
Mall. watching the fish.

- |I'm not going | Liam’s Liam’s dad and
to the zoo. mum isn‘t sister aren’t

shopping. skating.

? |Why am | Is Liam What are my mum
wearing a wearing a and aunt doing?
sweater? sweater?

Game

e Play The mime game to practise the present continuous.
* See Games Bank on pages 28-29.

e Refer students to the information in the Get it right! box
about spelling rules.

e Put students into pairs to complete the sentences.

e Check answers.

Answers

2 isn'tlistening 3 ‘m making 4 aren’t watching
5 is running/’s running

e Read out the example question and answer.

e Ask students to work alone to complete the exercise.

e Check answers.

* To extend the work on this exercise, ask students to ask
and answer the questions in pairs.

Answers

2 Where are you sitting now?

3 Why are you learning English?

4 Are you listening to music at the moment?
5 Are your friends playing football now?

Present simple vs. continuous

4

e Put students into pairs to answer the questions about the

use of the present simple and present continuous.

e Check answers.
e For further information and additional exercises, students

can turn to page 120 of the Grammar reference section.

Answers

1 sentenceb 2 sentencec 3 sentence a
We use the present simple to talk about facts, habits,
routines, timetables, schedules and programmes and the

present continuous to talk about action in progress.

Language note

In some languages, the present simple tense can be used
for actions happening now. However, in English the present
continuous must be used.

Your tum

6

e Ask students to work alone to complete the questions.
e Encourage weaker students to look for key words which

will lead them to the correct tense, e.g. now, usually.
e When checking answers, stronger students can say why
one tense is used in the question rather than another.

Fast finishers

Students write two additional questions (one in the present
simple, one in the present continuous) to ask a partner in
Exercise 6.

Answers

1 are, doing 2 aredoing 3 do,do 4 do, go
5 are,doing 6 do,go 7 Are, reading 8 do, start
9 do, come 10 do, get up

e Refer students to the example question and answer.
e Put students into pairs to ask and answer the questions in
Exercise 5.

@ Workbook
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Listening and Vocabulary

Objectives

e listen to a radio programme.
* learn money verbs.
* talk about saving money and buying things.

A radio programme

Warm-up

* Books closed. Put students into pairs and ask them to tell each
other what things they buy regularly.
e Ask some students to report back to the class on their partner.

1 ¢ Ask students to open their books at page 16.
e Students look at the photos and say which of things they
have got. Students can do this in pairs.

2 . @m Tell students they are going to listen to a radio
programme.
* Play the recording.
e Students listen and say which of the things in Exercise 1
Josh and Megan have got in their bags.
*  Check answers.

Audioscript

Reporter: I'm here in a busy shopping centre to find out
about young people and shopping. Hi! What's your
name?

Josh: It's Josh.

Reporter: HilJosh! You're live on radio! Can | ask you some
questions? Are you shopping today?

Josh: Yes, | am.
Reporter: What do you want to buy?
Josh: I'd like to buy a new games console but | haven't

got enough money.
Reporter: Oh really? Do you usually get pocket money from
your parents?

Josh: | do but today I'm spending my birthday money.
Reporter: And what have you got in your bag?
Josh: I've got a new cap and a T-shirt.

Reporter: Do you usually spend your money when you get it
or do you sometimes save it?

Josh: | usually spend it. | like buying new things!

Reporter: Do you ever buy clothes online?

Josh: No. My mum thinks it's important to try things
on in the shop but I'd prefer to buy them on the
Internet!

Reporter: 0K, thanks Josh. And is this your friend? What's
your name?

Megan:  Megan.

Reporter: Hi Megan! What have you got in your bag?

Megan: I've got a football and some sunglasses.

Reporter: And do you get pocket money?

Megan: No, but | often get money for my birthday.

Reporter: Do you like getting money or would you prefer to
get a present?

Megan: | like getting money so | can buy what | want.

Reporter: And do you usually spend your money when you

get it like Josh?

No, I don’t. I'm saving for a new mobile phone.

I've nearly got enough money.

Reporter: Oh well done! OK, thanks to both of you! Back to
Tom in the studio ...

Megan:

Answers

Josh: a cap and a T-shirt
Megan: a football and sunglasses

3 . @m Play the recording again.

e Put students into pairs to choose the correct answers.

46 Unit1

e Encourage stronger students to note down as much
information as they can about the things that Josh and
Megan talk about.

e Check answers.

Answers

1 agames console 2 his birthday money 3 don't buy
4 his friends 5 doesn't get 6 likes

Money verbs

4q . @m Explain the meaning of each verb in the box.
e Put students into pairs and ask them to complete sentences
about the pictures.
e Play the recording for students to listen, check their answers
and repeat the sentences.

Answers
1 'sselling 2 'ssaving 3 ‘sbuying 4 'sspending
5 ’'searning 6 ’s borrowing

Game

e Play The memory game using the money verbs.
e See Games Bank on pages 28-29.

5 ¢ Ask students to work alone to complete the sentences.
e While checking answers, challenge stronger students by
asking them to justify their choice of verb.

Answers
1 buy 2 spend 3 saving 4 sell 5 earn 6 borrow

Optional activity

e Put students into pairs (A and B).

e Student A defines a verb from Exercise 4 for their
partner to guess, e.g. this means to make money by
working.

e Student B says what he or she thinks the verb in
question is, e.g. earn.

e Students swap roles and continue in this way until all
the verbs in the box have been defined.

(Your tum

6 « Give students time to rewrite the sentences in Exercise 5 so
that they are true for them.
¢ Monitor while students do this. Help as necessary.

7 < Askstudents to form questions using the verbs from
Exercise 4 and the beginnings of questions in the box.

* With weaker students, do this as a whole-class activity
and put the completed guestions on the board.

e Put students in pairs to ask and answer the questions.

* To extend the work on the vocabulary, you could ask
students to turn to the Vocabulary Bank on page 130 and
do the exercises for Money verbs.

e Ask students to turn to the Groupwork on page 131 and
do the exercises for Are you a spender?. You could set
Exercise 3 (a—d) of the Groupwork for homework.

Q Set Exercises 1, 2, 3, 4 and 5 on page 15 of the
for homework.



Language focus 2 (don‘t) want to, would(nt) like to,
would prefer to, would rather/would sooner

Objectives

e learn (don’t) want to, would(n't) like to, would prefer to, would

rather/would sooner.
e learn (not) enough + noun.
e rewrite conversations using the new language.

Warm-up

e Books closed. On the board write:
A: Do you to go to the cinema?
B: Yes, I do. | ______like to see the new Pixar film.
e Ask students to complete the gaps. Elicit: want, would.

1 « Ask students to open their books at page 17.

e Tell students that the example sentences are from the
listening on page 16. Ask them to copy the table and
complete the sentences in pairs.

e Check answers.

e For further information and additional exercises, students can
turn to pages 120-121 of the Grammar reference section.

Answers

Question Answer

What do you want to | want to / don’t want to
buy? buy some new shoes.
What would you like to I’d like / wouldn't like to
buy? buy a new games console.
Would you prefer to get | I'd prefer to get some

a present? money.

2 @m Read out the information in the Get it right! box.

Complete the first sentence as an example.

e Ask students to work alone to complete the rest of the
exercise. Encourage weaker students to check their
answers against the examples in Exercise 1.

e Play the recording for students to check their answers.

Answers

1 Would 2 would 3 do 4'd 5'd 6 Would
7 would 8 wouldn’t

3+ Askstudents to work alone to complete the sentences.
e Check answers.

Answers
1 stay 2 buy 3 toeat

(not) enough + noun

4« Books closed. Pick up two pens on your desk. Say: / need
four pens, but I've only got two pens. Then say: | haven't
got enough pens. Write this last sentence on the board and
underline enough. Check students understand that enough

means the necessary amount.
e Ask students to open their books at page 17.

e Ask students to work alone to put enough into the correct

place in the sentences.
e Check answers.

e For further information and additional exercises, students
can turn to page 121 of the Grammar reference section.

Answers

1 I'd like to buy [...] but | haven’t got enough money.
2 I've nearly got enough money.

Say it right! T

[t/
1 Q)IIE Ask students to turn to page 116.

Play the recording. Students listen and repeat.

2+ Putstudents into pairs to identify which of the
words in the box have the /f/ sound.
* Monitor and help as necessary.

3 Q)IIE Play the recording for students to check
their answers to Exercise 2.

Answers
laugh elephant coffee phone off

4« Pputstudents into pairs to write down words that
have the /f/ sound. Challenge stronger students
to come up with more than ten.

e Monitor while students do this.

5 ¢ Putstudents into pairs.

e Students should look back at the words in
Exercise 2 and Exercise 4 and then write a list of
the different ways that the /f/ sound can be spelt,
e.g. f, ff, ph, agh.

e Check answers.

©0000000000000000000000000000000000000000000000000000000
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e Read out the example.

e Ask students to work alone to rewrite the remaining
sentences with enough.

e Check answers.

©000000000000000000000000000000000000000000000000000000000000000000000000000000

Answers

2 I'd like to watch a film but I haven’t got enough time.

3 We'd like to make hot chocolate but there isn't enough milk.
4 My dad thinks I don't do enough homework.

5 My brother is unhealthy because he doesn’t do

enough sport.

We want to start a football team but we haven't got

(=)}

enough players.

@lﬂl Put students into pairs and ask them to complete
the two short conversations with the words in the box.

e Play the recording for students to check their answers.

e Students can practise the conversations in pairs.

Answers
1 like 2 enough 3 want 4 prefer

(Your turn]

e Read out the information as well as the example.

e Check that students understand that they have to rewrite
the conversations in Exercise 6 using the words in the box or
their own ideas.

e Students can practise the new conversations in pairs.

@ Set Exercises 1, 2, 3, 4, 5 and 6 on page 16 of the
for homework.

Unit 1
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Tiger sanctuary

Objectives

e watch a video about a tiger sanctuary in Thailand.
* talk about how people help animals in my country.

Background

Thailand is a country in Southeast Asia. Its capital is Bangkok and
until 1939 it was known as Siam. The country is a popular tourist

destination, with its tropical beaches and Buddhist temples being

among the attractions.

Warm-up

* Books closed. Write the noun sanctuary on the board. Check
that students understand the meaning of this word. (An animal
sanctuary is a place where injured or unwanted animals are
taken care of). Use L1 if necessary to explain its meaning.

Language note

The word sanctuary comes from the Latin sanctus, meaning
holy, and originally referred to a fugitive who was given asylum
when faced with arrest.

1 ¢ Ask students to open their books at page 18 and look at
the images.

e Ask the questions and elicit answers from the class.

2 OIE Ask a student to read out the three questions.
e Play the video for students to answer the questions.
e Students can compare answers in pairs before you check
answers with the class.

Videoscript

Narrator: This is Thailand. A lot of different kinds of wild
animals live here. Some of these animals are
endangered, like the tiger for example.

This is a wildlife sanctuary. Jeff Corwin is a special
guest here. This sanctuary is a safe home for a lot of
animals, especially tigers. Tigers come here because
they are ill and cannot live in the wild, or because
people are hunting them.

These men take care of the tigers. They are
volunteers — they don’t earn money for their work.
When people around Thailand heard about the
tigers they gave money to the sanctuary. The men
use the money to help the tigers. They buy food and
medicine. They work here because they want to be
with the animals and help to protect them. They are
not interested in making money.

Here, the men respect the tigers. The tigers are safe.
They would prefer to see the tigers in the wild but
it's too dangerous.

Jeff: So basically, what your monastery does is, when a
tiger is sick, and someone has a tiger they bring it to
the monastery?

Monk: Yeah.

Jeff: And how many tigers do you have now?

Monk: Ah, we have ten now.
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Jeff: Ten tigers. Are they a lot of work?

Monk: Yeah. Every day they eat a lot!

Narrator: But the tigers are not pets. They are wild!

Jeff: Oh! Oh! ... . No Cows! ... Oh yes ... Happy tiger!

Narrator: The men work hard to protect the tigers. While there
are volunteers to run the sanctuary, the tigers will
always have a safe home.

Suggested answers

1 They are volunteers.
sanctuary.

2 People give money to the
3 They have ten tigers now.

e Refer students to the animals listed in the box.

e Ask students to write down which of the animals in the
box are seen in the video. Encourage stronger students
to note down as much as they can about the animals that
feature in the video. With weaker groups, revise the words
in the box first.

e Students can compare their answers in pairs before you
check answers with the class.

Answers

monkey elephant owl snake bat deer buffalo

e Put students into pairs to complete the sentences about the
tigers in the video with the correct words.
e Check answers.

Answers

1l 2 hunting 3 can't 4 arenot 5 eat

(Your turn]

5

e Read out the four questions.

*  Give students time to write answers to the questions.

e Encourage students to use their smartphones to check if
there are any sanctuaries in their own countries.

e Put students into pairs to ask and answer the questions in
Exercise 5.

* Ask some students to report back to the class on what their
partner said.

Optional activity

e Put students into small groups and ask them to think of
ways that animals can be protected from human beings.

e Students should write a short list of ideas (three or four
items) and then share their list with the class.

* Decide with the class as a whole, which of the ideas the
students came up with are the best.

For homework, ask students to imagine that they
work as a volunteer in the tiger sanctuary featured
in the video. Students can write a brief description
of their daily routine. Collect and check students’
work in the next lesson.



Reading An article

Objectives - )

e read an article about the Red Nose Day charity event in the UK. 4
e learn adjective prefixes.
¢ talk about charity events.

Background .
Red Nose Day was founded in the UK in 1985 by the

adjective prefixes

Tell students that a prefix is a something that goes

before a word and which changes that word’s meaning,
e.g. unhappy, with un- being the prefix that we put before
some positive adjectives to make them negative.

Ask students what the opposite of usual is, elicit the answer,
then ask them to find the word in the text.

screenwriter and director Richard Curtis and the comedian and
actor Lenny Henry. Curtis is known internationally as the writer of
the popular 1994 romantic comedy Four Weddings and a Funeral,
a film which made Hugh Grant a global star.

Answer

unusual
We add un- at the beginning of the word.

Warm-up 5 .
e Books closed. Write the noun charity on the board. Check
students understand the meaning of the word. (A charity is an o
organisation established to offer financial and other help to o

people in need.) Use L1 to explain this concept if necessary and
give local examples of charities if possible.

Ask students to work in pairs to complete the sentences
with the negative forms of the adjectives in the box.

Check answers.

To extend the work on the vocabulary, you could ask
students to turn to the Vocabulary Bank on page 130 and
do the exercises for Explore prefixes.

1 ¢ Askstudents to open their books at page 19.
e Put students into pairs to look at the photos and say what
they think happens on Red Nose Day.

Answers

2 unhappy 3 untidy 4 unhelpful 5 unfriendly
6 unfair

2 @m Ask students to read the text to check their answers
to Exercise 1.

Suggested answer

It's a charity day when people in the UK wear a red nose
and do something funny to raise money.

Game

e Play Could you spell that, please? using the negative
adjectives in Exercise 5.

e See Games Bank on pages 28-29.

3 ¢ Give students time to read through the text again. m
e Students then work alone to decide whether the sentences

are true or false. They correct the sentences they think 6
are false.

e Encourage students to highlight the words in the exercise
which help them find the information in the text. In the first
statement in this exercise, students should highlight every
year and then look for that phrase, or at least the word
every, in the text. Students should, however, be aware of
ellipsis. In the second statement we read the phrase give the
same money, but this is referred to in the text as say how
much they would like you to give with the word money to
be inferred by the reader.

e Ask students to compare their answers in pairs before you
check answers with the whole class.

e Read out the information about Red Nose Day in the FACT!
box. Ask students if they donate money to charities or if
they would like to donate money to a charity.

Fast finishers

Students who finish quickly can write some more true or
false sentences based on the text. You can then use these
with the class as further practice.

Answers

2 F (People decide how much money they want to give.)
3T 4T 5T 6 F(t'sover 25 years old.)

Read out the questions.

Put students into pairs to ask and answer the questions.
Ask some students to tell the class about which events their
partner would like to do on Red Nose Day.

Optional activity

e Put students into small groups to design their own
charity day.

e Students give their charity day a name, explain what
charities it supports, come up with a programme of
events and design a poster advertising their charity
day using software such as PowerPoint, PosterMyWall,
Picasa or Photoshop.

e Students present their poster to the class.

e Display the posters on the wall and ask the class to vote
for its favourite.

Q Set Exercise 7 on page 16 of the for

homework.

Ask students to write a profile of a charity event in
their country. Students can include the following
information in their profiles: the name of the event,
where it takes place, what charities it supports.
Students can read out their profile to a partner in
the next class.
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’ Speaking Shopping

Obijectives

e watch teenagers talking about how they spend their money.
* listen to a teenager talking to a shop assistant.
e practise giving my opinion.

3 @m Tell students they are going to listen to Matt talking
to a shop assistant.
* Read out the question. Check that students understand that
trainers are sports shoes that are worn casually.
e Play the recording.
Warm-up e Students listen and answer the question.

o Books closed. Elicit the money verbs that students learnt on *  Check the answer.

page 16 and write them on the board: earn, sell, borrow, buy,

save, spend. Answer
e Briefly define the verbs in turn and ask students to say which one blue

is being defined in each case.

4 @m Refer students to the phrases in the Useful language
box. Check students’ understanding of the language,
particularly the phrasal verb try on (which means putting an
item of clothing on to see if it is the right size) and the
phrase I'll take them (which means I'll buy them).

e Students can work alone to complete the conversation using
the phrases in the Useful language box.

* Ask stronger students to try to complete the gaps in the
conversation without looking back at the phrases in the
Useful language box.

* Play the recording for students to check their answers.

Real Talk: How do you spend your money?

1 DIE Ask students to

open their books at
page 20.

e Tell students they are
going to watch some
teenagers answering the o
following question: How
do you spend your money?

e Refer students to the speakers as well as the words in
the box.

e Tell students that they are going to match the words
with the speakers 1-6.

e Play the video or the recording.

e Students work alone to complete the exercise. They can
compare answers in pairs before you check answers with

Fast finishers

Students can write a short gapped conversation based
on the one in Exercise 4. You can then use this as further
practice with the class.

the class. Answers
1 I'dliketobuy 2 I'd prefer 3 How much are they?
. . 4 Canltrythemon? 5 What size are you?
Vldeoscrlpt 6 I'll take them.
Narrator: How do you spend your money?

Speaker 1: | usually spend my money on food. | buy lunch in

the canteen every day. 5 ’ Ask students to work in pairs to act out the conversation

Speaker 2: Hmm... clothes. | wear a uniform at school, but |
love going shopping for clothes with my friends.

Speaker 3: My cell phone. Well, my parents and | pay for it.
They pay the phone bill. | pay for new covers, apps,
stuff like that.

Speaker 4: | use my money to go out with friends — to the
cinema, to a café, or to go shopping.

Speaker 5: | usually spend my money on comic books ... or
maybe a new video game.

Speaker 6: 1love buying new music. | spend a lot of money on
concert tickets, too.

Narrator:  How do you spend your money?

Answers

2 clothes 3 phone 4 going out with friends
5 comic books, video games 6 music, concert tickets

2 ’ Put students into pairs to ask and answer the question.

Encourage them to ask additional questions, e.g. Do you
spend a lot of money on clothes?

e Ask some students to report back to the class on what their
partner said.
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in Exercise 4.
e Students can act out the conversation twice, taking a
different part each time.

6 ’ Put students in pairs to practise their conversations.

e Monitor while students are practising their conversations.
Check that they are using the phrases from the Useful
language box.

Optional activity

e Put students into groups of three (A, B, C).

e Students A and B role play a conversation in a shop.

e Student C records the conversation on their smartphone.

e Students can then swap roles and record two further
roleplays.

e Students can then watch back what they recorded and
analyse their performance.

@ For homework, students take a photograph of
an object they bought that means the most to
them. This could be anything from an expensive
tablet computer to a cheap pair of shoes. At the
beginning of the next lesson, students can tell their
partner about the object, explaining where and
when they bought it, and why it means so much
to them.



N\ Writing An email

Objectives

read an email in which one friend asks another for a
recommendation.

learn the use of imperatives to give recommendations.

write an email in which | recommend something to someone.

Warm-up

Books closed. Write the following on the board:

Buy the new iPhone.

Don’t buy a cheap smartphone.

Introduce the idea of recommendations, i.e. suggestions that
something is suitable for a particular purpose. Use L1 to explain
the concept if necessary.

e Ask students to open their books at page 21.

e Ask students to look at the photo, read Joey's response to
Annie’s question, and say what Joey recommends.

e Check the answer.

Answer
He explains to her how to choose a tablet.

e Give students time to read Joey’'s email again.

e Ask students to work in pairs to order the information in the
list in Exercise 2 according to how it appears in Joey's email.

e Check answers.

Answers

* make a suggestion 3

e begin the email 1

e give some information 4

* end the email 5

e respond to the previous email 2

e Read out the example.

e Put students into pairs to find the words Joey uses to do the

things in Exercise 2.
e Check answers.

Suggested answers

2 | know the problem!

3 First, decide how much money you want to spend ...

4 Remember that some tablets are better for playing
games ...

5 See you soon,

° Read out the information in the Useful language box.

e Ask students to work alone to find examples of imperatives

in the text in Exercise 1.
e Check answers.

Answers

Think about what you'd like to do with your tablet.
Remember some tablets are better for playing games ...
Ask them!

Try it so you can see which one you'd like.

Don't forget to look online.

5 .

Put students into pairs to complete the sentences with the
words in the box.
Check answers.

Answers

1

Try 2 Go 3 Read 4 Save 5 Don'tbuy

PLAN

6 -

Students should do their planning in class. The writing
can either be done in class or at home.

Tell students they are going to write an email to Danny
offering him help with which laptop to buy.

Refer students back to the example email in Exercise 1
and the order of information in Exercise 2. Students
should use this information when working alone to plan
the content of their emails.

WRITE

7 [ ]

Tell students to use Joey's email as a model to follow.
Encourage them to add information, e.g. a description of
their laptop and what they think of it.

Give students ten minutes to complete the writing task.
Students should write around 100 words.

Monitor while students are writing. Help with grammar
and vocabulary as necessary.

Encourage students to produce at least two drafts of their
description. If students are doing this at home, ask them
to write their descriptions on their computers as it will
allow them to change the text more easily.

CHECK

8 .

Tell students that it is very important that they check their
writing in order to look for ways to improve its content,
style and structure.

Give students a few minutes to look through their
descriptions and check them against the points here.
Collect students’ descriptions and mark them.

Use students’ written work as a means of finding
common errors. You can then use these as a basis for
revision in the next lesson (but do not refer to who made
the mistake.) Also remember to share good sentences
from students’ work with the rest of the class.

Optional activity

* Put students into pairs to take it in turns to be tech
experts and customers.

* The student who is the customer texts the name of a
smartphone, laptop or tablet computer.

* The student who is the tech expert texts back their
recommendation, e.g. Buy it. It’s great!

e Students should use a free app for this activity.

)

Set Exercises 1, 2, 3 and 4 on page 18 and
Exercises 5, 6, 7, 8,9, 10 and 11 on page 19 of
the for homework.
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